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CHAPTER X
IRTRODUCTION
I. THE ORIGIN

It has been obgerved as a general prineciple that
"unless the debater knows what he is trying to prove, and
unless he knows that what he is trying to prove will really
affirm or deny the proposition, the debsting is aimless."!
Evidence exists, however, that persons in a position to
obasrve high school debating in Kansas have found thet the
debater often conserns himself with things which do not
actually affirm or deny the proposition, As one writer
reports,

e » » the weakness presents 1tself when the debater
searching for a difrorant approach to tha topic tends as
the phrase goes, "to go into left field." This is
usually the result of a lack of earotgl analysis and
research in the area of the question,

The csuses ©of sueh a esondition can only be
conjectured; however, available evidence points to some
Possibilities. Aceording to the Lawson atudy, at least

fourteen active debate c¢oaches in Kanses had nelther an

1Lionel Crocker, %ﬁg;ggg&gﬁégg‘ggg Debate (New York:
American Book Company, 1 s Po .

2John C, DeProas, "Debating Thoughts: An Appraisal of
Some Fundamentsl Wealmesses," Kansas Speech Journal, XXIII
(November, 1961), p. 27.
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undergraduate major or minor in Speech in 1962-1963.3 State
certification requirements for debate coaches are such that
the individual in echarge of a high achool debate program may
have very little formal acadenioc triinlng in debate or
speesh pedagogy. Consequently, it is sasumed that a welle~
meaning high schocl debate ooash may fail to pass on to his
students the techniques and theories of good analysis simply
because he himself is not sware of them,

Another possible sontributing factor may be that the
debate director 4did not have the opportunity to instruct his
debaters in the various theoretieal aspects of debate, It
would seem that such an oppoertunity would best present
itaelf 1if debate wers included in the curricular offerings
of the school system. The Lawson study further revezls,
however, that at lesst twelve sehools active in debate in
1962~1963 4id not provide a course in debate as a curricular
orfering.h

It 1s important to note at this junecture that if the
analysis of the proposition of high school dedbaters in
Kansas is sometimes defisient, and if this deficiency is in

3Harold L, Lawson, "A Study of Pactors Which
Differentially Characterised Hinnins and Loging Kansas High
School Debate Progreams in 1962-1963" (unpublished Master's
th.;g., Kansas State Teachers College, Emporia, 1963),
Pe .

th pe. 12,



part caused by insufficlient training of debate coaches in
the theoretical basis of the analysis of a propogition and
inadequate opportunities for high school debate c¢oaches to
present instructional information to thelr students, then it
seems reasonable that availablility of a flilmed message cone-
cerning the use of stock issuss may help ease each situation
and eontribute to the general improvement of high school
debate in Kansas, As Brockriede and Ehninger point out,
A generalised method for discovering intermediate
¢laims aystematically is called the stock iasues analy-
sis. 7This method has two important advantages: First,

because its framework repressnts a complete aystem, the

debater who employs it properly is assured an gaggggggzg
analysis of a proposition of policy. 3Seeond, because

the aystem applies to all propositions of poliey, an
ability to make a stoek issues analysis is ounnlatlvo.5
Additional motivation for the study came from the
fact that there were relatively few textbooks avallable
which provide instruection for the high school debater in
analysing a proposition, The writer observed many texts in
the general area of argumentation and debate but few were
recommended for use by high school students, It seemed that
opportunities existed $0 expose high school debaters to

theoretical information Shrough snother mediunm,

5Mayne Broekriede and Douglas Ehninger, on by
Debate (New York: Dodd, Mead & Company, 1963), p.



II1, THE PROBLEM

In 1light of this, the apecifiec problem with which
thia thesgis was concerned was the production of a filmed
message to high school debate students concerning the use of
stock issues in analysing a debate proposition, The problem
had two ma jor aspects. The firat aspect was to oreate an
understandable but meaningful message showing how the proper
appliecation of stock issues could lead to a more accurate
analysis of the debate proposition, The second aspect was
to record the message on film so that through this medium it
could be made generally available to high school debaters in
Kansas.

IlI. DEFINITION OP TERMS USED

Stoek issueg. Almos$ every theorist in the area of
argumentation and debate offers a definition of the term
“stook issue.® While all ef them are in general agreement,
Freeley is the most eoneise and lueid in stating “stoeck
igssues ere standard guestions which are applicable to almost
any proponitinn." Despite agreement on the general nature
of stock issues, much diversity exists on the number of
stock issues which could be applied to s proposition of
roliey.

6Auat1n J. Freeley, Argumentation and Debate (San




The problem seemsd to be an arbitrery one of
expression, 8Since the filmed messaze on the use of stock
issues had as its primary intended receiver an audience of
high schoel students, simplicity was maintained., Therefore
the writer preferred the fellowing explanation and itemisa-~
tion offered by Reid:s

e s+ « poople do not usually seceept a new polioy unless
they are dillntilricd ﬂzth the present system, unless
there is some "felt need" to change the present way of
doing things, Thus, the first stock issue in a propo=
sition of peliey is ths issue, whieh asks whether
present conditions are unsatisfactory enough to warrant
& change from pregent poliey.

The existence of weslknesses in present poliey,
however, does not nesessarily mean that the propesition
calling for the asceptange of a specific new polioy
should be adepted, One must alsc consider whether the
new proposal esuld agprnoilbly improve the present sys-
tem, whether it could ameliorate the problems within the
status quo, Thus, the second stock iasue is the

ggggsgiglggﬁiilluo. whioch asks whether the new pelioy
ecan solve the needs,

However, even if the new peliey is both needed snd
practieanl, it might not necessarily be a doalrnblo
poliey to adept, for it might have eertain "side
offects™ whieh would ereate problems worse than those
being remedied, Thus, thaere is a third -toek issue
whish oem-ldoro the relative importance of uf%"f"

t res TOR

ﬂgegiﬁégeﬁgg whiech mi
new prepos o operation,

One final definitive aspeot of stoeck issues is that
"they are not the real fssuss in any particular proposition,

Franciscos Wadsworth Publishing Company, 1961), p. 33.

