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CEAPTER I

THE KANSAS CITY, EANSAS PUBLIC SCHOOL SYSTEM

h‘-eﬂnﬂmnﬂm‘dﬁvtmo
mately 140,000 people, is located in the northeastern cormer
of the state st the junction of the Kangae gnd Missouri riv-
ergs The school system 1s governed by an elscted Board of
Education made up of six memberss It has long been the -
accepted practice thst tiv bosrd members would represemt the
geographic areas of the citys The Argentine and Rosedals
sections of the city have been alloted one member each,
while the centrsl and morthern sections of the city, where
the populastion is greater, have supplied the remaining four
members. The Kansae City, Kansas Public School System is
under the direction of Superimtendert of Schools, Fele
Schlagle, who has served as Superintendent for the past
'h-m-ﬂumul

Thirty-nine elementary schools, four junmior high
schools, two senlor high schools, two junioresenior high
schools, and one junior college make up the educetional net=
work within the city. The school system is organised on the
E-6-3-3<2 basies In 195k, the per pupil cost based on an
aversge deily attendsnce was $151.63 for clementary students

—mmummmm-wm
_. B mnm.lﬁc



and §270.29 for high school students. In 1955, the per
pupil cost had dropped to $180.26 for elsmentary studemts
and $249.08 for high school students.

In October, 1953, the citigens of Kansag City, Kansas
indicated their concern for the educational needs of the
children of the city by voting in faver of a $6,500,000
building bond issue. School building needs in all sections
of the city were included in the building program. The
building program is now in the final stages, and as it mears
completion gix mew elementary schocls have been constructed;
one new jJumior high scheol is completed; one new jumiore
germor high school has been built, and amother one is in the
final gtages of construction. In addition, many schools
have gone through a complete remodeling program.

The school personnel, in addition to Superintendent
F. L, Sehlagle, consists of & business manager, eight direec~
tors, forty-seven principals, 698 teachers, mine registered
mrses, ten school librerisns, seventeen high school clerks,
105 custodians, and two attendance officers.

The teachers of Kangsas City, Kansss maintain a strong
teacher's council. Through the teacher's council, mimerous
services for new teachers are provided. A new teacher in
the Kansas City, Kanses system can expect to receive @ let-
ter of welcome from the council, Housing and trangportation
assistence will be given if requested. The local Chamber of
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Commerce cooperated with the teacher's council in sponsoring
a city-wide bus tour for all mew teachers. Each school has
building sponsors to aid the nmew teacher in getting off to a
good etart in the gystem.

With the problem of educating the slow learmer so
prominent at the presemt time, an sttempt has been made to
meet the problem by providing fourteen ungreded rooms, (five
junior high school and mime elememtary school) geographically
located throughout the city, for slow-lesrning children.

In an atterpt to secure the full cooperation of the
perents of school children, the school system encourages
Parent-Teacher Associations. There is an active associstion
in all the schools within the system.

Teachers are required to hold bachelor's degrees to
teach in the Esnsas City, Kansas system.

Each teacher in the system is expected to maintain a
program of professional study and improvement. All teachers
are required to esrn st least gix college credit hours every
five years. Fallure to meet the sbove requirement results
in the teacher being pemalized by the use of the salary
schedule. 2 At regular intervals teachers have the opportun-

~ 2 A teacher not on maximum salary will not be given
any increment or salary increase until the deficiency is
made upe A tescher on maximm salary will be lowered one
“Mummnmwwmmu
upe



ity to participate in writing and revising the curriculum.
They also participate in the evaluation and selection of
textbooks.

All of the schools in the system have their own
libraries. In addition, the Board of Education directs the
operation of the Kansas City, Kansas Public Library. The
Board of Education supplies money for the purchase of supp-
lementary reading materials for departments in the various
schocls where supervisors and teachers feel that such meter-
ial is necessary.

The school gyster provides a sufficient amount of
audio-visnal equipment to the schools tc emable them to
carry on an audio-visual program for all students. 4 list
of available equipment would show sixty 16 m.m. sound pro-
Jectors, sixty-three glide film machines, eleven opaque
projectors, ninety record players, one television set and
thirteen tape recorders. In addition, msmy of the schools
school board also provides a circulating library of sudie-
visual material.

