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PART 1

INTRODUCTION

The Nature of the Study

’; The theme of this investigation has these two ootermi-
nous obaectlves, first, to analyze the personal and pro-"'
fessional quallflcations essential to the office of the
administrator of the ordinary high school; second, to olas-
eify these items of gualification into related groups upon
the basls of their related conjunction with the position.
The next step will be the resolution of these items into ;

.u"fied and coherently organized scale of measurement

agalnst which the principal may place himself for determi-i
nant comparison. The very nature of this analytical process
will be a complete evaluation of the admlnlstrator's posi-
tlon and of the essential characteristics desirable in the
person who would hold the pesitiom,

In short, it is to be a self-rating ascale to which, it
is hoped, the administrator may frequently repair for am
illumlnating, truth-telling confessional, and be able to
come therefrom inspired, reassured, and invigorated., The
frequenfly potential motives of one's ambitions, interests,
or desires may be revived, or even liberated by the trigger
of inepiration which may come from such a self-analysis or

comparison. Too often the principal has had the thought



that he is capable of doing far more, that he is in a ppsi-
tion for exerting great beneficial influences,~-and here
this casual thought ends, It has not been merged with ac-
tion.

Actually the most sincere meaning of success may be
that‘beqeficial‘@bnsequence of struggle, movement, change,
and the subjective exhilarationm that accompanies such when it
is in the way of directed effort. Such expending of energy -
implieé the improvement which can ¢ome only through one's own
efforts. -

In the principelship of the ordinary high school this
energy can be directed for improvement along dusal lings, guch
lines being so closely integrated with each other, however,
a8 to be inseparable., One consists efrthe~pers@nality tra?ﬁg
of both the individual and social type; the other enfolds the
professional phases of the situation. Relative to the first
be it said that a principal(or any other person) may develop
attractive individual and social traits--if he will;‘with‘re;
gard to the second, let it be emphasized that the ppsitiqn
itself has two non-divergent fields of‘responsibility, the
supervisory and the administrative. Possibly the various
phases of the prinecipal's traits and funetions are in fre=-
quent juxtaposition. If so, such practice is far more com-
mendable than the common attitude of principals in empha«
sizing the administrative duties to the subjection of the

more educative aime of the job, as the supervisory.



Previous 8Btudies |
Hatrold O. Ruggl has made one of the most widely accep~
ted of “rating scales in the struggle to measure and compare
teachers. This study emphasized the fact that there are -
two sepbrate and distinet features of the ordina:y rating
form, and that the first function of his study was self-
improvement through self-rating. The secondary use to be
made. of “the scale was that of rating persons in numerical
order, comparing them, in the process, with five other .
groups of individuals. Each of the latter groups are of
different qualitieeﬁ (1) fhe best that tnevrat@r-hag ever
kmown, (2) the poorest he has ever seen or known, (3) &
representative of the average, (4) a person midway between
the best and the average, and (5) the persen midway between
the poerest and the average, Rugg'se scale was first pre-
sented to. the public in 1918, s
- Worth. McClure? made a study in 1925 of the rating of
prineipals and found that in analyzing the various rating
scales of pryncipals the score cards fell into three groups
and that rating scales were improving in (1) organization,

(2) reliability, and (3) weighting of standards.

“lﬂarald‘o. Bu% s "Self-Improvement through Self-Rating,
A New Scale for Ra %ng Teachers' Efficiency," EILEMENTARY
SCHOOL JOURNAL, Volume 19, p. 670. 1918.

2 ;
“Worth MeClure, "The Rating of Elementary Sochool Prin-
cipalewin Sérvice,"’FOURTH YEAR%OOK, Departmegt of Elemen~

tary Sehool Principals, 1925, p. 427,



Bertha Y. Hebb,® in 1925, published a very comprehen-
sive work consisting, illustratively, of self-rating cards
in which long lists of qualifications were itemized. 'The 
organization was not good but the lists were duite complete
in making contact with the field. |

Ellsworth Lowry* produced a novel card in 1923 in the
forn1ongiving it both weight and prepared answer arrange-
ment, Aithough weightihg‘a card apparently gives it an im-
pression of more efficiency, such weighted scales have ﬁot
proven to be of more value. _

T. H, Schutte,5 also in 1925, produced a card contaipé
ing the‘ﬁeighting device in the form of a percentage‘eoa;ea
The percentage idea added to a scale adds the connotat;pnbpf
rel=ating efficiency to the seaié, but supervisors and Qdmin-
igtrators in general have not favored weighting'withhthgv
percentage scale in mind because of the tendency fd‘pregs
the field within the scope of the small numerical :éﬁge,_ y

Scott and Clothier,6 in 1923, published a ver& complete

work, Personnel Management, giving refutation to the idea,

SBertha Y. Hebb, "Samples of Teacher Self-Rating Cards,"
in City School Leaflet No. 18, February, 1925, U. §. Bureau
of Education, pp. 4-5.

4E11sworth Lowry, "Supervising and Self~Rating Score
Card," (privately published). Indiana, Pennsylvenia, 1923,

5r, H. Schutte, "Schutte Scale for Rating Teachers,"
§coEy§ight, 1923, by World Book Co., Yonkers=on-Hudson, New
ork.

6Scott, Walter D., and R. C. Clothier, Personnel Man-
agement, A. W. Shaw & Company, New York, 1923, 643 pages.




commonly aocepted, that professiomal men are mot rated.
Members of profegsions are rated very,stpietly. ‘Many corpo=
rations employing technieally trained men use rating scales
very similar to those used in educational systems. _

~The Elgu,lnnz.’n'7 rating system for teachers was made during
the school year of 1921-22.  The system has a twofold.pur-~
poee, It is organized to recognize and reward teacher .
merit, . and it also pertains te the improvement of the work
which the teacher is .doing, It seeks to set up situations
in . which a frank, open appraisal of the situation's work . .
may: lead to its appreciative consideratien and thence. from
this premige to a discussion of methods by which it may be
improved. . | : .

. Williem L. Connmor,8 writing in. the Journal of Educg~-.

tional Researgh, gives a scale study in which the gist of

the whole list of interrogatiens is reduced to terms of. .
pupil aetivity. The study gives a unique slant in thus
using the work activity of the pupils themselves to meas-
ure the tegcher.

H, T. Johnston,® writing in School and Society in 1917,

illustrates a brief scale rating card in which the points

~ ~7"The Duluth System for the Rating of Teachers.“ Board
of Eduecation publication, June 9, 1922, pp. 2-3. Duluth,
Minnesota.

8yilliam L, Connor, "A New Method of Rating Temchers,'
JOURNAL OF EDUCATIONAL RESEARCH, Vol. 1, May, 1920, pp. b sa.

%y, T, Johnston, "Scientifiec Supervision of Teaching,"
SCHOOL AND SOGIETY, Vol. 5, February 1%, 1917, pp. 181-88,



are organized with'a view of getting at the important fea-
tures of the worker's efficiency as quickly as possible.