TRonald P, Reid, “Analysis of the Propositioen, " -
Egntat;an iat'g’ﬁiﬁﬁia;" ahnon H, McBath (revised edition
oW YOrk t, ¢t and Winsgton, Ine., 1963), prp. 57-8.
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but rather a formulation of questions that may prove helpful
in finding the real 1ssues,"d

IV, REVIEW OF LITERATURE

The first step in reviewing relevant literature was
to examine appropriate indexes and bibliographlies, The most
general obaervation made as a result of this examination was
that relatively 1little written infermation pertinent to the
proposed projecst could be found,

It was noted that the Indiana University catalog,
entitled Edusstiens] Motion Pietures revesled that there
were no films available directly devoted to the specifie
problem of the propesed projest, This satalog contained
such categorical headinga as “"Cemmunioations,” "Discussion,"”
"Rhetorie, " and "Speesh,® Omly ene title was revealed which
might possibly have been oomeerned with the analysis of the
debate proposition, That title was, "Learning to Argue lore
Effectively, " and appeared in the "Discussion" catecory of
the 1962 supplement, The title d4id not reappear in the 1963
supplement, It was ecomsluded that there was little evidence
of films avallable for general circulation which devoted
thorough attention to the analysis of the debate preopeosition,

. bB:;-n- He Holnrfgg and Glen E, H&l%a. %ﬁigmﬁgéigigg
bate s iy (see edition
¥ BN A B ‘

» Pe 55.



The EKnower index revealed that six filmed projects
had been used as M.A. theses. In each case, the degree had
been earned at the University of California at Los Angeles
and in no ocase was the message of the film concerned with
the fleld of Speech. Digsertation Abstracts also revealed
project films which were used in partial fulfillment of
academiec degrecs, The notion of a film production applied
toward an scademic degree was deemed not without precedent,

Many articles in professional journels were sought
out and found not relevant to ths projeet, Others, however,
provided endorsements and esutions in the use and produetion
of educational films, Jaeodby certified the value of good
classroom films when she stated,

It [the £11m] csn supplement the teacher. It can
provide knowledge which the classroom teacher cannot
provide through lecture, discussion, or statie visual
alds, 1t eag‘glv. the atudent experiences which will
make the ve symbols of lecture and discussion more
meaningful .

Certain critieal evaluations of films provided
helpful guidelines in the planning of the project, Nelsaon
warned against the de-smphasis of the visual sapect of
filming when hs reported,

In both motion pietures and television 1t would seem

that relatively greater attention should be paid to the
video. If these medis of mass communieation have an

Beatrice Jacody, "Why Do You Use Films?" The BSpeech
Teacher, Mareh, 1953, p. 119.



advantage peculiar to themselvea, it is in the use of
the plcture, With the sdvantages shown in this study
for the video, in spite of the fact that the film weas
blased in favor of the audio, it would seem especially
important that greater emphasis be given to the video in
planning !Bd produsing instructional films or television
prograns, _

Ball and Hh1t¢h11111 sonecluded from their inspection
of the "Young America™ films designed for speech instruction
that some common eomplaints seemed to prevail concerning the
use of the film medium, Mest notable smong these complaints
weret (1) Too much talking by nerrator with too little use
of the visusal element; (2) The rate of the development of
ideas was too fastj (3) Too little repstition of main ideas,

One examination of the sharacteristics of widely-used
educational films was reported in Digsertation Abstracts.
This study, entitled "Design in the Educational Film: An
Anaslysis of Produetion Elements in Twenty«One Widely Used
Kon-Theatrical Motion Pictures,™ was conducted by
Robert Walter Wagner, Ph,D,, The Ohio State University,
1953, One observation made by Wagner in hias sbatrect which
was germane to the projeet was that

Film ma involves the judlelous selection and use of
various film technigues and rhetorical elements in view

10Haro)d E, Nelsom, "The Relative Contributions to
Learning of Video and Audio Elements in Film," Speech
Monographg, March, 1951, p. 73.

110 M, Ball and Buell Whitehill, Jr., "A Report on
the Young America Films Designed for Use in the Teaching of

Speech, " The Spesch Teagher, Mareh, 1953, pp., 122-123,
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of the intended purpose snd the intended auditaeo rather
than the mechanical appliecation of a formula,

Despite this admonition Wagner went on to point out that

With respect to the well~designed educationel film,
the following eonclusions apply::

1, Its effect will be proportional to the degree to
which it is based on the common interests and
needs of the sudience ror which it is intended,

2. The vocabulary level of the audience should be kept
clearly in mind 4in preparing film narration, but
it must be recognised that what is said is seldom
as important as what is shown on the screen,

3« The strusture of the film whould be asimple enough to
be understood by its intended audience. It should
?ottecntnin too many different ideas, nor move too

ast, ’

4e The rate at which the commentary is delivered should
be between 100 and 130 words per minute,

5. The film may well include an introduction which
clearly snd sugeinetly poses the problem, orients
the audience, and establishes "set,” or a condi-
tion of readineas for the presentation,

6. Koy 1dess may be repeated two to four times for
smphasis and preinforesment, but the repetitions
should be varied and aesthetically satisfying as
well, The summary ia also useful as & form of
repetition,

7. The running times of olassroom films mey vary from
five to 30 minutes to it the class perlod,

Within this limit, the major consideration in film
length will not be the eapacity of & 16 mm reel,
but the nature of what is said and the best manner
of saying it in motion plecture form,

8+ It should be recognised that the motion picture
experience is an active, not a passive one, and
that avdiense involvement in any type of film is a
matter of degree, The eolements of identification,

12gobert Walter Wagner, "Design in the Educational
Film: An Analysis of Production Elements in Twenty-One
Widely Used Non~Theatrieal Motion Plotures”™ (unpublighed

Ph,D, theasls, The Ohioc State University, 1953), D rtation
Abstracts (Ann Arbor: University Miecrofilms, Ines,, §§5§;.

