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'By skillful questioning the teacher may thus arouse the
child's curiosity and gradually create a lapting desire to
know more about gggg_musie?

Secondly, children must be taught tow to listen aud for
what to listen. This can be done by thé tesscher directing or
suggesﬁingithe'chéru@teristio to be Iiaten@d for in the first
hearing, In the listening hour the child*s attention must be
captured. Nothing gan’ ‘be done until this is s@ewred and when

ouce his attention ‘has been secured all the rest will follow.
It ils imperativa to have some way ofgdi;&cting‘the attention
or of giving the child something to explain which will show
that he is listening. However, the attention is not to be
fixed or focused on technical matter of form, but on‘thgt
which is suggested through the imagination. After all the
pupils show signs of active listening then other dafini;g
points should be assigned for discovery in thé npxﬁzfegkhggr-
ings. This should continue until the childrenm have ghéﬁu
ability to listen intelligently to the entire eompoaitignf‘
As long as the children show interest in the record it may

be repeated with‘prpfit? .

To induce concentration the records should have a con-
tent which makes an intimate and easy appeal Bo that the

6
children listen willingly.

iiniseaniash

4 Ipid. p. 13

5 Ivid. p. 13
6 Kathryn B. 8tone op. cit. p. 3.
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After the childrem have learned to'concentrate another im-
portant typerofrthe,liatening leaaen'Wili.natmralmy follow,
namely, that of -aesthetic enjoyment, It {g this love,this
intelligent enjoyment. of music, this experience of the beauti~
ful thatkit is deaire&;to»@reave,im.mheuchildrenw

mThe:chief‘dutyMof~every teacher of music, it seems to

me, is to guide his pupils into an acquaintance with and

love f@r;beautiful'musio,throm@hvﬂist@ﬁiﬂg to ftyevev

80 that the art of music becomes part of their lives

and throuwgh it they may receive & 'grest deal of - Bt

pleasurable satisfaction. In other words the teacher*s

objective should be the cultivation of a host ofymmgiw

lovers who play and listen for the pure joy of it.*

In our modern day psychologists étQach so much impor?
tance to the iufluence of the first five or six yearamof
the child's life, for, they say that during this time the
pattern for his emotional life is sh&ped§ These are the
yearskwhén the mind is plastic and impreaaionable. Mbre~
over it is clear that no other stﬁdy ﬁouches the emotioné'
more profoundly than does music« Therefore,the mmsid Bhbuld
be"planned that the child's emotions and hib‘afﬁitﬁde N
toward all music will result in the most wholesome dé&alob?
ment®

While the phonograph is the mainstay of the listening
program it is not the only means that should be relied upon.

"Burnet C. Tuthill. “Instrumental Ensﬁmb&eséw“p. 144
‘ational Soufere

Yearbook of the Music Bupervisors Nation
wenty Sixth Year. 1933. Published b e N
visors National Conference. Chicago, 1933,

11,4,
K6r

83atis N« Coleman. Creative Music fo:
G.P. Putnam's Sona."“NeW‘YE%k,f%ﬁbﬁ%%i

9Ipid. p. 152.




a7
‘A performance by an artist, or by the teacher herself and
possibly even by =& pupll may frequently prove very hampful%O

Kpprgciatioh af forde such immediate pleasure that the
child ac¢quires knowledge hot.by labor but through a high
degree of pleasure. The .appreciation hour is one of the
mosf fruitful hours in school.

There was a time whem the ahil&,was taught & aong>h1-
most the first- day of achool, now, hOWGVer, he 19 en@muraged
to hear musie, that 18, just lilten. Often even after vigor~
ous play the ™listening hour® as it may be called, follows
80 that the little cohild learns that some music is meant for
resting and for Quiet listening. It is this listening that
helps him to sing.

‘ - Children listening to musle sooh dévelop a very des:
sirable group feeling. In the lower grades the music should
be Quieﬁ and gentle in its movements so0 that the:child to:
gome degree understands the rhythm. €Gooed selections for this
purpose are: “Sweet and Low™ by Bramby and "To a Wild Rose™
by MacDowell. More brilliant and thythmic music may be intro-
duced a little later mainlj.for*ifb*va&uefa%:a stinmtilant and
guide for thythmic activity by the ohildreum' However, even
with this brighter musi¢ the amount of tone should usually be
light enough so as to suggest, rather than foroe the move~

ments The heavier tone, such as a brass band, tends to

loJamaa L. Marsell aud Mabelle Glemns

%2&3%; ic Tesohing. p. 121. Bilver, Burdett
ork, 3.
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‘ 11
draw the child along with it.

Children will have gradually built up an acquaeintance
with much beautiful music by having attentively listened to
good Tecords in the primary grades. They will have fag~
tened many musical impressions in their memory which will be
a source of joy in later years.

"Of all the possibilities for Joy in this world music

is one of the greatest....Barly experience in music is

of very great importance probably even greater than in

the case of reading or art“gr any other source of

culture and appreciation,”12

~ In the primary grades the children will learn the tone
quality'of certain specific instruments as well as certain
musical forms. These include the Waltz, Lullaby, Gavotte,
and Mazurka. The instruments, the fiute, violin, and the
soprano voige must be presented or introduced in the most
incidental way, never from the point of view of being
definitely taught. The piccolo and cornet may be added in
the second grade as solo instruments and the Minuet and. |
13

March added to the musical forms.

In the third grade the same ingtruments are heard as in

the first and second grades with the cello and the harxp

1lpeter W. Dykema. Music for Public Schoo
ps 29+ Bureau of Publication. Teachers
University. New Work, 1931,

129i11iam H, Pyle and Helen Katherine Murphy. "Music for the
Pre-school Child.™ AMERICAN CHILDHOOD. wols 17. p. 16.
April, 1932.