The school board maintains mmmercus special services
for the students of the city, Nurses are on duty one-half
day at all jumior and senior high schools, with the remain-
ing half dsy being devoted to the elementary schools. Each
year all students are given a free demtal inspection,and
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audiometer tests are given to all third, sixth, eighth, and
tenth grade pupilse. Other speclsl servieces are physical
eduestion and recreastion, student safety patrols, teachers
for homebound students and hospital cases, speech correc-
tionmigt in the elemertary schoolsy; =2nd a2 progrsm of Bimet
testing for all exceptional students.

The Kansas City; Eansag Board of Education is extreme-
1y proud of the recerd made by their teachers inm regard to
profesgional advencement. Kansas City,; Kansas teachsrs have
maintained membership in professionsl organizations for
thirty-two consecutive years: HKansap City, Kansas is the
largest city in the Unmited Ststes with the greatest mmber
of consecutive years of 100% membership in the local, state,
and national associations: The school boerd insists on rep-
resentation at all Kansas State Teacher's Assoclation and
Hational Education Zonme Schoolsj Natiomal Educstion Associa-
tion Conventions, and Eansas State Teacher's Assoclation
Sectional Delegate Assembly Conventionss Teachers attending
these meetings are allowed to aitend on school time but in
mogt cases must pay their expenses while out of the city.

The above-mentioned facts about the Kansas City,
Eangas public school system are offcred as background mater-
ulbdm.nwn-aummtmmum
of one phase of this educationdl system, mamely, Methods of




CHAPIER II

DEVELOFMENT OF THE SOCIAL STUDIES PROGRAM
FOR THE JUNIOR-SENICR HICH SCHOGL

schools of our country may be convemiently clasgified as to
periods of time. In general, the first perioed would date
fron the beginning of formal education in this coumtry until
World War II. The second period would be from Werld War IT
until the present tims.
Investigation rewveals that the aims and objectives of
school soclal studies progrems changed very little during the
entire first periode Improvements were made in the schools
in reference to the soclal studies program during the first
period, in methods of instruction, irproved facilities, and
advancements in course materials, but the contemt of social
studies courses remained relatively unchanged. Dr. Haurice
P, Hoffatt refers to politics, economics, history, and jur-
isprudence as the older social sciences, which constituted
schocls, * Material presexted in these courses changed very
little through the yeers. The second period, as it has been
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arbitrerily classified, has been one of experimentation, con-
fusien, and perhaps, progress. The rapidly changing world
picture brought about by World War II has resulited in many
new ideas about the social studles curriculum,

Social studles defined. The term "soclal studiss”
had its origin in 1916 when it was adopted by the Committee
‘WW&WHM&&W&@&
Secondary Education of the National Education Association.
The Committee's defimition of the term was: "The soclal
gtudies are understood to be those whose subject matter re-
lates directly to the orgamization and development of human
society, and to man as a member of socisl groups." 2 In
1916 the new term wes being developed in an attempt to get
away from the old concept of a social science program. _

In 1936 a new definition of social studies appeared;
one which many authorities still maintain describes the term
adequately. "Social studies as defined in 1936, mean such
technigues and kmowledges as render our increasingly elsbor-
ate social life meamingful to the pecple."

light of the 1936 definition just cited, there is an under-
standing that the primary objective of any social studies

oy P» 2.
3 Ibide; pe 224



program is the development of a betier citisemry through a
better understanding of the soclety in which they live,

of the objective, however, as there appears to be little
agreement among authorities as tc the methods of reaching
the desired objective. As a resuli, there has been s con-
siderable amount of experimentation and confusion amcng
school groups as they attempted to revise their curriculums.

are many forces at work which have an effeet on curriculum
improvement in any ares. Not all school groups are affected
by all the forces, but it is eertain any school orgsmization
ig affected to some degree by at least part of the farces.
Since World War IT, the following forees have exerted more
and more pressure on developers of social studies curriculum:
1. State Agenciesy 2. Ths Federal Govermment; 3. Accred-
iting Agencies; L. Individusls and Orgamizations; 5. Bus-
iness and Labor; 6. Patriotic Oroups and Veteran's Orgeni-
gations; 7. Reciel and Religious Groups; 8. Civie and
Fraternsl Orgenizationss and 9« The Commnity. 4