P .
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familarity [sic], antiecipation, participation, and
dranmatic structure will be built into the film to
the degree necessary to bring about that changed
behavior and showing in eommon which marks sue~
cessful ocommunication and effective learning,

9. Color, musiec, sound, animation, optical, and special
effects will de used selectively to simplify,
amplify, and reinforee the main idea. The pos-
sible distractive influence of these factors will
be studied, The subliminal effeots of these ele-
ments will slso be recognized and further
explored, A

10, The educational film will be deliberately designed
to promote the finding and to-tinﬁ of meanings,
In such films thers will be more "forkad~road®
situations, mere use of “open endings, " to make
the film experience a mesns of prnmotisg new and
better ways of thinking and behaving,

As far as literature involved with the messacze of the
film was concerned, the moat helpful sources were college-
level textbooks in the area of argumentation and debate,
Although the survey of indexes of professional journals
supplied some inviting titles, those artiecles did not yleld
any usable informatiom,

Almost all the texthoeks oconsulted directed some
attention to the use of steg¢k issues in anslysing the prop-
osltion, Some werse Judged as dated and some wvere
repetitious of others,

As stated in the "Definition of Terms Used,” stock
issues are not the real issues relevant to a proposition,

but are mesrely helpful guidelines or starting points through

131b1a,
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which the real issues can be discovered, In fact, McBurney
and Mills point out two speecific reasons why stock lssues
should not be confused with real 1lssues.

Why, then, are these not really the exact issues in
all sueh cases? For two reesaons it is unsafe to sccept
them as suech: first, becsuse anslysis may show a %ﬁg

s

% ﬁﬂm for these general questions, and
w & MRy waysj second, and prinesipally, beocause
on accurate analysis it may be found that one of these
questions will break up into, aay, three guestiopns,
gach of whigh must be proved by the affirmative,
Virtually all of the authorities have been found to be in
agreement on this point,
Authorities such as Buys, Kendall and Hurphy.ls
Kruger and \undu.“ MeBurney, Mills and O'Neill, 17

Foster, 18 Chonwoth,“ Krugor.ao and Rousse, Summers and

UiMoBurney and Mills, 9p. eit., p. 55,
15¢1114em Buys, Eruce Kendall and Jack Murphy,

D;;E,%!;g Q!giﬁ {(Lineolnwood, Illinolis: National Text~-
00 orpora%gon. )s DPDe 20-60’.

16prthur ¥, Kruger and Russel R, Windes, Championghi
Debating (Portland, Maine: J, Weston Walch, 19617, ppe T=3.

173-:.. H, MeBurney, Glen E, Mills, and James N,
0'Neill, W i%g Debate (New York: The MacMillan
Company, » PPe 37

18y1111em Trufant Poster, A ntat Debating,
(second revised editiong Boston$ M Company,
1945), P?: 13-15,

19Eugono C. Chenoweth, D
(Dubuqus, Iowa: Wm, €, Brown Company, » Po ﬁ;;

20prthur N, Kruger, X (New York:

MeGraw~Hill Book Company, Inc., 1960), PPs 37=T7.
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thn,al agreed with the sentiment of Brockriede and Ehninger
who expressed a bellef in the values of proper use of the
atock iasues, Some of them, such as Robert T, Oliver, went
beyond thias and found the judicious use of stock issues also
of value in organisation,

These stock iassues are always of value to the speaker in
guiding his own analysis of the subject matter, and on
occnaiagzthny are useful as the outline for his
speesch,
Those sources which were found to be moat thorough in
handling stock issues were Rﬁid.23 and Brockriede and
Ehninger.zu These authorities proved to be the most helpful

in the creation of the filmed message,

Chapter 1 has dealt with the origin of the problem,
the statement of the problem, definition of terms, and the
review of literature, Chapter 1I shall be concerned with an
account of the procedures planned and followed in the pro-
duction of the film. Chapter III will reveal the evaluation

a‘!’. Ay Rﬂﬂ.". H, By Sumers and F, L. Whan, gg! '_h_e
D!b‘tiﬁ (New York: The H, W, Wilson Company, 1950),
PPe

"‘12ho
22Robert T, Oliver Pnﬁno;ogz of Pergussive
8 (noggﬁd oditicn; l;vSE%b : ongmonnrzgr.on and Co,,
» Po »

23R01d. 2P gite, PP. 57-65.
Z4procirieds and Ehninger, op. cit., pp. 223-228,
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of the project, while Chapter IV shall consist of

eonclusions and suggestions,

13



CHAPTER 1
FROCEDURES
I, PLANKING

The first step in the sreation of the project was to
devise an outline of the filmed message. The outline was
scccmpanied by a technisal plot which indiecated the atten-
tion and interest deviees as well as at what point in the
message visual aids were to be used,

Several specifica on the design of the film wvere
formulated at that time., Feor example, one particular cone-
clusion of the Wagner study®® was that the time length of
the film ghould probably be detween five and thirty minutes.
On the basis of the nature of the material which was to be
included in the message and the amount of amplification
needed to make it clear, it was ardbitrerily decided that the
length of the film would be twenty to twenty-five minutes,

To assure that the technisal aspects of the film
would not surpass the capabilities of the avallable filming
apparatus and to provide expedieney and e¢larity in

25!obort Walter Wagner, "Design in the Educational
Film: An Analysis of Produstion Elements in Twenty-One
Widely Used Non-Theatrieal Motion Pictures” (unpublighed
Ph,D, thesis, The Chic Stase University, 1953), Qggggggfgggg
Abl{;;dtl (Ann Arbor: University Microfilms, Inec., ’
Pe »
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production, the number of individuals planned to be used in
the film was held to a minimum, It was feared that the
attempt to incorporate too many personalities into the film
would have led to conmfusion and delay witheut signifieantly
adding to the message. Therefore, in addition te the
writer, only one persenality appeared on camera. This was a
student used at the beginning of the fllm for attention and
illustrative purpeses.