L3%athryn H. Stone. Music Appreciation Taught by Hean
the Phonggraph. p. 19, Boott, Loresman an Oy
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{ntrn&mged as Bolo instruments. The new feature in this

grade will be the presentation of the combination or a trio

e instruments is already famil-
ork. The tone quality of each
‘ dely different that the children
will wot istinguishing the individual

instrume

In th g the pupils are ready for more

definite x first three grades much stress
has been jgrning to listen with the result
that e children have become more or less "music conscious.®

jurth, Tifth aud sixth grades they are more interested

in~di&tinguiﬁhing characteristic features of the musie%ﬁ They
will new begim to listen in order to legrn. The string instru-

ments, violin cello and 4

as well as the wind instruments,
French horn and others, and them
this time the children will ha
discover many ingtruments in th“
musical forms that might be pr

Berenade, Rondo, Barcarolle, Noe¢

14 1vid. pp. 19-4¢

15 Peter W. Dykema. Muesigc for Publ
p. 43, Bureau of Publication.
University. New York, 1931,

)

lsKaﬁhryn B. Btone. op. cit; pp. 44-90
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- The following records are recommended by the writer for
the primary and the intermediate grades. The records have
4%e@h'peré0nwlly checked by the writer for their suitability

to the purpose for which they have been selected.

Primary Grades

S8oldiers' Maich (Faust) (Bxcerpt)--Gounod==~=~- # 3096 Columbia
HMhrch.“Nutorackerw (Excerpt)~-Tschailowaky---- # 3096 Columbia

Farting‘Marah--Raff -------- .- ———— 3096 Columbia
March--Baoh-MaoDowell --------- s eme e ———— # 3096 Columbia
¢ ‘ i G 9 Ginn
#iloY '@émd a Bear--MacDowell ----= memm-we # G 9 Giun
‘addy L ng Lega-~Miessner- ----------- meme== #20441 Victor

. #20441 Victor

; : e e - 1171937 :Victor
‘How Many Miles to Babylon L L e ——— #17937 Victor

Bobby Bhafto ==-c---=cemae-maemomcu= mecmam===a #17937 Victor
Baby Dear =--=---=me-as-cmae-smsommmassacnoa- - #17937 Victor
‘The Blacksmith =-=-=-=-=m-====- cmemmeemmmeeamn #17937 Victor
Song of ITon =immme=m=a=memacs=summem-ae-an--= #17937 Victor
TLittle Shoemaker ------ mmmeman R LT mm=- #17937 Victor
Berceuse (Delbruck)--==---=mmeme-ccaccoa-- me=w # 3093 Columbia

Berceuse Op. 22 Noe. 3+ = (Karganoff)-----—--—- # 3093 Columbia

Minuet in G (Excerpt)--Beethoven --==--~=--- wm~- # 3093 Columbia
Andante Celibre Op. 14 No. 2.--Beethoven----- - # 3093 Columbia
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Narcissus--Nevin m-wacacomswauunonncitivbannnn #21449 Viotor

Mignon-~0verture--Thomas =-mesemmeendunceoax

Minuet (Excerpt)--Boccherini-~------- —————
Andantino "Raymond™--Thomagees-amcceemuiucan
Prelude in A Major ~=Chopin -w~wwemeccan—aa-

Worning Mood (Bxocerpt)-- Grieg ----- -

Tales of Hoffman--0ffenbach mcceccamsccannan
Blue Danube Waltz-=8trauss ---m-ccweicavnace-

To a Wild Rose--MacDowelle=mmm=rsacncacan “mm
Hocturnes=Belr-==-memua-muocacnsrcamammanaaan

Marah«eHollagndor e o ma e e oo e ma e e msee

Sweet Dream--Tschaikowsky==-=wmmecccceceaax -
The Night Petrdi-Ssinstead--<-w-e-wcvaa- .mo—
Will o' the Wigp--Jungmanne--------=-= o e
The Bee-=~Schubert----- e mmemee e —am—————— ——
The Waltzing Dolle--Poldini--=-we-cona-- -————
Maroh=Bl Capitan--Bousg-er===—m=r-- -

March-The Stars and Btripes Forever--sousa-

# 6650 Columbia

#3094.. Columbia
#3094 Columbia

fi«wm Columbia

#5966 G
#6966

S
o)
@ ©&

#20614‘V1a$g;

#20161 Vigtor

# 1441 Wiotor
# 1441 Viotor



Intermediate Grades

Hungarian Dance Noe 5.--Brolimg-eememneesnnaaa # 1296 Vioctor
Hungarian Dance No. 6.--Brahmg----- e~ # 1296 Victor

Andante, Cantabile--Tschaikowsky-—m=n-e-- ~--- # 6634 Victor

William Tell Overture (At Dawn)--Rossini----- #20606 Victor
Williem Tell Owerture (The Storm)--Kossini--~ #20606 Viotor

Williem Tell Overture (The Calm)--Rossini---~ #36121 Victor
William Tell Overture (Finsle)--Rosgini---~-~ #35121 Victor

Village Swallows Waltz-~Strause-~0p. 164~-~~-#35665 Victor
Amoureuge-~Berger-me-a-mccccumaanm—— - ————— #35685 Viotor

Midsummer Night's Dream--Mendelssohnem--ana-x # 6675 Victor

Marche Militaire Op. 5l. No. l.-~Schubert---~ #35493 Victor

ligmont-Overture--Beethoven----wemeemmcccuaa -— #35493‘V19§or
Largo-~Handel--=«=-==nsz=a=-= mmemmmmmmnanee # G 46 Gimn
Nocturne from Music to "Midsummer Night's S
Dream~-Mendel 8sohtimee-ncncnacanacn- ~w= # G &6 Ginn
Ave Maria-~Bach-Gounod-=--=----m-=no-e-nsesan #36020 Victor
Ave Marip--S8chubert-=-~0p. 52 Nos B-m=-=ec--= -~ #36029 Vietor
Minuet-«Bolzoni weemcncawamecancnnnanan- demmmme 8 Gim