- Arthur C, B@yde}o in 1915, contrived a rating scale
which received wide publicity upon its publication. Thisg
piéee of work was done as a bit of experimental pioneering
but it ‘was immediately accepted ‘and used; The scale was
organized to measure or rate the teacher, and as such an
instrument ‘its organization is pertinent.

A recent and very searching rating scheme to dome"tguvv
the field is one developed by Edwin J. Browntl Of‘the Kansas
State . Teachers' College, While this particular device is
primarily intended for a supervisor's self-rating scale, its
versatility in construction permits ite use by a éﬁpervising
principal or .other official who is responsible for the organ-
ization and improvement of socialized procedures. The “scheme
lends itself to convenient use and ready diagnosis due to
depicting, graphicalkly, the status of the qualifications.

Almack and Burschl® made & very cémprehensive”survey of

the administration of consolidated and village achools in

which their ‘analyses were based upon the laws of the state

10srtnur ¢, Boyce, "Methods of Measuring Teachers' Effi-
ciency," Fourteenth Yearbook of the National Society for the
Study of Education, pp. 62-74. Public School Publishing
Company, Bloomington, Illinois, 1915.

1¥Eﬁwin J. Brown, A BSelf-Rating Scsal vipg .
1 J. sy & Bel ating Scale for Suparvigors
Supervisory~Principals, and Helping Teaclers, Bruce Pu sﬁ-
- ing Company, Milwaukee, 1929,

© 1276hn ¢, Almack and J. ¥, Bursch, The Administration
of Consolidated and Village Schools, Houghton MIffIlin Com-
pany, Boston, 1925,




and the regulations of school boards. Such a study would,
in the opinion of this writer, tend to clarify and empha-
size the duties and qualifications of the position, but it
would make inadequate provision for the vital element of
personality.

H., A, chel:5 formulated a scale for aiding the teacher
to evaluate her own work., The scale is divided into main
headingg as follows: (1) relation of the classroom téacher
to the pﬁpils as Judged by results, (2) relation as a member
of‘the school faculty, (3) relation as a member of the com-
munity.

w. P. Burris],'4 in 1923, offered a rating scale for the
high school principal which was constructed upon these bases:
(1) personal, (2) social, (3) educational, and (4) profes-
sional qualifications, ZFach of these main items has a num-
ber of sub-topics, and the scale itself was devised te be
scored by means of plus and minus signs,

Rose A. Carrigan15 has given to the profession a Bscore
card in which the following are the main headings: (1) evi-
dence of adequate teacher-preparation, 140 points; (2) the
atmosphere of the background or workshop, 250 points; (3)
the work accomplished, 375 points; (4) the child, 375 points.

15H. A, Bone, "Criteria by which a Teacher May Measure
Her Work," in HIGH SCHOOL QUARTERLY, Veol. 7, pp. 153-55,
(Aprii, 1919).

14W. P, Burris, "Proposed Scale for Rating High Schoel
Principalse,” in Second Yearbook, Department of Secondary
Principals, National Education Association, Vol, 11, pp. 462-
464, (1923).

1sRoae A, Carrigen, "Rating of Teachers on a Basis of




In a type of scale presented in 1924, B, W, Cober16

di-
vided the duties of the head official into (1) those purely
administrative (annual and semi-annual), (2) daily, (3) rou-
tine, and (4) miscellaneous. The bases of the grouping is
somewhat vague, and the lack of the personal element is dis-
Ve Ai,ankl7 stated, in g history of the development of
rating scales, that the first schemes were those originated
by .Boyce and Elljot.  Cook's criticism of the rating pro~
cess, even at the present, is that there is uncertainty as
to what should be included in a rating scheme, and further,
there is little agreement as to the number of points to be
used in the seale.
R Wf_Qrgbtree wrote a very good article in which he
diacusae@\ﬁhgﬁ;gting of teachera. He presented a rating-
card to be utilized by both the supervisor and the teacher;
his object, apparently, was to have the pertinent and com-
mon elemsnts be the points of contaect between the two indi-

viduals].'8

Supervisory Visitatlon," in JOURNAL OF EDUCATIONAL METHOD,
Vol. 2, pp. 48-55 (September, 1922).

16 E. W. Cober, in the Third Yearbook, Department of
Elementary School Princlpals, ¥ational Bducational Assocl-
ation, Vol. 3, No. 4, pp. 219-32, (July, 1924).

7W. A. Cook, "Uniform Standards for Judging Teachers in
South Dekota," in EDUCATIONAL ADMINISTRATION AND SUFERVISION,
Vol. 7, pp. 1-11, (Jenuary, 1921).

‘ 183. W. Crabtree, "Rating of Teachers," in Proceedin 8 of
%he N?tional Educational Asgsociation, Vol, 53, { >
19156).




A scale in which the educational and sooial qualities
are emphasized was placed in the field by Katherine Cranor
as a device primarily to aid the supervisor, The main items
proposed are: (1) educational preparation, (2) tact, (3)
tolerance, (4) poise, (5) appearance, and (6) relationship
with the teachers. Thig contribution is an important one
in that the stress is laid upon the vital human element..>
In his well-known works concerning public school ad~

ministration, Cubberly<®

enalyzes the field of the executive
as follows: (1) the principal as an organizer, (2) as an ad-
ministrator, (3) as & supervisor, and (4) as a community
leader. The authority of this educator is so widely recog-
nized that many rating scheme contrivers would readily ac~-
cept his Judgment.Zl

A very good self-rating scale for the teacher was ﬁee
vised by Franklin B. Dyer. The scale primarily deals with
the phases of personality and 9.'bility.22

R, W. Fairchild made & score card for the measurement

19¢atherine T. Cranor, "A Self-Rating Card for Super-
vimsors as an Aid to Efficiency in School Work," in" EDUCA=
CATIONAL ADMINISTRATION AND SUFERVISION, Vol. 7, pp. 91-120,
(February, 1921).

2QEllwood P. Cubberly, Public School Administration,
chapters 15, 21, and 22. Houghton Mifflin Company, Boston,
1929.

2lg, P, Cubberly, The Principal and His Sohool, Hough-
ton Mifflin Company, Boston, 1928,

R2pranklin B. Dyer, "Questions on Teaching To Help
Teachers Make a Self-Examination to Find Ways of Improving,"
in ATLANTIC EDUCATIONAL JOURNAL, Vol. 11, pp. 343-44, (March

1916),



kof administration. lis work analyzed the fundamental re-
quirements of a succesaful school administrator. The rating
card is divided into the following headings: (1) tempera~-
ment and tact, (2) appearance and professional preparation,
(?),Organizatiqn of the school, and (4) teacher problems,zé

A:thur‘s, Gist, in a detailed work, analyzed theyéuali-
fications and duties of the principal as (1) an adminis-
trator, (2) & community leader, (3) publicity man, and (4)
his personal relation in the school and qommunity.24
. W. S. Gray25 pointed out the potentialitiem of the
self-rating device in an article published in the SCHOOL
REVIEW in 1921. His discussion pointed to the fact’that
self rating directs the teachers' attention to the signifi-
cant problems of teaching, that the use of the scale aided
ythe‘principal in gecuring an importaht background concern-
ing the re@uirements of teachers,

In a rating card developed for the field of home eco-
nomics Adah H. Hess contrived a clever scale, and its versa-
tility is such that it need not be restricted to this
specific area. The card was made with three main divisions:

(1) teehniques and results of instruction, (2) classroom

23R, W. Fairchild, "The Measure of the Administrator,
in AMERICAN SCHOOL BOARD JOUBNAL, Vol. 57, pp. 23-24.
(January, 1921).