It was antieipated that from time to time in the
presentation of the message it would be useful to refer to a
particular debate propesitiom for purposes of explanation,
To prevent any viewer from somnecting the film with a pare
ticular debate year and thus tending to date the film, a
proposition was formulated which had never been debated on
either the high schoel or college level, Furthermore, it
was believed that the use ef a totally unfamilisr debate
proposition would ciresumvent any viewer inference that the
film had as its purpese the illustration of the writer's
opinion of the real issues of a certain proposition,

After the preliminary outlining and planning had been
saccomplished, the next step was to make the visual aids,
Attempts to utilize eampus-related printing services
revealed Ehut the produets of such services were not of
suitable quality for filming, A professional sign-painter
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was eontracted to provide the visual aids, (Visual aid
messages appear in Appendix A,)

As the visusl aids were being made, the writer
transeribed the original outlime into a full seript, Upon
completion of the seript, My, Charles P, Edwards, director
of the teschnical aspeets of filming, was consulted to assist
in planning the spesifie shet sequences, The various camers
angles, buasiness, and use of properties were planned and
noted on the seript during that consultastion, (Appendix B
eontains the shooting seript and the aforementioned tech-
nical notations.) |

After the shooting seript was prepared, there was 2
necessary time interval of ens week before filming facile-
ities became availadble., This time was spent in loeating
properties and rehearsing the seript, The rehearsals con-
sisted primarily of committing the seript to memory and tape
recording it, The playbasks of the recordings provided the
writer with an estimation of how appropriate voecal emphasis
of the messsge might de attained,

IX. PILMING AND EDITING

The initlial filming was undertaken as soon as the
filming oﬁuip-nnt was available, During the first session,

ths entire message was resorded on film in about six hours.
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All the shots were taken in sequence to facilitate later
editing,

When the processed film was returned the immediate
task was to review the film and prepare a shot list
indicating which exposures were unusable and whioch to splice
together into a preliminary eopy of the completed message.
It was observed during this reviewing session that these
shots which had been eompleted satisfactorily on the first
attempt during the original filming session were, in terms
of spontaneity and sffeetive communieation, better than
those which had to be re-taken,

Upon eompletion of the editing, splicing and
reviewing of the origimal filmstrip, it was noted that with
the exception of two shots in whieh there were obvious tech-
nical problems caused by the samera angle or lens adjuatment,
the preliminary film wes of sufficlient quality to warrant
showing it to the supervising graduate committee for recome-
mendations on re-takes.

It was at this Jumeture that the first major prodblem
of the production was encseuntered, The consensus was that
the soript should be reviged to include only the "need"
stock issue and that the language should be more “visgual,"

Hhilo preparing for another review of the preliminary
oopyY in order to determine specifically how the committee's
suggestions might be best sapplied, the writer discovered
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thet he had an available audience of several undergradustes,
These undergradustes were asked to view the film and attempt
to outline the message it eontained, After the viewing they
were asked to comment upom the effectiveness of the film as
& teaching device. The comments were generally quite favor-
ables A survey of their attempts to outline the message
revealed that they had all eorrectly recorded the main
points of the message,

Such evidence, of course, was not oonsidered to be
sufficient endorsement of the film's utility. However, the
writer did receive sufficieat encouragement to arrange to
show the film to two high sechool debate classes. A total of
twenty~five high sehool students viewed the film and werse
pre-tested and pogtetssted in order to determine whether or
not any transfer of information took place, The students
ranged from zero to three Years in debate experience. The
over=-all mesn gain of information salculated from the
results of the testing was 6,58 points on a fifty-point
test, The msan gain of the twe students who had no debate
experience was 11,5, Sinee this data was not compiled with
statistical riger and sinee the test was not validated, no
statistical inferences were saserted, However, the writer
d1d believe that the evidenes gathered from the testing did
raise the posaibility that the film was a more effective
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teaching supplement than it was originally Jjudged to be Dby
the supervising committee,

The ocommittee was called together and informed of the
results. Although the laek of conclusive evidence of the
film's utility wae neted, the group did reconsider its
original recommsndations., Apparently, the data sugzested
the possibilities of the fllp as the object of future
experimentation, In sddition, sentiments expressed by
individual committee members indicated that the only true
measure of the project would be its use by high school
instruetors over a prolonged p‘riod of time. 8Since the
originel soript had been approved prior to the beginning of
the filming, it was advised that ma jor revisions zhould be
delayed until the film was tested by use.