It 48 not the purpose of this study to examine the
forces individually and evaluate their comtribution to a

——*m;-m-mmu,

"Pyenty-Sixth Yearbook for the T2 :
mﬁx Studiegt (Hemapha:  George Bemta Publisking Couy 1555),
Pe .




changing curriculum, Whether or not the pressures exerted
by these forces have been beneficial or detrimental, it is
important that we realize that such forces do exist and play
& part in the dewelopment of social studies curriculum,

methods used to revise curriculums in the past ten years.
Curriculum experts have learned that many curriculum revis-
ions have failed because of inadequaie faculty involvement.
Teachers who have had a part in selecting the subjects to be
taught, and the content of their particular subject, ssemed
to do @ betier job in makdng the curriculum work. Tt might
be noted that teacher involvement in curriculum planming or
in writing the course of study presents an administrative
problem yet to be solved in many areas. It is the peneral
opinion that it is too much to expect teachsrs to work on
curriculun planning in addition to full teaching loads.
Some admimdistrators have solved the problem by supplying
substitute teachers, while other systems now work on curric-
ulum changes and course of sbudy writings end revigions dur-
Mihmrmhhn5

Areas
Ole Sand writing in the "Iwenty-Sixth Yearbook of the Na-
tional Council for the Social Studies," 1955, state that

T Iids; pe 18,
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Citizenship Education hes been the major trené im scocial
studies for the past ten yearss O More and more school
systems have sttempted to orgamize their social studies pro-
grems arcund a theme of producing betier citizens. Although
the goal is indeed worthwidle, evidence seems to indicate
that Citizenship Education programs hawve not been ac success-
ful ee originally hoped.

Other aress of change seem to be emphasls on economicss
an added empnesis on history as a result of the progran in
Citizenship Edvcation which seems to demand emphasis upon
the imporiance of the American heritagesy and on Contempcrary
Affairsg dictated by the rapidly changing werld picture.

The post World War II period has been filled with
- confusion as to the teacher's place in dealing with contro-
versial issues. Some experts contend thet the teacher
shovld avold discusslon of any issue controversial in nature.
This seems to demy the child the right to creative thinking.
Today, most experts feel that we carmot dodge curremt or
controversisl issues: The idea that = teacher can deal in
out is impossible. When learmers help to choose what they
are being taught, conmlroversial issuss are bound to devslop.
It would be unfair if we failed to add that evidence seems

T O Dide; pe 20
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to indicate that the trend natiomally has been towards lime
itation of inquiry or the avoldance of comtroversial issuese !

Zrends of curriculus change. "The socisl studies cur-
riculum, at leagt through Grade XII, encompasses today a di-
versity and proliferation of content probsbly never exceeded
muvml‘lnmid.'e

A recent president of the National Council for Social
Studies writes, "I am concermed with the fact that the pub-
lic schools, and particularly the soclal studies, are being
asked to teach more and more things, and to educate in more
and more areags. The process is one of addition without sub-
traction, until todsy a classroom teacher is faced with a
curriculum literally bursting at the seams.” °

The two preceeding paragraphs indicate thst there has
been such a concentrated effort at revision of social studies
curriculum in the post-war years, resulting in an overcrowd-
ed curriculum, thst it is perhaps umworkable. In addition to
the crowding in of additional subjects, there has been an
emphasis on combining social studies subjects with other aca-
demic pubjects such as English. By combining such subjects,
authorities hope to make the social studies program more

ay Do Wo
8 Mﬁ, Pe 28.
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flexible. In recent years this combination plan has met
with a great deal of oppositiom, 10

The abundance of meterial which social studies teach-
ers of today are asked to present to their students has re-
sulted in a flurry of mamuals and instructional guides.
More and more teachers have become "mamusl ingtructors” be-
cause it has been imposed upon them. Ruth Ellsworth and Ole
Sand say that mammals snd instructional guides are merely
aids to help the teacher, 11

In defense of the social studies tescher, and also as
a mark of progress, the following statements may be offered:
"The socisl studies teacher has won a large degree of free-
hm-b,m,mamgnemau- BOUXCESses
The great mmber of local unmits, guides, and programs proves
that social studies teachers are writing the curriculum to a
greater extent than at any time in the past.” 12 Thig sug-
pmthudwmmmuﬁmdu
guides and mamuals which may prove detrimental to best teach-
ing, at least they are at the pregent having a great deal to
do with what is being taught in the social studies courses,