24Arthur S. Gist, The Adminigtration of an Elementarx
School, Charles Soribners and Sons, New York, 1928,

25W. 8. Gray, "Rating Scales, Self-Anslysis, and the
Improvement of Teaching," in SCHOOL REVIEW, Vol. 29, pp. 49-

53, (January, 1921).
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menagement, and (3) educational, personal, and social quali~-
fications,?8

Relative to rating scales in genersl R, E. Kent says
"that all the teacher WOrk, including every major factor in
it, should be considered in making a self-rating scale, but
these factors should be considered only with respect to what
they_édhtribﬁte toward educational results in the children
under her care," The scale which Kent vresented was based
~upon these groupings: (1) pupil achievement, (2) merit in
mechanics, (3) merit as a social worker, and (4) personal-
ity. In this device the emvhasis is placed upon pupil ace
tivity and échievement.27
‘S, G; i?ich,28 in his self-rating device, grouped his
itemg upon effective methoda‘of supplying physical needs,
ﬁower of cooperation with the staff, and maintaining the
prestige of the school and the profession., In discussing
rating devices, Rich advocated that principals be rated by
the teaghers;
_‘In the business world E, H, Schell published a book

which is actually a very personal and‘pertinent group of

26Adah H, Hess, "Teacher Rating as a Mesns of Improv-
ing Home Economics Teachers in Service," in JOURNAL OF HOME

ECONOMICS, pp. 85-90, (February, 1922).

2TRaymond E, Kent, "What Should Teacher Rating Schemes
Seek to Measure?" JOURNAL OF RDUCATIONAL RESEARCH, Vol. 2,

pp. 802-807, (1920},

28
8. G, Rich, "Rating of Princi?als and Sup rintendents)'
in BDUCATION, Vol. 42, pp. 496-500, (April, 192&?.
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‘items for self-analysis. The book is a forcefully written
one in which the personal ‘points which are vital are the
only ones presented,??

P. R. Spencer®? developed = self-rating scale for prin-
‘¢ipals in‘which he inciuded these standards: (1) relation-
‘ship with pupils, (2) voéational guidance, and (3) use of
‘standardized tests for measuring classroom instruction. -

In an analysismgf traits that he thought desirable in a
supegy;gg:,‘qoseph S;’Taylor e#olved a self-rating gcheme
for teaéherg. The main divisions of his rating are: (1)
schélarghip,t(z) preparation for work, (3) knowledge of
fundamentals of drill, (4) execution of work, and (5) pupil
interest.31

- The Sc¢ope of the Study |
‘The' range and aree of the investigation inelu&éélﬁhe
search for and the discovery of those éualifications\essen-
tial to the job and the person of the principalship‘of“the
ordinary high school, The traits resolved in this refining
process inelude all the characteristics pertinent to the o
position or necessary to the person who fills the position;

the two factors are supplementary. The composition of these

29Brwin H, Schell, The Technique of Executive Conmtrol,
MoGraw-Hill Book Company, Inc., New York, (1924).

30p, R. Spencer, "A High School Principal's 8elf-Rating
Card," in SCHOOL REVIEW, Vol., 30, pp. 268-71, (April, 1922).

3l.Toseph S. Taylor, "Some Desirable Iraits of the Sup-

ervisor," in EDUCATIONAL ADMINISTRATION AND SUPERVISION,
Vol., 9, pp. 1-8, (January, 1923),.
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inter-related groups of pertinencies into a complete and
concise ‘unity, forms the rating mcale itself.

The traits or characteristics listed ooneist of thosse
mentioned as essentially desirable by authorities who have
published works in the field of educationsl administration,
a8 'evidencéd By publications in the field of business, and-

lastly, by offieials heading school boards.

L Method of Procedure o
. In general the llnes of 1nterrogation pursued in this
ana1y31s consist of the following .
M i,ﬂWhat are the duties of an administering prinompal?
“2.&What professzonal gqualifications should this offi=
m‘cial possess? )
i”MSékHow able should the principal be as an organlzer?
‘4; What qualifying traits are essential to an effi-
.-oient executive? _
) 5,,What should be the supervisory qualiflcations of a
| | principal of & high school?
h 6. To what extent should thig officer be integrated
i‘into the activities of the community?
7: What personal traits and habits may be expected-=-
even demanded--of thé person filling this offlce?
8. What should be the attitude of this principal to-

his job and his profession?



Sources of Data »

A great deal of the information presented herein comes
from two genersal types of materials. The first type comes
from the pen of authorities who have published accepted
books in the field of administration, the other type of
material comes from a similar class of experts (in‘somg<in-
stances the seme individuals) who have had their manuscripts
accepted and published by professional periodical magazines.

The analyses of previously submitted rating socales of
various kinds have been found te be sources of many items
of determination especially those related to personal and
executive characteristics.

A third source of selection has been discovered in the
personnel publications of the allied field of business,
wherein much study of an analytical nature relating to the
reting of individuals for specific jobs has been carried on.

A further fund of applicable information has been.
found in the professional investigations carried thr@ugh at
various educational institutions by research workers. Many
of these have been published by the institutions, or in

part by the publishing companies.

The Types of Data Collected
The analysis of these various sources of informational
material has brought to light the following types of dates
1, The amount of training desirable in the profession.

2, Personal characteristice of force gand initiative

14



‘dgairable in such leadership,
75,‘The attitude of mind assumed by leesders toward their
, prqfessions.
’4. Tendepcies of responsidble persons to extend their
_professional training in service,
5. Thg‘expression of willingness to cooperate with fel-
low workers in a congenial manner. |
;§ﬁ‘1n%p;gtive in assuming responsibility for actions
in service.
H?.‘Evidences of professional skill in executing the
"‘ mechanlcs of organization. | )
yangkill and tact exercised in the handling of super-
| visory‘techniques and problems.
9. Iﬁspirational encouragement furnieﬁed by profes-

. s;qqal leaders to the faculty and the community.
10. The habits and practices of leaders‘of‘va:ipus pro-
| fessions in regard to personal cleanliness and ap-

pearance.
11, The social customs and manners of the individuals
accepted a8 prominent in the professions.