The next immediate step in moving towards completion
of the project was to resghoot those shots which were
obviously faulty and which the committee deemed ought to be
re~done,

Through some technieal error the sound track had been
omitted from the re«takes. This neceszitated 2 second
shooting seasion of those shots which had to be done over,
When these shots were reviewed and submitted again to the
proceloor: they were acecompanied by a list of the desired
eredits and instructions for spliecing, This meant that the
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next f£ilm to return from the processor would be the finished
produet,

In the meantime, the committee was asked to view the
preliminary copy and submit evaluation sheets. Chapter III

contains an sescount of the evaluating procedure,



CHAFTER III
EVALUATION
I. PRESENTATION OF EVALUATION

Although 1t was helieved that the only accurate
measure of the film's utility would be its use by high
school debate instructors, some evaluation procedure at this
Juneture of the project was adviged, One reason for the
evaluation was to provide committee members with a tangible
rationale for use in judging the quality of the completed
project, A seecond reason was to forecast probable strengths
and wealnesses of the film, With such a forecast having
been made, the high school instruectors could be asked to
make specific comments verifying the strengths and to make
suggestions for overcoming the weaknesses of the film,

The proesdure for svaluation was to have each
committee member view the prelinminary eopy of the film
and rate each of the sategories on the evaluation sheet
(Appendix C). The ratings were based on a scale ranging
from a low score of one to a high seore of fiftesn points,
Each committee member viewed the film separately and no mem-
ber was aware of the other ratings until his evaluation was
completed,

The lowest rating on any category by any evaluator

was a score of eight which was received once. The highest



22
rating was fifteen and was received sixteen times, The
respective mean responses of the evaluators were 11,61,
12,50, 13,28, and 14,43, The mean response of all committee
members rating all eategories was 12,88,

Table I reveals the range of ratings and the mean
rating of all evaluators on each of the categories included
in the evaluation sheet,

II. INTERPRARTATION OF EVALUATION

In many cases, the committes members made oral or
written comments whisch explained the rsasons for particular
ratings. For example, the evaluator whose mean rating was
lowest reported that he rated the film on the basis of the
preliminary sopy without taking into account those shots
which were being re-done,

In one instanee, an evalustor gave reasons for his
low ratings on the eategories "Interest of Material®™ and
"Use of Examples.,” As Table I reveals, these catezorles had
the two lowest mean ratings, The committee member pointed
out that the category "Interest of Material™ was rated low
by him because of a "formal™ approach used in the film, He
added thet the "formal™ appreach may not be a drawback to
debate ltﬁhontl. The same evaluator also provided a son-
crete reason for his low rating of the category "Use of

Examples.” It was his opinion that the example used



TABLE I

RANGE OF RATINGS AND MEAN RATINGS OF ALL
EVALUATORS OX EACH CATEGORY INCLUDED
IN THE EVALUATION SEEET
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EVALUATION OF MESSAGE

1. Accurasy of Material 1 -15
2. Thoroughness of Material 12-15
o Organisstion of Material 14«15
+» Interest of Material 9-&&
o Use of Ex les 10~
6. Clarity of Naterisl 11-1%
g. g:iiity ;t Material iSOiS
Y o1¢0 O m“‘. -
9, Use of Vigsual Alds 10«15
10, Communicability of Leoturer - 12e1%
1l, General Effectivensas
of Material 12-12
EVALUATION OF MEDIUM
l., Quality of Seund 8«1l
2., Absence of Digtracting Elements 10-1];
B. Planning of Shot Sequences 10+15
o Quality of Settings 10«15
5., Quality of Lighting 9«15
6. Camera Emphasis of Important
Visual Elements 12-15
7. General Effectiveness of Use
of Medium 1215

1L .66
134,66

11.50
11.75




throughout the film needed "more lively language"” or
"greater color in descriptive development,®

Another committee member made several spscific
Justifications for the lowest rating on the category "Cholce
of Langusge.,"” This individual objected partiocularly to the
use of the phrase "great deal” and the use of the single
word "idea™ in consecutive sentences. Both of these situs-
tions were corrected in re-takes but had not been edited
into the copy of the film shown for evaluation,

The evaluator who gave the lowest rating on the
"Quality of Sound"™ eategory explained that his response was
prompted by a laek of aynchronisation of the sound track
with the visual element of the film, This particular com-
mittee member was the last one to view the film for
evaluative purposes and was the only one tb notice a lack of
synchronization, It was oconjectured by the writer that the
many showings of ths preliminary copy with its unprofes-
sional spliecing caused the gound synchronisation to be
thrown off slightly,

Other than the specifie comments made to clarify low
ratings on the svaluation sheet,; most of the committee mem=
bers and outside individuals who witnessed the film provided
tavornblo‘eannnnta. There appeared to be general agreement
that the film would be benefieial and general enthusiasm
prevailed for the possibility of further development in the



production of instructional filma for use in teaching
debsate,
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CHAPTER IV
CONCLUSIONS

8inee there was no attempt to apply statistical rigor
to the evaluation of the projest and since it was deeided
that ma jor revisions in the film should be motivated by
sugzesticns coming from its users, there is little evidence
available at this time which suggests either the success or
fallure of the projeet regarding its ugefulness to its
intended audiense, However, some conclusions can be drawn
at this time from the writer's experience in completing the
project and from the formal and informal evaluation provided
by the film's viewers. It 1a hoped that these sonclusions
will be helpful to future planners of similar projecta.

I, CONCLUBIONS BASED ON THE PRODUCTION

l. Tape recorded rehearsals of the seript prior to

filming proved helpful in determining appropriate
voeal emphasis,

2. The serviees of a professicnal sign painter were
required to provide appealing and clearly-
constructed visual aids,

3. The filming procedure was expedited by the minimal
number of individuals ineluded in the seript,

o Those shots which were filmed correstly on the first
attempt proved to be more effective than re<takes
in terms of spontaneity and communicability,

5. The faet that all shots were taken in sequence
during the first filming session facilitated later
editing.
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Careful notations of all details concerning the
physical appearance of the lecturer immedliately
prior to the firast filming session sssured that
these factors could be duplicated in those shots
which had to be res-taken later,

Planners of future projects of this nature can avold
delay snd confusion if the exact objectives of the
projects are explicitly stated in the pl
stages and if appropriate methods of evaluation in
1ight of those objeetives ares ineluded,

II, CONCLUSIONS BASED OR THE EVALUATION

To assure clarity, extremes care must be taken s»
examples and amplifying materials are chosen and
phrased for inelusion in the message.