¢ 3
Prelude-~Chopin-=0p. 28+ Nov 20wmrmwosnc=nmea- 3 G 36 Ginn
Intermezzo--8zalitemscmcinacrancmccsaneanmnne ¢ G 36 Ginn

98



iPJ%Ying Dutchman-~Wagner =-sceeamecmmcecncmanae #35494

Ilcihengrin—Bridal Chorusg-~¥agner-----= mommmeme #35494
MIinuet--Bocoherini=memmmmcmmecmmm—ana—- m————- # G 12
Marguerites-~Hadley==--=-==s=m=mmccm=mmummeac # @12
a‘VQtte--HandQl —————— !-I.‘-----u‘v—_w— ------- . . - X # G 12
Peer Qyﬁﬁ Bulte~-0riegu--~ccc-mamaccmmccnanna # G 42
Avitrats Dance
In the Hall of the Mountain Kiung
Peer Gyut Buite--Griege--=------- —— ———me G 4L
 Aseg's Death
Morning
ATignonsPolonaise-Je suis Titania-~Thomage=--- #14489
Fifth Symphony--BeethovVene=memmmmmmam—na——- -~ #35580
Symphouy in B flat--Mozart------=---=---zo-a - # 6303
Bolero in D Major-~Moszkowski-m-=e-=-~ momm—ea= FL8396
Turkish March--Beethoven ==m--cem-w- e me——— #18396
T.a Czarine lMazurka--Ganne-------==- wemmmmeaee # G 19
The Flattersr--Chaminaife -----==-- mmemmomenn= #20546
Scarf Dance--Chaminade--=--=--==-=n cmmmmmeme #R0346
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Victor
Vietor

Ginn
Ginn
Ginn

Ginn

Ginn

Vietor

Victor

Viector

Vietor
Vietor

Ginn

Victor
Victor
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MUSIC APPRECIATION AND INTEREST THROUGH CORRELATION WITH
OTHER ELEMENTARY SUBJHECTS

"A thing of beauty is & Joy forever:
Its loveliness increases: it will never
Pags into nothingnesss but still will keep
A bower quiet for us, and a sleep
Full of sweet dreams, and health and quiet breathing."™
‘ -= Keats

If music is for lifets endoyment, if it isg to become
an active part of daily life it must of necessity be intie
mately woven into the various activities of the child®s
school work. For some time correlation has been one of the
devices used by elementary school teachers to arouse and
stimulaté interest in the different subjects. The writer
feels that no subject in the curriculum c¢an rival masic in
the ease with which it may be correlated with other subjecta.
It will vitalize other departments of study and give ;h@m an
additional charm. When interest and appreciation are thé
desired end, the correlation must not be faorced. aorrelg-
tion to be valuable, must take place unconscliously, without
labor or strain. It should occur as a natural mequence of
the subject in hand.

Music is closely allied with geography, histoxy, nature
gtudy, art, and literature. This is eepecially true iu the

field of song% Thie close relationship in no way detracte

1 Apne E. Plerce. “Music and Literature.® THE ELEMINTAKY
ENGLISH REVIEW. vol. 9« pps 147-15 June, 1934

1519
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from the music, but on the contrary lends new means of

study and new interest. The greamter the number of sug-

tablished, the more

g a lagting interest in

ingeparable for the
ended to be sung rather
ade sing themselves. One
ead them for they were
rng' poems, which were al-

n mind, one unconsciously

Children are charmed with ‘the old ballads. The repe-
tition and the rhythm lend themselves in a very special
way to the nature of a child. Throughout the years, the

song, "Barbara Allen,* for f whom Jimmy died,

lost none of its faseination fo

mired it while Horsace Greeley
ing it was one of his earlies
lightful ballad, “Bounuie Geor

for a <“cotch nobleman killed

2 Mugio Appreciation With the |
Victor Talking Wacnine Goe, O

3 Amne Z. Pierce. gp. cit.

¢ rpid. p. 148,
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to be sung to arouse interest, the words and the melody

b o N 5
carrying their own message,

Hoﬁéver, the use of songs is not limited to folk-
literature, for a number of our standard poems can be learned
with more pleasure when presented with their musical setting,

" "For example, Hthelbert Nevin added a plaintive and ap-
_pealing melody to Fugene Field's, Little Boy Blue, which
~‘children love to sing, Likewise, Reginald DeKoven was
. . .inspired by Wynken, Blynken and Nod, Eleanor Smith,
" 'among others, has made use of Ropert Louis Stevensoh 's
poems, Tdward German arranged a meledy for Kipling's
‘Rolling down to Rio., Schubert's music has made
- Shakespeare's poem, Hark, Hark, the lark familiar to
‘many, and Barnby and Tennyson share in making Sweelt and
. ,L0W almost universally known, Selections from the Bible
“can be learned in no better way than through the arias
.82e Bhall Feed His Flock by Handel, But the Lord is Mind-
‘ful of His Own by Mendelssohn, thus making traditional
.- ..literature and music part of the child's heritage,"6

.., Music may even contribute greatly towards the learning
of poems which have no musical settings, but whichuagquire
an added charm when surrounded with a musical atmospherg.