12, Traits and qualities which communities desire that

their school officials possess.

The Problem

The objective of the molding of this scale for selfa
analyeis is to aid the principal to take inventory of hia
activity and personality in the position itself. The con-
struction of the scale itself will be based upon the vital
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‘groups of the desirable qualifications of the office and
its occupant. Each of these divisions will in turn Ye com-
posed of the subordinate pointe which are related to that
heading and at the same time will retain coherence among
themselves,

The compilation of the items which form the material
for the scale construction will be attempted (1) by sean-
ning the works of various authors in the field of adminis-
tration, both educational and commercial, and (2) by ana-
lyzing the verious rating scales. Authors of administrative
books and articles have set themselves up as being morevpr
less expert in the field;. furthermore, as their works are
accepted by workers in the field and by people in general,
there is thus still greater regard of them as having an
expert's knowledge.

Reference to these authorities and comparison wiph ,
other rating scales will further tend toward the establish-
méht‘of validity and reliability for the scale to the extent
that fﬁe items mentioned are coincidental with various
sources. |
There will be attempt to strengthen still further the
validity and reliability by comparison of the egtablished

gualifications with those desired by school boards.

Definition of Terms
The term "principal" as used applies to any official

who is the authorized head of a secondary school., Under



1%
present conditions mdny such persons devote a part of their
time to the teaching process, and it has been invariably
true even in the past that little has been actually accom-
plished in the way of active supervision in the ordinary
high school.

"Secondary school" is a term which commonly is, and
shall here be, taeken to include all public high schools or
private academies wherein the institution's chief funetion
shall be the education of pupils of grades seven to twelvg,
inclusive. This will naturally include both the Jjunior and
senior high schools of any type of seoohdary organization.
It will alsc include smaller high schools of the two-year

or three-year organization.

Pregentation of Material -

The general plan of this study has been to give tp the
principal a definite and stimulating picture of (1) what
the position really is, and (2)~to give this official also
a8 convenient device for checking upon his fulfillment of
that position.

Part II, which is the rating scale itself, consists
of the personal and professional items from the above men-
tioned materials. Synonyms and other terms with shades of
the same allusion are condensed as much as possible,

fo obtain validity and reliability in a study of this
type is o very difficult problem, but the writer heliever
that a measure of success hasg been reached in this attempt

a8 presented in Part III.
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The concluding section of this work presents a summary,
"and some conclusions which have emphasized themselves in the

meking of this analysis.




PART 11
THE SEIF-RATING SCALE

It 1s again desirable to mention that the hig aim of
& self-rating scale is its capacity to cause the subject
to be analytical of his own professional or personsl traits
and procedures. Mention should also be made of the fact
that the efficiency of & self—rating device depends t@ a
great extent upon the frequency and thoroughness of its ap-
plicatlon as & measurlng stick. -

e The use of a self rating scale implies an urge te im=

prove, a pred ‘that not only drives one ta o aB well but to
atfémpt'to do better. 1If one possesses no such traits there
wiil be neither desire to ner resson for ﬁaiﬁg any device
which hes for its main purpese the imprevement of the ‘worker
in service. o “ “

" Self-criticism is rafeiy stimulated by the peisemal ex-
hortations of another person--a second party. An ﬁige from
within can db a grest deal more to stimulate an indifidﬁal.
Atdfhié point a scheme or device by which the person may be
nede critiéally conscioué not only of his weaknesses but
also of his strengths, finds its most importantvfunction.

A self-rating device probably satisfies this requirement
more than any other scheme, It possesses the least amount
of undesirable subJectivity, approaches the impersonal, and
moet important of all, is umsed for the very purpose for

which it was intended, that of seeking improvement,

19
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The self-rating scale presented herewith is an earnest
and sincere attempt to‘provide such means of comparison and
measurement for the principalship of the ordinary high school
a8 the office is defined by the outstanding educational ad=

ministrative authorities.

Making Use of the Scale

This self-rating scheme, when used, will consist actu=
ally of a serieg of graphs in that a particular portion of
the parallel lines is to be checked for that section of the
scale oppoéite it. Thus one gives consideration to each of
the alphabetized sections as a unit. Give the attention to
each guestion in its relation to the general head. Check
upon each 'issue by placing a smell cross-mark or a large dot
between the desired lines at the right of the page. One can
then easily connect these marks which will result in a ver=-
tical graph for the analysis of each section., If the graph
line swings away from the central space "A" the rater should
gscrutinize the corresponding questions carefully, giving
special heed when the tendency ies toward the left,

One must use éxtreme céution in exercising judgment; be
honest with your self. Perfect frankness is the key as the
mein aim is not & high first score, but a higher score upon
each subsequent rating. Don't forget that improvement is
the object.

The column symbols of the graph are significant in this

way: P indicates an inferior grading; ¥, fair; A, average;

G, very good; and S, superior,



The Socale

I, Personal and Social

To what extent:

A, Do

C.

ey

ne

I

887

Am

Am

1.

2.

I

1.
2.

Se

i

1.

2.

possess habits of personal cleanli-

Do I possess personal cleansing
habits?

Do I daily make certain that my per-
gon is free from all body, oral, or

tobacco odors?

neatly groomed?

Is my pereon clothed with clean ap~-

parel of at least fair quality?

Do I exercise é reaaoﬁable va;i@-
tion in the choice of clothing?

Are my satorial habits such as will
cast no reflection upon my appear-

ance?

friendly and sociable?

Am I interested in what is happeniﬁg
around me?

Am I pleasgant and cheerful?

, S
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S
4.

5.
6.

3.

5.
6.

E. Do I

2.

3.

Do I possess, without exception,
pleasant mannerisms?

Am I sensitive to the social pro-

prieties?
Do I aid in planning recreation?

Do my teachers and assocliates grow
more friendly with the passage of
time?

exercise tect in my social relations?

Are my suggestions readily taken?

Am 1 asked by teachers to auggesf

criticism of their work?

An I reedily invited to give judg-
ment on problems or new work which
is being tried?

Do I encourage initiastive in both

teachers and pupils?

Do I refuse credit not due me? -

Am T sensitive to ethical procedure?

persevere with planned work?

Aﬁ I working as hard as any of my
teachers?
Do I retain my enthusiasm even after

a week of heavy work?

Do I have pronounced force in eitherl

22



work or play?

4. Do I conserve the time and energy

of my teachers?

5. Do I summarize projecte and make

them professionally available?
II, Professional Growth and Attitudes
To what extent:

A. Am I keeping sbreast of the times in my

reading of professional literature?

l. Do I add several good books to my
professional library each year?

2. Am I & subscriber to at least four
professional magazines?

3. Am I purposefully suggesting these

rrofessional aids to my teachers?

B. Am I participating in community and state

educational activity?

1. Do I get interested participation in
the meetings of my own faculty?

2, Do I participate to my utmost in
state or national educational meet-

inge?

C. Do 1 strive to make contribution to

G
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professional literature?