Simple but appealing settings appear to contribute
to the communicability of the filmed message.,

Visual aids are extremely helpful in communication
but their umnatursl or wmesaningful handling ean
result in distractions.

Because this particular filmed message has been
judged somewhat detailed and hard to follow, it 1s
antieipated that it would be more meaningful if it
were accompanied by instructions for its use,

All available evidence indicates that the film
medium is an appropriate and functional approach
to debate instruetion,
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APFERDIX A
LIST OF VISUAL AIDS USED

Ald #11

STOCK I3SUES
l, RKEED

2., PLAN

3, ADVANTAGES

ALd #21
SUFFICIERT REASON
FOR BASIC CHANGE?

Ald #3:
DO FPROBLEMS
ACTUALLY EXIST?

ALl #is
DO PROBLEMS RESULT
IN SUBSTANTIAL HARMY

ALd #5%
ARE PROBLEMS CAUSED
BY PRESERT SYSTEM?

ALd #63
SOLUTIONS IN
PRESENT SYSTEN?



Visual Aid #7:
WILL FPROFOSAL REMEDY
DEFECTS OF PRESENT SYSTEM?

Visual AlQd #8:
1. WILL PLAN BE WORKABLE?
2, WILL PLAN BE EFFEQTIVE?

Visual Aid #9:
DO GOOD SIDE EFFECTS
OUTWEIGH BAD SIDE EFFECTS?

i
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SCRIFT

Student: medium
long shot

Pan to cover shot:
lecturer sitting
on stool

Medium olose~up

This fellow looks pretty
confused, doesn't he? The fact is,
he's a debater trying to understand
what his debate resolution is all
about, He has read a great amount
of background information but it
soems to be just one big blur in
his mind, Every brainsgtorm he has
leads him %o a frustrating dead-
end, He just can't seem to orys-
tallize any lassues out of all that
hopeless maze of information,

Well actually, we can
sympathize with this poor fellow,
Every debater experiences this
problem at one time or another,
Ferhaps you have the same problem
right now and you want to overcome
this situation,

Very likely, the cause of
our friend's problem, and probably
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Long shot: walk to
easel--pick up
pointer

Close-up

Visual aid #

the e¢ause of yours is that there
seems to be no starting place,
Well, instead of walting around for
the brainatorm which may never
come, let's see if we can't deter~
mine s system whioh might guide you
tovard the real issues of your
debate reasclution, 1 would like to
make you aware of one particular
method of analysing your debate
question sand finding the 1issues you
may want to use in bullding a case.
It would geem to me that if you
approached your problem through the
three traditioneal stock issues,
needeplan-advantages, your job of
enalysis will be much easier,

Now, I'm sure you have heard
of these three elements of a dedate
case, You probably know that every
affirmative 1z supposed to have &
need, a plan, and advantages, What

you may not kmow, however, is that



SCRIPT

Medium slose-up

Pointer

these stock lssues furnish eritieal
questions whiech we ean agk our-

selvea about our resolution,

The
angwers to these questions ean
revesl the asctual arguments you may
wvant to use coneerning the need,
plan and advantages pertions of
your ease, I don't mean to imply
that stock issues are used only by
the affirmative; they are just as
helpful to you when you're on the
negative, 'Nou let's look st esch
of the atoeck issues separately, and
as wo do, keep in mind that eaeh
one ocan help you understand your
debate resolution better,

Ths major purpose of the
first stock issue, the need issue,
is to determine whether or not
there is suffieient reason for a
basie departure from the present
poliey. 80 the first quesation you
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Visual aid #2

Pan to inglude easel
Visual aid #3

want to ask yourself is, "Is thers
sufficient reason to make a basie
change?™ The key words in this
question are "suffiesient reason”
and "basie change.”

In order to determine
whether or not existing conditions
call for a basie change, you must
study earefully all the aspects of
the present policy and, as you do
80, ask yourself these questionss
(1) Do problems actually exiast?
(2) Do these problems result in
substantial harm? (3) Does the
present polisy actuslly cause these
problems? (L) Can these predlems be
overcome within the scope of the
present system? Now we are going
to have to go over each of thesse
things separately. Remember that
we are concerned with the need
issue,

Our first question was, "Do
problems actually exist?®
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Close-up

Obvieusly, one of the first ateps
t0 undertake when considering the
possibility of ehanging our way of
doing things is to find eut if
there is anything wrong with the
way we do things now,

Let's sup~
pose, for example, Yeu were
analysing the propositien,
Resolved: "“That the Kansas righte
to-work lsw should be repealed,”
You would want to know, firast of
all, if our present polley of
making it illezal to require that a
person join a union in order to
hoeld his jod has presented any dif-
ficulties to anyone. 30, you ask
yourself the queation, "De problems
actuslly exist?® You may reesll
that you have run aeress informa-
tion which tells you that aince the
passage of the Kansas right~toswork
law the membership in laber unions
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Medium close-up

Visual aid #

has sharply deeclined, This means
that the bargaining power of unions
has been subsequently reduced.
This, then, may be a problem of the
prosent system, This same proes-
dure ean be applied to the debate
question you are now congcerned
with, You should ask yourself, "Do
problems actually exist?™ and list
all the possible problems you ean
disecover in the present poliey.