"It is possible that in recent years revamping the

10 Ea. Pe 29.
1 mid., p. 1M1
Lo Ibldn, Pe 37-
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curriculum hss been over-emphasized in relation to the art
of teaching iteelf," and "effectivemess of instruction prob-
ably depends more upon persomality, intelligemce, and skill
ctamehrtu-u-mmm-.-”

In summary, the "revigion of social studies programe
has involved a greater emphasis on geogrephy, the interpre-
tation of history in an international setting, a wider use
of tesching aids, a more effective utilization of commumnity
regources, 8 closer correlation of relsted subjects, and an
ewakened recognition of the responsibility for developing
good citizenship.* 1k

Background. The social studies program in use at the
present time had its begimning during the second semester of
the 1548-49 schocl year. At thet time, two schools in the
Eansas City, Kansas Public School System, Northwest Junior
High Sehool and Wyandotte Semior High School, took part in
an evalustion program which was conducted in the schools co-
operating with the Kansas Study of Bducation for Citisemship.

The evaluation program had a threefold purposes "It
was hoped that through the evaluation program attention
mwlg? 3 ps 21, tastrustion (ew
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would be called to the need for improvements in an importamt
area of the high school program; that it would illustrate a
method by which any high school could evaluste its socisl
studies program to determine its value in citizenship edu-
estion; ani thet ways would be indicated in which citisen-
ship education could be improved." 15

The Kansas Study of Education for Citisenshdp was
sponsored by the Institute of Citizenship of Eansas State
College at Manhatten and the Kansas State Department of Pub~
lic Instruction. The study had as its purpose the improve-
mert of citizenship education in the high schools of Ksnsas
and wag financed in part by the sponsors and in part by the
cooperating schools which conmtributed resources and teacher
time, 16

The study started with the following high schools:
The Field Kindley Memorisl High School and the Roosevelt
Junior High Schoocl of Coffeyville; the Hutchinson Senior High
School and the Liberty and Sherman Jumior High Schools of
Hutehinson; Wysndotte High School and Northwest Junior High
Schol of Kansss City, Kamsasy the Washingbon and Iincaln
High Schools and the Roosevelt Jumdor High School of Salinaj
and Buhler Rural High School of Buhler. During the second year

-




year of the study the following additional schools were
added: Argentine, Rosedale, Cenmtral, Swmer and Northeast
of Eangas City, Kansas; Westmoreland, Omaga, Flush, Fostoria,
Olsburg, Wheaton, St. Mary's, St. George, and Wamego of Pott-
swatomie County. Inm selecting the participating schools,
gome consideration was given to interest, size, and geo-
graphical locastions

An Exscutive Committee, composed of represemtatives of
the cooperating schools and the sponscring organizations, was
get up as the goverming body of the Eansss Study of Educa-
tion of Citisenship. In addition to the Exscutive Committee
there was an advigory committee of lay and professional per-
S0ns.e

The study was confined to the social studles curric-
ulum, because it was the belief of thoss participating that
the social studies program was the only phase of the high
school progrem that had as its sole purpose the development
of individuals who are adequate to undertake their responsi-
bilities and duties as members of soeietys

"The work progrem in the cooperating schools had
three phasest (1) The determination of the mroper objectives
of citizenship education; (2) The evaluation of the presemt
school program of citizenship education in terms of these ob-
jectives to determine its effectiveness and to indicate re=
spects in which improvement is mseded; and (3) The develop=
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ment of new units, courses, procedures, and materials in or-
der to effect the necessary improvements." 17

Ghjectives, Each of the participating schools,
through their representative teachers, took part in a three-
part progmam to determine the objectives of & sound sccial
studies program.