1.

3.

Do I experiment, analyze, and re-
port my observations?

Am I a contributor to-the profes~
sional literature of my lecality,
county or state? '
Do I encourage my instructors to

carry on experimental work during

the school year?

D, Am I interested in the work of profes~

sional inquiry into the fields of teach-

ing or supervision?

1,

2e

5.

Do I attempt to adjust the recom-
mendations of educational associ-
ations to fit local conditions?

Do I aid such orgenizations by fe-
porting the results of my experience
with their suggestions?

Do I encourage my teachera to be
active members of professional
organizations?

Do I lend interested cooperation to
inter-school investigationa?

Do I continously extend my training

by summer school or extension work?

24



E. Have I devised any new administrative

III. Cooperativeness and Teamwork

To what extents

A,

schemes and checked their brofesgional
utility?

41,
2

Se

4.

S

B

7.

o+

Do
Ly

1, Are my teachers willingly interested

2. Do I ask for teachers' suggestions

‘Have 1 satisfactorily integrated.

I obtain reciprocal cooperation with

i

Do I experiment with new methods?

student organizations?

Am I continually analyzing my com-
munity to find additional curricular
meterials?

Do I readily try noteworthy aids of
others?

Does the student organization finance
scheme function efficiently?

Are the student organizatioﬁs spon=-
soxed efféectively?

Ig there definite attempt to give

personal and social puplil guidance?

gchers in school activities?

in serving on committees?

upon & projected plan? !
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3. Do faculty memberse work Pleasantly
and cooperatively in community mat-

ters?

B. Bave I ability to get willing contribu-

tions from the faculty meetings?

1. Do I &mepire my teachers to volun-
tary activity in faculty meetings?
’2. Do the teachers promote group plaﬁs
for improvement?
’3. Am I careful to make commendation

where due?

C. Am I loyal to my superiors and to my
teachers?

1; Do 1 seek opportunity to commend the
gchool snd its workers?

2. Do I give hearty cooperation in exe=-
cuting the educational policies of
my superiors?

3, Am I prompt in completing my records
to their final form?

4, Do Ivrefrain from spesking of a fel~

low worker if I cannot commend?

D. Do I assume responsibility for my own
gctions?




;. Do I try to escape censure relative

2 Do I unhesitatingly pass credit

S

E. Do I possess a definite educational phi

losophy of my own?

1,

2., Am I able always to enlist the

L8

4.

5.

F. Do 1 sctually participate in desirable
commnity activities?

ing the curriculum to the community?

to criticized plans in which I have
participated?

along to other persons who partici-
pated?

Am I alert to "do a good turn" that
will benefit instruetion?

Do I know intimately the general

needs of my community?

active aid of my teachers in adjust-

Do I personally visit the general

gsocial and home environment of the
pupils?

Do I invariably extend my self to

benefit pupil conditions?

Do I form the center around which

the school revolves as an integral

part of the community?

27
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3.

IV, 8kill in
School

To what

D& [ et ibbdplie nitH:Yewel of
friendliness?

Do I avoid taking part in local
rolitical squables?

Do 1 keep the schooi board and the
community informed regarding school
affairs?

Do I givé public approval of the
better phases of ‘the school system?

Administrative meohanios of the High

extent:

the Bchool unit function smoothly

and vigorously?

2,

~

Have the students been inspired to
cooperate in running their school?
Do I delegate responsibility to in;
structors and sponsors?

Does such delegation reflect sound
Judgment on my part by its results?
Are intra-school regulations kept to
the very minimum that is conducive

to efficiency? .

h;

facilitate class work and aid

AT N

» P

7

o G

e S
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teachers to Rroceed naturglly and gpon~
taneously?

1. Is each course of study in line with
the’general policy of the school
system? ’

2. Do the élasa orgaﬁizations easily
tend to cohere with the'general
school organization?

3. Does a spirit of friendliness per-

meate the intra-nnhodl competitions?

-4, Does each of the intra-mural con-

tests have a beneficial aim?

C. 1s there developed and maintained a

broad extra-curricular program?

l. Do I attempt to enfold every pupil
into an extra-class activity?

2, Do I give proper emphasis to ﬁac—
tivities" and to the regular sub-
Jeets?

3. Is there sufficient stress condern-

ing an avocation for each student?

D, Have 1 formulated & general organization

which is conducive to order and disci-

pline?

o P

.F.ATG
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1,

2.

D

Do the teachers attempt to get
pupils to govern themselves within
the group?

Are the students permitted to par-
ticipate to some extent in govern-
ing their school organizstions?

In case of breach of discipliné do
I try to get the matter settled by
bringing student influence and
action upon it?

E. Are all routine matters efficiently or-

ganized?

1.

2.

Do

5.

6,

Is the method of checking supplies
and propefties conservative of time
and energy?

Is the hallvway and inter-claes
traffic rapid but orderly?

Does the fire-drill systeﬁ work efe~
ficiently?

Are the attendance records kept in
a readily cumulative form?

Is the library adjusted for easy
utility by pupils in study rooms?
Is there pomsitive development in

each of the home~rooms?

V. Supervisory Ability and Skill

¥
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To what extent; P

Ao Do I utilize the principles of super=
vision and teaching?

1, Is the supervisory program adjusted
80 that the teachers are striving
for pupil benefit?

2. Do I consistently ieport to the
puperintendent concerning phases of

supervisory objeotive?

B, Do I have a program of visitation inte-

grated into my general schedule?

1. Does the program call for freguent

contact with the teacher at work?
8. Do I give most of my supervisory.

time and attention to thoase teachers
having teaching difficulties?

3« Do 1 make memoranda in duplicate BoO
that the instructor may thus possess
8 copy?

4, Am I definitely attempting to be

democratically helpful and co-opera-

tive?

C. Do I make the aims of gupervision appar-

ent to my teachers?

Sl




2,

3,

Are the teachers conscious of the
child as the unit of education?

Have I mede it apparent that suﬁer-
vieion is for the benefit of the
bupil?

Have'I.inspired my teachers with a
belief in supervision?

Do my teachers and I dontinually
keep in mind the goal for the year?
Does my supervision formulate an'edw
cational philosophy for my teachers?
Are my procedureg such that a teach;

er may emulate them with benefit?

D. Do I mssist teachers to utilize recog-

nized clags procedures?

1.

3.

4.

5.

Am I\helpful to the teacher in ana-
lyzing the aims of ingtruction?

Do 1 encourage socialized class;room
participation?

Do I gid the teacher in making les-
son assignments?

Am I helpful to the teacher in mak-
ing lesson putlines?

Have I ingpired the teacher to uti-

lize every device which will improve

'PFF

the teaching mct?

o A
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6.

Do I arrange that demonstration lee~
song of various types be taught and

witnessed by the teachers?

E. Do 1 pearch for and make recognition to

betterpteaéhing?

1.

2o

Do I give recognition to the teacher
who has the scientific attitude?