If you itemize all these
possidle problems you will prodbably
have a very long list, More than
1ikely, not all of them will be
serious enough to warrant s ehsnge
in poliey. S0, your next question
will be, "Do these conditions or
problems result in substsntial
harmt" The idea here iz to deter-
mine whiech problems are great
enough to eall for a shange, This
1dea of substantial harm ean be
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Close=-up ineluding
visual aid #

approashed from two directions:

the degree of harm to & given group
of people and the number of people
affected,

Let's go back to our
previous example, Suppose you
found that a relatively amsll pore
tion of the Kansas population is
involved in industrial employment,
This would mean that not many peo=-
ple are affected by rightetoework
legislation, However, those who
are affected may be affected very
seriously., Ferhaps the weak posie-
tion of their union means that they
muast work for low wages and under
unsafe conditions. 50 in this
case, the harm oceurs to only s few
people but it affects those few
veory seriously, The harm hsre ean
be measured most aceurately in

termas of degree.
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Medlum elose-up

On the other hand, you may
discover that the weslness of
umnions affects the general popula~
tion in Kansas, If the union wage
soale is low, this may hold wages
down in all oceupations in the
8%ate, This means that the buying
powsr and taxable income will be
low, Thus, the merehants will not
be able to sell much and the State
and loeal governments will not
receive much revenue, The harm in
this case can probably be best
n.llurté in terms of the number of

people affected,

Even after you have checked
your original list of problems to
see how many sctually result in
substantial harm, you may still
find that your list is a long one,
Perhaps not all these problems san
be blamed on the present poliey.
80, your next step is to determine
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Visual aid #5

Medium long shot

te what extent, if any, the present
system is sctually to blame for
these eoonditions. In other words,
"Does the present poliey actually
sause these problems?"

For example, even if you
were able to say that the member-
ship in Kanses labor unions has
de0lined sinee the passage of the
Kansas right-to-work law, can you
safely say that the right=toework
lay actually caused people to gtop
joining unions? Perhaps the unions
were insffective in their memberw
ship eampaigns, or perhaps the
aumber of union-represented jobs
greatly deelined,

On the other hand, even if
you were able to say for sure that
ths right-to-work law caused people
to stop joining unions, does thias
eondition actually gensrate any
economie 1lls. Perhaps wages have
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Walk to easel

actually incressed since right-to-
work became effective even though
union membership dropped., Or, even
if economic eonditions are bad,
this doesn't necessarily mesn that
right-to-work laws are to blame,
Perhaps a general eondition of
depression or resession has pre-
vailed which might cause unhealthy
eoonomic situations regardless of
how many people belonged to unions.
30, you must determine if the pres-
ent aystem actually causes the
problems,

Now, assuming that your
analysis has revealed that prodlems
exist, that they are serious, md
that they are actuslly caused by
the present system, your finasl
stage of questioning coneerning the
need issue involves determining
whether or not a fundamental shange
of poliey 1s required to solve the

situation,
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Medium c¢lose~up

Visual aid #6

In other words, you
must ask yourself, "Can these probe-
lems be solved by the present
system?™ Muat the situation be
remedied by changing the entire
present aystem or could it be
solved by a revision in the
preaent poliey?

This is a vital step in the
snalysis of the need issue because
it deals with inherenecy, or the
fundamental capability of the pres-
ent system to overcoms the existing
problems.

In the proposition,
Resolved: "That the Kansas right-
to=-work law should be repealed,® an
inherent resson to change the
poliey would be s situstion in
whioch the problems could net be
overcome as long as the fundamental
feature of the present poliey
existed, In this ease, the
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Close-up

Exclude visusl aid #6

SCRIFT

fundamental feature would be that
ao one is required to join a union
in erder to get or keep a job,
Perhaps & revisgsion in this polioy
sould solve whatever problems
exist, It might be that by
extending the right-toework princi-
Ple only to thoss who work in jobs
where more than fifty-percent of
the amployees helong to the union
veluntarily, the fundamental fea-
ture of the present system could be
retained in some form but union
membership would grow enough to
everetms the economie problems,
Thus, in this case, a fundamental
shange may not bde necessary,

It should be kept elearly in
nind that the use of stock issues
sengerning the need for a schange
ean bes used in preparation for the
negative as well as for the affirm-

atives The negative debater alsec
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Medium close~up
Visusl aid #1

needs to lmow whether or not
problems exist, whether or not
these problems result in subgtane
t1a) harm, whether or not it is the
present policy which actually
eauses these problems, and whether
or not these problems sould be
overcome within the scope of the
present systen,

This then will be your
approach to the stock issus called
the need issuve, Obviously, your
analysis will not stop here. It is
net enough for purposes of debate
to simply say that the present sys-
tem is unsatigfactory., You, as a
debater, must determine whether or
not the proposed peliey will over-
ecoms these problems, Ih othsr
words, you must lmow if the preo-
posed plan will meet ths alleged

needs,
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Change placards

Visual aid #7

Visual aid #8

"Will the proposal remedy
the problems inherent in the pres-
ent policyt" This is the most
general question pertaining to the
stoek issus concerning the plan,

Whether the proposed change
takes the form of a general state-
ment of polioy or a detsiled plan
of astion, it must elearly scolve
the needs, In order to determine
the effectiveness of the eourse of
astion, you ean ask yourself two
more specific questions. The first
question is, "Will the plen be
workable?® If it ean be put inte
eperation, you next need to ask,
"Will the plan be effectivet"

Certainly, one of the ma jor
reguirements of a plan is that it
sould--not necessarily that it
would«~be workable enouzh to be put
into operation,

Some conditions which might
prevent the plan dbeing put into
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Close-up, Walk to
table and sit,

action are: prohibitive cost,
administrative red<tape, or no
means of enforcement, Let!s retumn
te our exemple of the Ksnsas right-
towwork law, Perhaps there are
nany persons in the Kanass labor
forgce who are opposed to joining a
union, If the righteto-work law
wore repealed and they eould be
required to join a union, they
would probably refuse to work,
Thus the change would be umen-
foreable, Beocause it 13
wmenfercable, it couldn't actually
sperate, and thus ocould not meet
the needs. |