"In selecting the objeciives for an educational pro-
gram, educational thought stressed the use of three sources:
students and their mseds; society and its needsy and the ex-
perience of the paet as formulated in the literature and in
educationsl programs.* 10

The Committee realized the importance of ihe use of
all three above-mentioned sources and appointed committees
of participating teachers to inwvestigete all three sources.
Questionnaires, checklists, intervicws, and case history
techniques wexe used to gather information on students in
the psrticipating schools. The Commitiee realized that
studies dealing with students and commumity needs were of a
necessity bound to be extensive and time-consuming., There~
fore, the Committee decided to use as its primary source the
program of citlizenship education then in use in the warlous
schools, and the past experience of educators ss outlined in

!' EQ’ PI ’D
18 m., Pe e
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the literature. 17

The work of the Cammittee on student and commundty
needs was to be used at a later date when the time came to
evaluate the programs. Any objectives dealing with student
and comunity needs thet were not included in the first
phase of the program could be incorporated in later programs
of socizl studies in the various schools as each individual
school thought they were necessary.

Much tire was given to the phase of tha progrem deals-
ing with objectives. As written semples of lists of objee=
tives from participating teachers came 1o the commitiee it
became evident that most teachers had different conceptions
of what objectives were., It soon became evident that the
useble lists of objectives had to be formlated into state=
ments of concrete terms to make them educationally useful. 20

From lengthy discussions of these first drafis of
objectives three things became evident to the teachers work-
ing on the study:.

nt@reialmmitatobeaw

e e e
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clearly understood.
—‘-nm:,p.m

@0 Idem.
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4. Enouledge of the basic facts of govermment." 22

The second draft showed thet most teachers were worke
ing for the save objectives but had @ifferent ways of stating
them. The second draft was also valusble in that it brought
all the differences out imto the open and psved the way for the
£inal formilation of cbjectives.

The objectives in terms of behavior finally formlated
by the teachers working on the Kansas Study are as follows:
to;odhd bmwmﬂnmapm

1. He should be familiar with relisble sources of

B. The student should have the gkills necessary to
eritical on the problems of citizenship:
be to obtain information from
graphic presentations.
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umumu-ﬂuue-
mmmm-nm.
MMW
ghould have the habits mecessary to good

ksep himgelf informed on public issues.
in civie and social activ-

gd soclal gtandards.
should observe laws, rules, and regulstions. 23

i
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Evalustion. After the coopersting schools had developed
their objectives for a sound citizenship program they felt
that it was necesssry to make an evaluation of their present

programg to see if corrections were necessary.

In order to make a comprehensive evalustion the coopera-
ting schools chose five standerdised tests and prepared a check-
list. The tests and checldist were given to selected groups
of studente in cooperating schools. It was impossible to gather
evidence mmmwwmﬁmmmmu-
gathered on many of the desired types of behaviar,

It was the opimion of the Study that evidence was ob=
tained on student progress toward the following types of be-

haviers

mermwpumnu-
tiong.

Ability to mmiﬂm
Abjlity Yo £ and apply

Ability to recognize assumptions in arguent.
MWNWWcmmmyum-
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11ity ro recognisze relevance and validity of
Respect for the rights and personality of others.
Preference for the democrstic processes.
Habit of keeping 1y informed.
Habit of participating.
The teachers and staff spent a grest deal of time in
selecting suiteble standardized tests for their evaluation
program, The following instruments were used in the evaluae

tion program:

Bach of the evelusting instruments were given at two
and where it seemed appropriate thwee grede lswels., It was
not the intention of the Study to determine what lewel of
performance was to be expected at each grade level, but to
determine if there were substamtial differences betwecn the
performances at various grade levels. .

The Study admits that the walldity of their evaluation
= 24 Ibids; ps ke

25 Taken from the files of Hazel Mer, Superviser of
the Eansag City, Kansag Public School System.
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yearsy and second, that the Mmd‘mw—
ing the tests were represemtstive of their vericus classese
It was the opimlon of the Study thet the sssumptions were
valid to the extent necessary to make the results useful.

The results of the evaluatien program of the Kemsas
dmmlow,m-n&-mmm-m'
to be made in order to make the social studies program work-
able in terms of Citizenship Education.