Do I encourage and aid the temchers

~in securing publication of their

| work?

F. Do I

, Do I use every opportunity to report

to the community the good work of my
teachers?

Do I encourage and facilitate teache
er membership upon local, state, or
other educational committees?

Have I developed an efficient record

device for the recommending of teachs:

ers?

distinctly feel that my teaching

gteff is united in purpose?

1. Have I been abhle to inculcate a

wholesome democracy in supervision?

2, Have I inspired my teacherp toward

a polidarity of purpose?

' F

o A
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G.

3

4.

P

Am I able t

Has my staff been led to develop &
soclal life which is selective yet
does not exclude the community?

Have I encouraged my teachers to

play as hard ss they work?

Do I encourage interchange of ideas
beyween‘both individuals and groups

of teachers?

instill a feeling of per-

sonal profesgionalism in teacher confer-

ences?

1.

2

Se

4.

S

Do I definitely Eeep engagements

with pupils, teachers, or other

persons?

Do teachers and pupils welcome me

88 an ally in their work?

Am T able to keep conference dise-
cugsion wway from the personal and
centered upon pupil benefit?

Do I stress values found in profes-
gional litersture and professional
organizations?

Do I emphatically encourage improved

training in service?

e G
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PART IIIX

ESTABLISHING THE SCAIR

~ Anelysis of the general supervisory and administrative
fields on the secondary level brings one at onece into abrupt
contact with questions of objectives, =aims, personality,
- methods, social traits, principles of administration, class-
room procedures, principles or supervision, faculty meetings,
community relations, end many other essential phases of the
work of the principal.

In the general construction of the scale the arrangement
is-such that it predicates an affirmative answer as the opti-
mum response, The restriction to a definite "mo" or "yes®
in answering mentally each of the main headinge points spe-
cifically toward greater objectivity. Following up such a
definite responee one can the more essily isolate and eriti-
cize the strengths and weaknesses by means of the subordinate
queriea under that respective heading., Undoubtedly many de=
sirable traits are not included, and it is unguestionably
true that each of the mentioned, gqualities is not thoroughly
and completely analyzed. The only valid excuse for this
seeming inadequacy is from the viewpoint of utility. TFunda-
mental principles with as much brevity as is consistent with
careful work, has been the thought kept constantly in mind
by the author.
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Validity

A survey of the literature of the administrative and
supervisory fiields demonstrates & very emphatic trend toward
unanimity of opinion in regard to objectives, aims, methads,.
principles and procedures as they relate to the secondary
sehool prinecipalship. In this scale the main qualities are
entirely a part of the structure by reason of being possess«
ed of the weight of frequency of occurrence on the part of
authorities in each of the two fields of education. In ad-
dition, a survey of personnel investigations in the area of
business practice lends from another angle weight to the
claim of validity to these traits., Furthermore, in pursuing
& worthy work of inquiry, one comes in contact with the com-
Piled opinions of a large number of school board presidents.
The opinions of these officials were not solicited with any
such suggestive device as a questionnaire; they were merely
esked to list qualifications which they desired and looked
for in an administrative officer. Such procedure would, it
is believed, make their combined opinion fairly reliable.
In cpmparing the more heavily weighted opinions obtained
with the two groups of authorities mentioned above, it is
found that while the ranking according to weight of frequen~
cy differed in some respects, there was impressive unanimity
regarding the charaoter of these mgjor traits, Eespecially
was this true with respect to the field of sdministration.

The attempt to establish this socale as a valid one is

baged upon one premise that of frequency of mention in pub-
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lished materials. ZEach author, upon publishing a work,
aﬁtomatieally establishes himself as an authority in the
field‘in‘Which he has written, therefore his opinion is
equal to that of any other author. This being so, then the
greater the agreement found among such writers the greater
the tendency toward validity. Thus, in Table I, the writer
attempted“té ghow in tabulated form the unanimity of opinion

regarding the various items of qualifications.
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TABLE I. TABULATED STATUS OF THE WEIGHT OF -
THORI?IES WITH RELATION TO THE GENERAL HEADI%%%Qggngéﬂogmﬁgu

RATING SCALE
- Ttem |- Fre-
Number Tabulation quency

1-» | 2, 5, 6, 10, 11, 13, 14, 15, 16, 18, 19,
20, 21, 22, 23, 24, 25, 26, 29, 31, 35, 37,
59, 40, 42, 48, 45, 46, 49, 50, 63, 58, 59,
60, 61, 62, 66, 68, 69, 74, 75, 76, 79, 89,
90, 96, 98, 102, 103, 112, 115, 117. 52

I-B 2, 5’ 6, 8’ 10, 11, 12’ 14, 16’ 18, 19, 20’

o1, 22, 23, 25, 26, 28, 29, 31, 35, 37, 89,
40, 42, 43, 44, 45, 46, 50, 53, 58, 59, 60,
61, 62, 66, 68, 69, 76, 79, 89, 90, 96, 98,
102, 112, 115, 116, 117. 50

I"C ) 2’ 3, 4, 5’ 6’ 7’ 8’ 10, ll’ 12’ 14’ 16’ )

) lsy 19’ 20, 21’ 22’ 23’ 25, 26, 28. 29’ 50’
: 31’ 33’ 37’ 40’ 42’ 43, 45’ 46’ 49' 50’ 53’
54, 58, 59, 60, 61, 62, 66, 68, 69, 74, 75,
76, 79, 89, 90, 94, 96, 98, 102, 103, 104, -
107, 112, 114, 115, 117. | 60

I'D 1’ 2, 5’ 4' 5’ 6, 8’ 11, 12, 13’ 14’ 15’ ‘
16, 17, 18, 19, 20, 21, 22, 23, 24, 25, 26,
o7, 20, 30, 31, 33, 37, 38, 39, 40, 42, 43,
a4, 45, 46, 48, 49, 50, 51, 52, 53, 54, 58,
59, 60, 61, 62, 66, 68, 69, 70, 74, 75, 76,
m9, 84, 90, 92, 94, 96, 98, 99, 100, 102,
103, 105, 107, 111, 112, 114, 115, 116,
117, 75

I-E 2’ 3, 8, 10' 11' 12, 13, 14’ 15, 16, 18’ ’

18, %0, 21, 22, 24, 26, 28, 29, 30, 33, 35,
36, 38, 41, 42, 43, 45, 50, 53, 57, 58, 59,
50, 61, 62, 64, 66, 67, 68, 69, T4, 75, 76,
79, 90, 96, 98, 113. 49

II"A 1, 2, 3, 4’ 5’ 6’ 8’ 9’ 10’ 11, 13, 14’ 15’
18, 17,"18; 19, 20, 21, 22, 25, 26, 27, 28,
20, 30, 31, 32, 33, 34, 36, 37, 38, 39, 40,
42, 43, 44, 48, 49, 50, 52, 53, b5, 57, 58,
59, 61, 62, 64, 68, 69, 70, 74, 75, 76, 79,
80, 84, 89, 90, 92, 94, 99, 100, 102, 103,
104, 105, 107, 111, 112, 113, 114, 115, ’s
117.

rons — TR T e T T TR




TABIE I.