Bliot's poem Stradivarius may Very appropritately be pre-

sented,and will undoubtedly make a more direct appeal when
studied in connection with a violin record, Likewise M:s.
BrBWhing's account of a musical instrument is far more fasQ
cinatihg when the pupils have an opportunity of hearing |

the Pipes'gi Pan and of discussing the various forms of that

7
instrument which still exist today,

S anne . Pierce, "Music and Literature," THE ELEMENTARY

ENGLISH REVIEW, vol, 9. p, 148, June, 1932,
Tipid, p. 148,
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In addition to the gongs and peems, music and litera=-
ture haxeqstill apother §ﬁrong;link. m@ny ﬁumioal compo 81~
tions have been based on atorias‘whioh’the composers have
retolad ig the language of tones. MacDowell has madeuthe
Grimm fairy tale, of éyggi;ggwggg'g gggg, 80 vivid in his
piece Qf the game nsme that the ehild sees the‘grizﬁlj,
shaggy animal ambling about to the music of the tgilor'é

fiddlef The samg‘composer has also portrayed Joel Chandler

Harris' Unole Remms and Br'er Rabbit. E%chaiskowakyiwih the

Egjcracker‘ﬁuite has retold the story of the nutcracker and

Night*s Dream based
on Shakespeare's delightful play is a composition which con-

the mouse king. Mendelssohn's Midsummer

tributes greatly to the child's love and appreciatiom of
music and literature. Xazra Pound once sald,

"Poetry withers and dries out when it leaves mus%a
or at least imagined music, too far behind it."e

N

Wt is & serious mistake,"™ says Professor Dewey, "Fo
regard appreciation as if it were confined to such
things as literature, and pictures and music. Its:
scope is‘gs comprehensive ag the work of education
itgelf .0 AT

With this thought in mind the teacher of geography mey Very
profitably arouse iunterest in her subject through its rela-
tionship with music. What a host of musical thoughts

bounces upon the mind when the following places are mentidmed-

8 Ipid. p. 148

9 Ipid.p. 150
10 Tngddeus A Giddings, Wilk

i

Hldridge W. Newton, Music Appre
pe 44 Ginn & Co., Boston, 1926.

an Barbert, Relph L. Baldwin and
ppréciation in the dSchoolroom.
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.'Petregra&,rwarsaW4 Vienna, Bonn, Berlin, 8alzburg, Bergen,
Milan, Bisenbach and Hamburg besides many others! It ig
quite a general opinion that meny pupils find the study
of maps an uninteresting tagk, but how quickly this unin-
teresting task may become a very pleasant one whenm the
children find that many places have a very pronounced interest
for them because they are or have been the home of some
muaicians whose work hes given them real pleaswre}} The
relation of the plots of operas or the stories of suites,
whose action took place in given localities may be af grest
value in the teaching of geography. The folk tunes of wvari-
ous countries may be sung or played in connection with the
phygical characteristics of each country, and the priancipal
occupations of its people. The list suggested in Chapter IIIX
may be of service here.

The study of history can receive an impetus from music,
for the history of the different nationg is reflected in the
music produced at different periods. Obviously the history
teacher will discover that certain faets in history will be-
come more interesting to the pupils when connected with facts
about the lives of theucomposers then living}8 Attention
may be drawn to the fact that the historical development in

1 Charles N. Boyd. ™A Geographical Burvey of Music®.

THE MUSICI.ANO vole. 570 Po 18. Novn"emberm 1932.

12 thaddeus P. Giddings, Willism Barhart, Ralph L. Baldwin,
and Elbridge W. Newton. Musio Appreciation in the School~
‘room. p. 45. Ginn & Cp., Boston, 192
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‘@ifferent ‘p_e:f*i ods has played a very definite part in the
growﬁh‘@f‘instrwménﬁs and the development of musicel forms.
‘Political situations have a vital effect on the lives of
coﬁfigérs a8 well @& the form in which their ocompositions
nare expressed. The operas with their historical settings will
nmake a very interesting correlation.

ii : There is little doubt that to some nature study and music
‘hold very little in commou, but a very interesting and valu-

xablq aorrelatlon may be obtained through the imitation of

- 13
birds, an1mala or winds. Children may be taught to liﬂten

yfor the rifthm of nature such as the falling of water, the

1}aying of the trees, and the running and skipping of the
’;niméls.‘ Bird songs are easily learned by children and they
dellghf in belng able to answer a bird by whistling the e¢all.
Whenever possible the lesson may be followed by a field trip
to see the bird studied or to hear his song. Most birds
hwwe a very simple song and children can easily learn them.
A‘féw‘examples of the easier ones are ﬁhaprgd bird, quail
(bob white), and blue bird. A valuable collection of bird

Twent

sbngs‘available for use is L-E;ye Bird Spngs ﬁog
Childrem~by W. B oalda%'4 The book is illustrated and

contains descriptive passages of each bird and its habitg.

13 The Classroom Teacher. p. 7. vol. 7. The Classroom
Teacher, Ince, onicago, 1927.

14 Twenty-Five Bird Songs for Children. Worde and Musioc by
w.B, Olds. G. Schirmer, New York.
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~different periods has played a very definite part in the
growth of instruments and the development of musical forms.
Political situations have a vital effect on the lives of
composers as well as the form in which their compositions
are expressed. The operas with their historical settings will
make a véry interesting eorrei&tiona ,
There is little doubt that to some nature study and music
hold very little in common, but a very interesting amd valu-
able correlation may be obtained through the imitation of
birds, animala or winda%ﬁ Children may be taught to liaiqn
for the rithm of nature such as the falling of water, the
swaying of the trees, and the running and akipping’of the
animals. Bird songs are easily learned by children and they
delight in being able to answer a bird by whistling the @gll.
Whenever possible the lesson may be followed by s field trip
to see the bird studied or to hear his song. Most birde
have a very simple soung and children c¢an easily learn them.
A few examples of the easier ones are the red bird, qugil
(bob white), and blue bird. A valuable oollection of bird
songs available for use is Twenty- _gve Bird ﬂonga for

Childrem by W. B. Olde}A The book is illustrated and

contains deseriptive passages of each bird and its habits.