Even if the plan is
woyrkable, that doesn't mean that it
will nesessarily solve the probe
lems, You need to sxamine the plan
farther to see if 1t would be
effective,
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One way & plen ean de
offeative 1s if it removes the
eauses of the problems which were
revealed in the examination of the
need issus, If all the economis
1lls were caused by the fact that
the righteto-work lawe weskened
unionas, then removing the righteto-
woprk poliey should have ss its
effsst the strengthening of unions,
This would, in turn, improve the
general escnomie condition in
Kansas, Thus, by removing the
sauses of the problem the plan
would de effesctive,

However, a plan does not
always have to remove the cause of
& problem to be eoffective, Some~
times it 1s enough to just relieve
the seriousness or harmful effest
of the problem, Let's suppose you
had diseovered that the unhealthy
seonomie oonditions in Kansas were

shused by a general state of
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recession, not by right-toework
legislation, Even if this were
trus, you might also find that by
repealing the right-to-work law and
requiring people to join a union,
wages throughout the State would
get better, people could buy more,
more money ocould be put into eire
eulation, and the ecomnomic state
would improve, Thus, even though
the plan doesg not dirsotly remove
the cause of the problems, 1t does
tend to work against them, By
relieving the seriousness or harme
ful effect of the problems, the
plan wouid be effective,

Again, you should remember
thaet these gquestions conserning the
"plan® stock issue are just as use-
ful to the debater whether he 1ia
preparing for the affirmative or
negative, Debaters on both sides
of the question need to kmow
whether the plan ean be put into
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Medium close~-up

Rise and walk to
easol

Visual aid #1

Change plaeards
Visual aid #9

SCRIFT

operation and if it would be

effective,

Up to this point, we have
been eoncerned with leocating probe
lema whieh may exist $in the present
system and the ability of the proe
posed poliey to work toward solving
those prodblems., You will find,
however, that in most debate situa-
tions the proposed change will do
more than just work in the area of
the needs, Most new policles will
produge side effeocts, Thess side
effects may be good or bad but in
either oi-o they should be examined
by using the stock issue called
“advanteges.”

"Do the good side effects
outweigh the bad side effects?™
This is the most important gusstion
t0 ask yourself in examining the
sdvantages issus,
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Our first job is to be sure
we understand what side effects
are, Very simply, side effects are
thoas conditions created by the new
peliey which have no direct eonneg-
tion with the problems discovered
in the need analysisa,

In order to determine
whether the good side effeets outs
weigh the bad we must first
determine sll the side effects the
plan will produce, For example,
the repeal of the Kenses righteto-
work law might oreate many
sonditions, If people have to
Join » union in order to keep a
Job, this may cause the unions to
bsemms eorrupt sinee they would no
longer have to be fair to the
working man in order to gain menm-
berahip., B0, corrupt unions may be
ans side effect., If the repeal of
the right-to-work law sctually d4id

cause wages to rise, new industries
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may not want to come to Kensas,
beoause they would also have to pay
these high wages in order to get
employees., Discouraging new indus-
try may be another side effeet, On
the other hand, if a person must
beleng to a union in order to hold
his job, he must have the necessary
skills in order to get into the
uaion in the first place, Thus,
the repeal of the right-to-work lsw
aight insure that we would always
have qualified workers in skilled
positions, A third side effect may
be the guarsntee of skilled
workers, In this situation we have
seen both good and bad side effects.
In meat dedate questions, the side
offeats wlll be both good and bad,
It is your Jjob as & debater to
determine whether the good omes or
the bad ones are more important,
The important thing right new is
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Close=-up

that you know side effects will

seour,

These then, are the
quastions you could ask yourself in
analysing a debate proposition.
Remamber in the "need"™ portiom,
your most general econsideration
was, "Is there suffieient reason to
makes s fundamental departure from
the present polieyt™ In order to
determine this, you need to ask
yourself four more specific quese
tionst (1) Do problems actually
exist? (2) Do the problems result
in substantial harm? (3) Are these
problems actually caused by the
preseat pelicy? (L) Can these
problems be overcome within the
seope of the present system? When
sonsidering the "plan” portion the
most basie question is "Will the
proposed change remedy the problems
inherent in the present poliecy?"
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Long shot

Close-up

This oan be revealed by asking the
two specific questions: (1) Can
the plan be put into operationj)

(2) Will the plan be effective?
Then when you're consldering the
"sdvantages” stock 1ssue the impore
tant question is, "Do the good side
effects outweizh the bad side
sffects?™

The use of these stoek
issuss can lead you to the real
issuss of a debate proposition and
may lead you to accurate and

orderly analysis,

By understanding
the three traditional stock iassues
soncerning the need, plan, and
sdvantages which can be applied to
almost any debate questiomn, your
initial Jjob of analysis will be
mush sasler, -
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EVALUATION SHEET

Your estimation of the film's utility to beginning
high sehool debaters is desired, Flease rate the film's
effectiveness in each of the eategories listed below, Use
a 15-point rating scale with "1" being the lowest rating and

"15" the highegt rating.
EVALUATION OF MESSAGE

l. Accurasy of msterial

2., Thoroughness of material
3. Organisation of material ____
4, Interest of material ___

Se Use of examples _____
6., Clarity of material
T+ Utility of material ____
8. Choice of language ______
9. Use of visual aids

AR

10, Communicabllity eof lecturer

L

11, General effectiveness of the material
- EVALUATION OF MEDIUM

l. Quality of gound

2¢ Absence of distraseting elements
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Te

AT

Planning of shot sequences

Quality of ut.tingl —

Quality of lighting _______

Camera emphasis of important visual
elements

General effectiveness of use of medium
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