. st
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(continued) '

Item
‘Number

Tabulation

quency

I11-B

II-C

II1-D

II-E

III-A

ITI-B

III.C

2, 3, 4, 11, 12, 14, 16, 18, 19, 20, 22,
25, 26,

22, 23, 24,
35, 37, 38,
60, 62, 64,

2> 6, 7, 8,

- 23, 24, 25,

35, 37, 38,
62, 64, 66,

75,

7

43, 45, 48,

26,
39,
68,

29,
41,
, 80,

108, 112, 113, 114,

2, 3, 5, s

16, 20, 21,

32,
44,
58,
76,

23, 35,
45, 46,
60, 61,
79, 80,

100, 102, 103, 105,

117,

15,

28, 29, 31,
50, 51, 53,

102, 114.

16,
30,
43,
90,

18, 19,
31, 32,
45, 53,

32, 33,
57, 68,

20,"22,
33,y 34,
57, 58,

94, 102, 103,

9, 11, 12, 13; 15, 16, 17, 18,

2%, 24,
36, 37,
48, 49,
62, 64,
84, 89,

25,
65,
90,

26, 27, 29,

39, 40, 41, 42

52, 53, 54,
68, 69, 70,
92, 94, 95,

30,

111, 112, 114, 115,

9, 11, 12, 13, 15, 18, 19, 20, 22, 24, 25,
26, 27, 30, 31, 33, 38, 53, 54’ 57, 62, 74,
94, 107, 113.

i 1, 2, 5, 4"

14, 16, 17,
29, 30,
45, 46,
65, 67,
, 90, 92,

107, 112, 114, 115.

1, 2, 3, 5,
19, 20, 21,
31, 32, 33,
47, 49, 52,
66, 67, 68,
114, 117.

1, 2, 3, 4,
14, 15, 16,
26, 28, 29,
42, 43, 44,
54, 57, 58,

18, 19, 20,
32, 33,
49, 52,
69, 70
, 99,

6’ 79 8’ 9’
22, 24, 25,
25, 36, 37,
54, 57, 58,
79, 90, 94,

5, 6, 7, 8,
17, 18, 19,
30, 31, 33,
45, A6, 47,
59, 60, 61,

96,

9, 10, 11, 12, 13,

21, 22, 24,
54, 38, 39’
53, 58, 59,
74, 75, 76,

’
100, 102, 103, 105,
117.

10,
26’
38,
59’

11,
27,
39,
61,
98,

13,
40,
62,
99,

25,
42,
60,

112,

9, 10, 11, 12, 13,

20, 22, 23,
36, 37, 38,
48, 49, &0,

62, 64, 66,

24,
51,
68,

25,
40,
53,

40

48

76

25

71

58

i
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TABLE 1.

(continued)

bt oot

Item
Number

Tabulation

Fre~
quency

ITI-C

II1I-D

III-E

III-F

IV-A

IV-B

Iv-C

90, 92,

94, 96, 98, 99, 100, 102, 103, 104,

105, 107, 111, 112, 115, 116, 117.

1, 2, 3, 6,

9, 10,

23, 24, 26, 27, 28, 29, 31,
50, 53, 54, 56, 59, 64, 65,
96, 98, 104, 107, 114, 117.

2, 3, 4, 5,
16, 17, 18,
27, 29, 30,
41, 48, 43,
53, 56, 58,
69, 70, 74,
94, 96, 98,

2, 3, 4, 5,
19, 21, 22,
%5, 37, 38,
51, 52, 57,
68, 69, 15,

6, 7, 8y 9,
19, 20, 21,
31, 32, 33,
44, 45, 46,
59, 60, 61,
"5, 76, 79
99

10,
22,
34,
47,
64,
80,

36,
67,

11,
23,
37,
48,
65,
84,

’
1 9 '] 100, 102, 103’ 105, 107’
111, 112, 113, 1l4, 117,

12, 14, 15, 18, 21, 22,

41, 42, 48,
76, 90, 94,

12, 13,
24, 25,
38, 39,
49, 51,
66, 67,
89, 90,

6, 7, 11, 12, 13, 14, 16, 18,

2%, 25, 26,
40, 43, 45,
68, 59, 60,
76, 79, 84,

102, 112, 114.

15, 16, 17,
o7, 29, 31,
41, 42, 43,
58, 59, 60,
n4, 76, 8,

100, 102, 103, 104,

114,

2, %, 6, 8,
18, 19, 20,
30, 31, 32,
43, 45, 46,
64, 67, 68,
94, 96, 98,
112, 114,

2, 3, 4, b
2%, %6, 27,
45, 49, 53,

6, 7, 8, 9,
18, 19, 20,
32, 33, 34,
44, 45, 47,
61, 62, 64,
79, 80, 84,

27,
46,
61,
89,

10,
21,
35,
49,
65,
89,

28,
47,
62,
90,

11,
22,
36,
51,
67,
92,

29, 31,
48, 49,
63, 65,
94, 96,

33,
50,
67,

12, 13,
24, 25,
37, 38,
52, 53,
68, 69,
94, 96,

108, 107, 111, 112,

9, 10, 11, 12, 13, 14, 15, 16,
o1, 23, 25,7 24, 25,
34, 36, 37, 38, 39,

47,

49, 52, 54, 58,

69, 74, 75, 76, 79,
102, 103, 104, 105,

26

26, 27, 29,
20, 41, 42,
59, 61, 62,
84, 90, 92,
107, 111,

o, 11, 13, 16, 19, 20, 22,
30,751, 52, 33, 57, 8

8, 43,

54, 57, 58, 62, 67, 74, 75, 94,

82

40

82

58

77

67

panas oo
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TABLE TI.

(continued)

Item
Number

Tabulation

Fre~
quency

V-
IV-D .

IV-E

V-C

186,

(eontinued)

1, 2, 3, 4,
27,

15, 16,
28, 29,
57, E
79, 94, 96,
114, 117.

l’ 2! 3! 5’
15, 16, 18,

29, 30, 31,

44, 45, 47,
60, 61, 62,
79, 80, 84,

114, 117.

2, 5,%4, 5,
17, 18,
29, 30,
44, 45,
61, 62’

28,
43,
60,

96, 99, 103, 107,

5’ 6’ 79 89
17, 18, 19,
30, 31, 32,
42, 44, 45,
60, 62, 64,

112, 114.