13 Tne Classroom Teacher. ps 7. vol. 7. The Classroom
Teacher, incs, Onicago, 1927.

hildren. Words and Music by

14 Twenty-Five Bird Songs £
W.B., Giﬁs. a. Ecﬁirmer, ew
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The melodies are simple and representative.

The physical education teacher and the music teacher
both deal with one of music'*s great essentials-~rhythm.

WMusig is the inseparsble companion of rhythm and
dancing. "1

One is not 6omplete without the other. It is the rhythnic
movement to the musié ﬁhat’gives the child such pleagure in
p&yaicai education:%6 Héﬁee the physioal education tesicher
uses music foi the déVelopment of rhythmic and orderly

bod ily m@vémeﬁt, whereas, th¢~musie teacher, though in &
somewhat less degree, uses the bodily movement to develop &
betfer understanding of mueic%v Physical education forms a
Ohannei,for musical expression since folk dancing, imterpre-
tétive dancing, and aesthetic dancing are all means of
working out mﬁsidal patterns with the body. Singing gemes
may occasionally be taught in the music period and usged
during the physical education period. When the child s
able to recognize rhythmic changes,and to underatgnd the
moods of various compositions his appreciation and i nterest
in musié increase?a In responding to the rhythm there must
not be just the tapping of the finger upon the desk but real
musoular activity, such as swaying the body, swinging the
arms rhythmically through the air, In this way the children

18 olive K. Horrigan. Orveative Activities in Fuysical Hdue -
cation. p. 6 A.8. Barfiés and Cosy New York, .

18 1pi4.

18 Olive K. Horrigan, gp._git. p. 6



'will, by their bodily movements, show to what a degree they
have caught the rhythm and tempo of the musiolg

Realizing that music and art can be correlated to a great
advantage, the teacher should take the opportunity to make
these two arts of immense pleasurs and interest to the pupiils.
The children in the intermediate grades after having made a
study of the different musioal instruments that compose an
ordhestra.hawe & somewhat definite idea of the tones. 'This
‘kn@wledge-which they have obtained can be used to their pleas-
ure by making “musicel rhythmic borders" representing any
instrument, its personality, its rhythmic quality and even
its coloréq

This will add interest and even appreciation in their
misic. If possible it would be well if the instrument could
be heard.immediately'béfore the making of the borders. After
the borders are completed they may be put into the children's
scrap book. with the name or picture of the instrument.

For‘fhe primary grades a little umbrellsa made during the
singing of the Rain Song page seventy-four in the First Book
of the Mugic Hour. The umbrella design will fit rhythmically
to the words sung in an even tempo. This does not make for
beauty of tone or finish pf execution, but it does aid in

training children's feeling for rhythm and movement and makes

the art class a twofold pleasure.

19 1pi4. p

2 Bdna L. Craig. "Mueical Hhythmic Bordere.® BOHOOL ARTS.
vol. 32. PPe 91-93. O‘Otcber, 1932,
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‘Line 1. Top strokes ~ 4 meapures

A L;pe 2. Lower edges - 4 measures

Line 3. Handles - 4 meapures



Chapter VI
MUSIC APFRECIATION AND INTEREST THROUGH THE SCHOOL ORCHEBTRA

"But presently

K velvet flute-note fell down pleasantly
Upou the bosom of that harmony,
And sailled and sailed incessantly,
As if & petal from & wild-rose blown

- Had fluttered down upon that pool of tone
And boatwise dropped o' the convex pide

Aud floated down the glassy tide
And clarified and glorified
The solemn spaces where the shadows bide.
From the warm concave of that fluted note
Somewhat, half song, half odor, forth did float,
As if a rose might somehow be a throat.”

-- Bidney Lanier.

Ip the school orchestra where the studenta actually pro-
duce the musie théy have learned to know and appreciate, the
lovely blossom dulled by means of the listening hour has
ripened into ffuition. The value of musiocal training st the
présent time is enhanced by the fact that everyone has more
1éigurevthne, and educators are endeavoring to train the
young to worth while pursuits which will make leisure time a
profit and a joy.

Mugic is not a luxury to be enjoyed merely by a few, but
an absolute essential for the complete living of the general-
ity of man. BSocial unrest is due in the main to those who
have mot been trained to discover comfort and joy in their
liVBﬁ% Seoretary William H. Woodin says:

*It has been ny experdence in business life that after [
very strenuous day....l have come home and devoted my

lﬁtatemant adopted by the National Hducation Assocliation held
at Chiocago, July 4, 1933.
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!aﬁwwhﬁmeeﬁo;mMeieeebeeutifumtmuﬁie; By “devoting my timeé to
| music®, I mean playing music and endeavoring to oreate

oo ity onot merely “hearing®™ musicis..I feel - tlegpsed
| mentally, and my mind is enormouely regted.™
These statemente prove that the teacher is not waeting

time in the training of & eahool orchestra. The benefits

oon erred en the studente are not ephemeral. They are pract-

i Kv

ical, Valuable aide for their future lives? Byen if the abil-~

{o perform on oertain instrumente is lost in later life,
the enjoyment derived from attendlng concerts. symphony orcheg-
trae,)or the Opera will be more sat1sfy1ng and intellectual
than 1t would be 1f the orchestra had not played a part in
early life.
- If the achool orchestra is alresdy an established unit,
thevteacher will not have to go through the proocess of or-
ganization. Hdwever, if the gchool orchestrs is to be intro-
duced , the teacher might start with thoee students already
studying some inetrument as a nucleus around which other in-
struments can be assembled. Perhaps a string trio or quar-
tette meylbe the small beginning which can be developed into
a string orcheetra and gradually into & full orchestra.

The eecurlng of instruments is anothel important factor.
The well equipped school owns the differeut orchestral in=-
struments especially the wood winds, bragses, and percussion

inetrumehts. In ocape of lack of instruments the energetic

2 Willism H« Woodin. "Musio, Now More Than Iyer.* ETUDE
p. 295. May, 1935,

3 rac , Juiv} ¢ b LASNED K
Perr A. Hoholea. The Appreciation of Mueis
_ng&it. Do G oxford University Press. New 3¥k
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‘teacher can give concerts by the string quartette or orchestra

and a ertize the fact that the money procured will be used

chasing ?ngtruments =0) thét?the school can have &

"transpoaition.

1. the school oxchestra will

‘cornet, trumpet and percussion. 4 balsnced arrange-

ment of these is necessary.
'Fi;st Violing ==mmm=e 6
3eeon@ Violing ==-==="5

Violoncellos wew==-=- 1

Plutes w-c-momceccaa-- 2
Qboe ===-cu-mac-= wem- 1
Clariﬁét -------- cmm= 1
Trumpet =--=-~=-=-- -—-1
Cornet --e--mmecoew== 1

HoYrn weccvcocrenaamcmn-- 1
dnare~drum

Cymbal s

Triangle

The genersl plan of meating is based on the natural

tone of the instruments, thet im, the softer-toned instru-
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-mentB take the front position. while the loud toned ones

take their position in the rear so as not to destroy the
balance.i The first violins are uaually to the right of
the conductor, the second violins to the left, gellos to
the 1eft of the center, the wood winds front and center,
flute amd piocolo first then oboe and clarinet while the
brasses and drums flank the rear.

The training of the orchestrs is done in sections.

When the different sections know their parts sufficiently,
the rehearsal will proceed with much more satisfaction.
Before t;king up the score to be played, some work in instru~
mgnta% technique should be done as a preliminary warming

up? The director must insist always on good tome quality,
exact intonation, and correct dynamics. The interpreta-
tion should be varied at times in order that the players
learn from the outset to watch the direotor?

‘Although‘the results may at first be mediodre, the very
love of producing together with the encouragement of an un~
derstanding director will lead the young players to an ever
better attaimment. The orchestra will prove an outlet for
self-expression and a splendid means of entertainment for
the communitye.

The following program offers representative material.

Andante from Surprise Symphony=-«Haydn

March gux FlambeguXee-e-~-==-w<==B3gotgon Glark

4 The Classroom Teach 6468, vol. XI. The Classroom
BEroom acnexrs. po . .
Teacher,inc. Ohioago, 1927-28.

5 1pid.



Barcarolle from Tales of Hoffman-~0ffenbach
;ifQ;nuatto Giojo80=w-=mmrmrmemnma—na=Mozart
Traumerel Reverig@ee-=--cwe=<ene-- Gchumann
Mégic Plute =--weccecaercccaae=a -=- Mozart

Mﬁﬁ%hg Militaire ==-=-e-e=-ce--a Schubert

47



Chgoter VII
‘MUS$@ ﬁEPREOIATION AND INTEREST THROUGH THE GLEE CLUB

©. “Above the clouds I 1ift my wing

To hear the bells of Heaven ring

‘Bome: of their music, though my flight be wild,

To Harth I bring;

Then let me soar and sing (%

E. C. Stedman.

' The glee club is a natural evwolution of the work commenced
in the class-ainging period. The teacher can select the bet=~
ter voices for this special training and thus obtain more sat-
isfying reaults.
:\M The finer type of work accomplished by the glee club is
due to several factors. the first of which, as already men-
tloned,’ia better voice material with which to work. The
second factor which leads to more artistic results is the
smaller sixe of the group to be tralned% Individual attention
ean be given to the members, their weaknesses more easily
corrected, and their development more easily watched.
JJ Thus the high ideal of beautiful +tone production can be.
dééfied to a nigher plane than in the class-room. The teacher
oan select more ambitious choral works and songs, Which not
only furniah the pupils with a fair technic but lead to a
love for the part songs of the masters.

Cultivation of the taste will depend oun the teacher.
Many gtudents will have a plebeian taste which urges them

[

The ‘Classroom Teacher. p. 630. vol. XI. The Classroom
Teacher. nc. Chicago, 1927«28.

1
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to ask for sougs of the hesrty community type. These students

probably have lusty voices and. nk that singing meaus open-

power. : 3 teacher wil: not scorn these students or even
let it apj ’ & is not developed., A careful
gelection: (‘ § ical g8 which possess energy and dash

will acc

voice. If the glee club consists of female voices only,
three-part sougs offer the best arrangement.

The training of the glee club is not a light task. The

Artistic standard 

on the part of the teacher?

are not to be ddecried as beyond the attainment grade chil=-

dren. Some of these students may5MBVer again have the oppore

tupity of v°iqe training or of a

and their whole future appreciati of‘musiazmayfégpend on

: o L 3
what they have derived from thei e at gleeg&lub.

ﬁ-Ihe Classroom Teagher. p. 630, The Clasgroom

Teacher, Inc. Cnicagos 1927,

® MUSIC SUPERVISORS JOURNAL.: P+ 60 vol. X. Pebruary 1924

3 Ibid.
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The general aim of beauntiful expression is attained by
group work and by atteution to details. For children breath-
ing exercises and tone drills are not to be too highly
stressed. It is better to’guide tone production and breathing
while the choral work is actually in process. Insistence on
legato singing is especially necessary. ZRase of muscular
gotion can be secured by means of the direction to "“sing
lightly.é

Moét students of fifth and sixth grade react favorably
to part singing and enjoy to the full the resulting pfoducs
tion of & beautiful song, which each one feels he has‘helped
to make a possibility. The songs that can be sung “a capella®
give the members of the glee club a double amount of joy in
the giving of their powers, explained perhaps, by the fact
that they are sufficient unto themselves.