9’ 10’ 11, 12, 13’

20, 21, 22, 24, 26,

3%, 34, 35, 37, 38,

47, 49, 51, 52, 53,

65, 67, 68, 39,‘75,
1

98, 99, 102, 103, 107,

6, 7, 9, 10, 11, 12, 13, 14,

19, 20, 21,

36, &7, 38, 39, 40, 41,

49, 51, 52,
64, 67, 68,
89, 90, 92,

22, 24, 26, 27, 28,
42, 43,
54, 56, 57, 58, 59,
69, 70, 74, 75, 76,
94, 96, 98, 99,

100, 102, 103, 104, 108, 111, 112, 113,

6, 7, 8, 11, 12, 13, 14, 15,

19, 20,
31, 32,
47, 49,
64, 68,

33,
51,
75,

99, 112, 114, 117.

29 3y 4, 6,
25, 26, 27,
58, 62, 64,

16, 17, 18,
27, 28, 29,
29, 42, 43,
58, 59, 61,
75, 76, 79,

100, 182, 103, 105,

116, 117.

ﬁ, 5, 4, 5’

15, 16, 18, 1

Vi
106, 182, 103, 105,

11, 12,
29, 30,
67, 90,

13,

2l, 22,

31,
04,

24, 25, 26,
37’ 38, 39,
53, 56, 58,
90, 94, 96,

27,
40,
59,
08,

36,
52,
79,

17,
32,
96,

19, =20, 21,
43, 49, 52,
112, 1l4.

22,
53,

7, 8, 9, 11, 12, 13, 14, 15,

19,
30,

20,
31,
45,

62, 64,

80, 84, 89,

31,
45,
61,
79,

33,
46,
62,
80,

35,
47,
64,
84,

21, 22,
22, 33,
47, 49,
65, 66,

66,7’ 8’ 9'

20, 21,

23, 24, 25,
24, 36, 37,
51, 52, 53,
67, 68, 70,
94, 96, 98,

26,
38,
57,

93, 99,

107, 111, 112, 114,

10,
22,
36,
48,
65,
89,

11,
24,
37,
49,
66,
90,

12,
28,
38,
50,
67,
96,

13,
26,
39,
51,
68,
98,

14,
27,
a1,
52,
69,
99,

107, 112, 114, 117.

40

68

66

60

32

™

64

41
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Item
Number

Tabulation

oo

¥re~
quency

V-8

 V-F

V-G

2, 3, 4, 5,

17, 18,
30, 31,
53, 54,

75, 76,

19,
33,
57,
9,

20, 21,
36, 38,
58, 60,
90, 94,

114, 115, 116, 117,

2’ 5’ 4, 5’ 6, 7’ 8’ 10, 11’ 12’ 13, 14’

15, 16,
27, 28,
42, 43,
58, 59,
74, 75,

100, 102, 103, 104,

17, 18, 19,
29, 30, 31,
44, 45, 47,
60, 61, 62,
ng9, 80, 84,

114, 116, 117.

1, 2, 5, 8
20, 21, 22

40,
59,
96,

6, 7, 8, 9, 11,

12,
26,
48,
64,

22, 23,
43, 45,
62, 63,
96, 99,

20, 21, 22,
32, 33, B4,
51, 52, 53,
64, 65, 67,
89, 90, 94,

13,
27,
49,
65,

15,
28,
50,
66,

24, 25,
54, 56,
68, 69,
96, 98,

105, 107, 111, 112,

16,

29,

B1,

69,
104, 107, 112,

26,

9, 11, 12, 13, 16, 17, 18, 19,

, 23, 25, 26, 27, 29, 30, 31, 33,
43, 45, 46, 47, 48, 50, 53, 54,
62, 65, 66, 68, 70, 74, 76, 79,
99, 112, 113, 116, 117.

60

78

53




PART IV
SUMMARY

Conclusions
While rating cards have long been used by administrators
- and supervisors, subjectively, for the purposes of determin-
ing merit with relation to promotion, or demotion, salary
increase or decrease, tenure of office, etc., for persons
other then the rater, analysis of the educational field dig-
closes that there is distinct inorease in the formulation
and use of the self-rating scheme. The purposes just men-
tioned are valid, but the self-rating device tends to meke ;
them even more subservient (and justly so) to that greater |
object of instruction: +the improvement in training of the
educator, for the benefit of the child.

The principal purpose of a scale should be to stimulate
the rater to meaningful self-criticism of his own work. A
pelf-rating scheme cannot be abused, a criticism which is
made of the subjective scales. Lack of improvement of moti=-
vation by any one person using such a self-rating scale can-
hot Justifiably bring censure of the scale. It is rather a
greater reflection upon the person using the device,

As previourly stated, the scale should be used frequént-
ly and should be Justly analytical and critical upon each
occasion., Furthermore, cursory examination of the last-used
~somle ip urged and recommended at frequent periode in the

interval before agaln filling out the scale.

43
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Knowledge gained from analysis of previous rating

schemes, worke of educational authorities, both adminis-
trative and supervisory, opinions of business experts as
expressed in various personnet studies, and the expression of
the lay-officials who are directly responsible for educating
the youth, makes it apparent that the following features are
worthy of stress:

Teachers and educational officials of the better type
recognize the value and purpose of the gelf-rating scale.

The capacity for self-evaluation is a phase of judging
skill, and being such, it grows and refines itself with
practice.

Any rating scale, not merely a self-rating one, must be
checked with an extremely objective attitude of mind.,

Increasing interest and use of gelf-rating devices are
the actual trend.

At present, at least a self-rating device must employ
subjective procedure in a large part.

That supervision improves teaching is & generally ac-
cepted fact, but that self-judgment is much more effective
has not been so clearly percelved.

The most essential DPurposes to which a principal's
self-rating scale can be applied are supervision, adminisg-
trative functions, and development of personality.

A self-rating scale undoubtedly poasesses vast capaclty

for stimulation toward professional growth.
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Recommendations

The three phases thus mentioned should be =ctively
aimed at the educational betterment of the pupil as the unit.

The use of s self-rating scale for the purpose of stimue
la.tic_m by comparison is probably the most effective means of
improving the principal and his functions of office,

‘ 'Consecqtive uses of the self-rating procedure by the
principal should show similar (although it is hoped, im-
proved) results.

The scale should contain & compact but comprehensive
group of items.,

The scale is primarily for use as a device for increas-
ing the efficiency of the offiecial, for the benefit of the
child,

One should use the gscheme to messure himself as he is,
then strive earnestly to improve in the weakness or weak-
nesses noted before repeating the mesgurement.,

A statement from H. O. Ruggl may be used to summarize
aptly the whole situation relative to the use of rating
scales in that

"if a rating scale is to be truly helpful, its

chief element must be self-improvement through
self-rating. Improvement of teachers in service
rests directly upon the initial step of self-cri-
ticism.....It can be stimulated from within....
provided objective impersonal schemes can be de-

veloped by which teachers can be made critically
conscious of their strengths and weaknesses.

Marold 0, Rugg. "Self-Improvement Through Self-Rating,
A New Scale for Rating Teachers' Efficiency," in BLEMENTARY
SCHOOL JOURNAL, Vol. 19, pp. 670-684, (May, 1920).
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