Art Song Cycles, Book I and II contains gome very godd

5
gongs for intermediate glee club work.

4 George J. Abbot. "Practical Voice Work.™ p. 29. THE MUSIC
BULLETIN. February, 1925.

5 W. OitorMiessner. Art Seng Cycles. Book I and II. Silver,
Burdett Co., New York, 1910.



" Chapter VIIT

MUSIC APPRECIATION AND INTEREST THROUGH HISTORY OF MUBIC

"I hear a sound of life-=of life like ourse-
Of laughter amd of wailing, of grave speech,
- Of little plaintive voices innocent,
- Of ‘Life in separate courses flowing out.
. Like our four rivers to some outward main.
" I hear life~-Lifed v , ;
-«=Mrs. Browning.

Inthe ‘gtudy of history of music the child mind finds a
viﬁally interesting appeal. The humsm interest element

tiever ‘Tails to attract to itself the sympathy of human under-

nding. . The history of the development of musioc gnd its
forms is uetes sarfly complemented by the study of the com~
56#&5&9 ‘of those forms. The composers are the master minds
@Iirecf%iﬁg the ¢hiselling of musical form, whose outliues
are traced with far subtler instrumeunts than those used by
painter or sculpt'or’;[

The teacher of history of music can take sdvantage of
the constant demands of childrem for a true story. They
prefer to hear about something that really happened than
'b:e,-‘eﬁte:tained‘by“interefgting tales of fiction. Their
eriterion of a good story is its adherence to real life.
Thi lB"“ g‘i;z“;es- the teacher plenty of Boope for capturing the
child's intereat especiglly if the power to tell a atoxry

1 %4111em J. Henderson. W%at 48 Sood Muglgs p. 5 Chavles
Qaribnerts Bone. New York, 1899,
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' well has not been denied her.

emember how stories hesrd in my childhood hav -

4 my appepite to know moitd 6f the lives of gr&;t*hat
lascinating books in all

by or about musiciana, *3

know the characteristics, style and prin-
fa about the great composers of music
: ‘the gsame as they know about the
authors . of literature?
The composer’s childhood will be the central
| héféﬁild's interest will revolve. As he
g ‘”'ébfifty'he may be given Btories Of the

it Music Masterﬁ“Fbr Childreukby Mary Houts-¥lagg and

, i 4
: agicians As Children by Franciska Schwinmer, to read
for himgelf,

Naturally the information about the composer and the
kind of music he wrote will be tied up with the singi

lesson or the “1isteuingfﬁ§§r"g The sto

compositions came to be writt@m; %T}
the Life struggles of composafhyfénm

of inspirational material fromeh;*

R Franciska Schwimmer. Great I
Doubleday, Doran and Co., in

3 Thaddeus A. Giddings, William I yidwin snd
Eldridge W. Newtoun. Musmic &g :
Pe 41 « G"inn and COQ' ﬁoaton, .

4 ., , ‘ -
Stories Of The Great Mu

Houts-Ylagg. acond Xdit .

Missouri. 1917. g A

Great Mgsidiggg As chiggrgg by freunciska Schwimmer. Do bleday ,
Doran and Co., Inc. Garden City, New York, 1930
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The value of all this is obvious. When a child has
lea.rned to gr‘asp the message of musice, to enjoy the charm
romanticism of Chopin, he has been equipped with a high

type’ @f means. of enjoyment. In the process of learning

how to ap e'ciata the beautiful he has ‘unconsciously beeun

devel opying: ét‘andasx‘d’ § and principles of judgment on wh ich

to base art oriticism in general.



Chapter IX

'MUSIC APPRECIATION AND INTEREST THROUGH THE MUSIC SCRAP BOOK
AND GAMES

*The |6 slumbers in the shellj
Til ¢indled by the master's spell;
ﬁn% s=-touch them rightly--pour

,o&ies unheard before I*
i --Rogers.

ill lend itself more particularly to’

‘interest rather to appreciation. If properly directed

it can be a wealth of enjoyment to the child and may become

 § very useful as well as an educational hobby. The teacher,

however, should direct the keeping of this means of interest.

She can very profitably carry out diffewi ch will

keep the children's interest directed to hether
01t be in concerts, operas, operettas or
program. o
~ The delight to have an artist autograph a pfégiéﬁ‘which
the child has attended adds to his interest and in.ad&ition
it will be his great delight to have this autographed program

'in his scrap book. /The keeping of the scrap book keeps the

‘that is written about music, composers,

artists ¢r whatever pertains to this field. It creates a

it" with children.

; approach upon the child*s facile imagination,
IDp by collecting all sorts of pictures, prints,
stories related to music-~anything, in short, which
would help me project music into the children's con-



Selecﬁon :
Readtion:
5e\ec)(\on=
Readtion: :
g)e\ec)tion;
Reaction:
Tochaihowsky

ch\gomel\




58
Ehetioally, ihat 1t ia s simsle wid exserient seriey for
21 and aneodotal agsosission. il TS PV mesns of viss
| The keeping of a sorap book cannot help but lead to a
greater jnterest in musie, for the more the child is thrown
into g'musiea1 atmosphere, whether it be in reading, listen-
;ng, or singlng, the greater benefit he will defive.

- Another means of creating interest in music is the play-
ing of games. While there are many ways of doing this the
Writer will suggest oune which may prove to be helpful and at
the same time very enjoyable.

The geme may be used once a month, for instance, on the
laat Friday of each month. An appropriste. pattern of ea@h
month will add to the interest. The following are @nLy ﬁug—

gestions.

September--£ leaf

October--An owl

November~-Pumpkin

December--ﬁeindeer

January-~Any musical instrument
February~--Heart

March--Shamrock

April--Umbrella with little rain drops om it
May~-~3ome flower

1 %rnest SBchelling. "Oresting the Muslo Habit With Children.®
BTUDE. vol. 61. p. B0B. December. 1933.
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The designs may be out out of construction paper of any suit-
able color. On each demign write a question concerning musioc,

for instnace, "Who wrote the Peer Gynt Buite?" Place the pat-

terns in albox and let each child in the class draw one. iach
pupil reads his question aloud and answers it. If he does

not answer correctly he is out of the game. Continue draw-
ing the cards until there are none left. The last player

left in the game wins.

While this seems to be mere play the children are dewriv-
ing much benefit from the game. It is a sort of a little
drill but with the idea of play uppermost in the child%s
consciousness, There is also some emulation, for children
always want to be first or winners in a game and the proud
parents are also happy to repeat that their child wou first
place. The designs can be placed in the sorap book with
accompanying remarks about the game. In this way interest

is again enhanced and heightened.



Chapter X
MUSIC APPRECIATION AND INTEREST THROUGH THE RADIO

"And music too, dear music! that can touch

Beyond all else the soul that loves it much,

LTk e ralnt extuiatie et se'S Secmm.o

~=Moore.

The most modern means of muaic reception of those iﬁ
a§fual.use today is the radio. Its first advantage ié ifs
uééfulness in‘connection with the listening hour, espeaially
when a children'®s series of concerts is in progress, notably,
those given by Walter Damrosch. The opportunity to hear |
différent symphonies under the direction of their famous
leaderé is one mot to be lightly disregarded. The interést
aroused in children through listening to the radio is per-
haps, more keen than that awakened by records because of
the knowledge that it is a living woice and a real personal-
ity addressing them. However, the use of the radio is far
more circumscribed and limited in its scope, because of the
time element which may be inconvient and also because of the
material which may not correlate with the teacher's outlined
program of work.

The radio is likewise a strong ally of the music teacher
in her aim to surround the child with an atmosphere of good
music. The period devoted to music appreciation is all too
short to accomplish the high purposes of the energetic
teacher. The home atmosphere in former days may have been

totally devoid of anything like music, but today conditious
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" are so change& that the ordinary Americsn home posgesses s

radi

ot

rough which the best my %Q can become the daily

in music by careful training has
become a aife he will show his initiative

by tunin ass program during the time

spent at 2 his own standards of apprecia-

tion. H which, on account of time, may be

limited n of one piece of & certain type
will be g by his opportunity to hear and
rec gniz@} “ky'p eées;@f the march style or whatever type

g studied. The class in appreciation will make

double progress if the radio hearings at home are brought
into line with the class study.

The radio thus serves as a reliable check ou the

teacher's class instruction and her aovility to passe
her classes her own enthusiasm., By ﬁhe @hlldren's reports
on what kind of music they 1isten t. and enjoy at home she

can learn what effect their experifnces in the mu51c classes

are having on their own cholcera- ;relectlon of music. These

reports should not be made a cla 7&s&ignment, but rather a
gkilful drawing out on the part ” tﬁé teaehe%# The morning
paper with its daily program of what s on the air will be
of use to the teacher who can by this meane iir@et her
pupils in their role of listeners while away from thnglass-

rooms The radio program might be placed on the bullétin
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“board and the specially attraetive numbers underscored in red.
The radio has offered and may offer again the advantage
of courses of inatruction in various instrumentg. The pop-
ularity of class piano induced the experiment of a six weeks
élémentary plane instruction course by ur. Y¥ceConathy in léSl.
The Radio Music Company of New York sponsored the enterprise
which was apparently successful although its actual success
can nét be estimated. Such courses might be useful to the
teacher of the school orchestra who could use radio instruc-
tion very profitgblya Her individual groups could receive
elementary training from such a course although the necessity
for later persounal supervision is evident.
The old idea of teaching music only to a select few

has gone. MUBic‘as one of the fine arts must be presented

to large groups in order to accomplish its purpose of bring-
inﬁo existence a social consciousness of music. The radio
can assist the teacher in her desire to broadcast general in-
formation which can be shared and enjoyed by the many. The
extension of the number of persons who can appreciate the
beautiful and the artistic in the realm of tone can be con-
sidered to a great degree the result of the class iustruction
in music appreciation. As has been said: "It takes three to
make music, one to c¢reate, one to perform, one to appreciate.

And who can tell which is most important?"

1 John irskine. "Teaching Fiano by Hadio." WOMAN'S HOME
COMPANION. p. 34. October, 1931,
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CONCLUSION

It is hgped that the preceding chapters have estab-
lished the necessity, the utility, and the advantages both
mental and cultural of an early school training in‘music.
They have tried to demonstrate and explain how all these
advantages can be attained. Hrom the tpy orchestra and
children's sdngs to the higher advancement of school orches-
tra, glee club, and study of history of music, an attempt
has been made to develop an interest and knowledge which will
hot only be a present joy but a future asset. The attain-
‘ment of educational objectives can find no wider field of
 activity in the school-room than through an activity which
presents beantiful impressions, draws forth natural express-~
ion, and is capable of wide correlation. Buch is music. A
true and artistic appreciation and evaluation of mugic is
likewise one of the auswers to an important problem of today--
the effort of education to train future citizens how to make

a worthy use of leisure time.
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