CHAPTER ITI

I. Recent modifications.

The participation of the Kansas City, Kensas schools
in the EKansas Study of Education for Citisenship had a defi-
mite effect on the socisl studies program now in use. The
supervisors and teachers who cooperated in the Kansss Study
drew some defimite conclusions as to the effectivemess of
the socisl studies progrem thenm in use. 1

They felt that the courses which were being offered
throughout the system were for the meost pert adequate to
meet the nseds; but that a considerable amcunt of work in
revising the courses of study for each particular gubject
was necegsary. Frior to the 195152 school year, there were
no social studies course requirements for high school sopho-
mores. Statistics showed that the Kensas City, Kansas
school system was experiencing a substantisl pupil drop-
out at the closs of the sophemore year. Superintendent of
Schoole F. L. Schlagle felt that if the pocisl studies

_—mmmmu%m
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departments of the schools were going to gear their programs
to Citisenship Bducation, there was a definite need for a
course designed to meet the needs of sophomore students.
Representatives of the social studies departments of all the
sendor high sechools gathered to develop such a courses A
description of this sophomore course will be given later in
the chapters The addition of the course for high school
sophamores was the only chsnge in the social studies curric-
ulum in relation %o subjects offered in the schools.

Courses of study for the various social studies sub=-
Jects have been the practice in Kansas City, Ksnsas for at
lsast the past twerty years. Examination of the courses of
study in 1951<52 showed thst if the program was to be oms of
Citizenship Education, it was necessary ito completely re-write
the course of study for all gubjects offered. Each jumior
and sendor high school sent teachers to work in committee to
re-urite the courses of study for each grade level. When it
was posszible, a teacher who had served as a coopersting
teacher in the Kansas Study served ss chairman at each grade
level., Although teachers were given school time to work in
committee, mich work was also done by individual teschers on
their own time.

Ithmtbpdithhsllnﬂlcitr;ﬁw.lehnd
systen to have social studies teachers at each grade level
mnmzmusmu-,mmm;to-b
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whatever minor course of study revisions as are necessary.
Once each five years, a complete course of study revislon is
made at each grade level.

Contractges The teacher of socizl studies in the Esnsas
City, Kansas public schools sgrees tc follow the course of
study adopted by the Board of Education, when he signs his
comtracts 2 Such an agreement between the Board and the
teacher mskes it imperative for the teacher %o understand
the function of the course of study because he hasg obligated
himgelf to follow its The Bosrd feels that the arrangement
is 2 good ons, and that as long as the teachers are writing
and constantly revising the course of study, they are not
imposing anything on the teacher. The contract arrangewent
described above might lead some people to bellewe that it
is an attempt by the Board to dictete specific material to
be taught and the methods to be used by the tescher in presemt-
the attitude of the Boerd of Education. "Since there are
many teachers working in a large area it is not intended
that each person must follow the course of study in detail
but 1t is necessary that all have a suggested course to
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follow." 3

Reglrictions. The social studies teacher in the Kan~
sag City, Kansag gystem is fortumate in that the Bosrd of
Bducatlon does not impose restrictions upon his teaching.
A restriction such as the avoidance of conmtroversial or
current igsues ig not imposed upon the teacher. Teachers
are asked only to use good Judgment and to watch the amount
of time consumed in dealing with such problems. The Boerd
feels that the social studies program in uss at the present
time is sound, and that as long as teachers follow the
course of study, the program will meet the demands of so=- A
clety by producing a better citisemy for Eansag City, Kansas.

Teaching aids. Each social studies teacher is supp-
lied with "A Mamma) For The Use Of The Secial Studies Course
Of Study." All social studiss teachers are expected to be-
came familiar with the mammal, becsuse only tlhrough the mane
uwal, can teachers be aware of what teachers preceeding and
following them are doinge Teachers and adminmistrators both
feel that the progrem in use has exceptional contimuity and
they want to make sure thet this feature of the program is

The mamual containg, in brief farm; a description of
all the social studies courses offered from grades four
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through twelve. The teacher who becomss familiar with the
materisl that the child has previously been exposed to can
in all probability do a better job of orgemizing his oun
course.

Other features of the manual are a discussion of the
purposes of the social studies program snd the outcomes ex-
pected: There is a brief discussion of the use of the course
of study and suggested techmiques and methods of tesching.
The mamal also suggests methods of making appropriate use
of the social studies period amd suggestions for evaluation
of the soclal studies program. b

A study of world eultures. "A Study of World Cul-
tures® is the name given to the social studies course re-

quired of all seventh grade students attending the jumior
high schools of Kansas City, Eansas. The course is for a
full year, with students meeting every day, five days a week.
It is basically a course in geography and is camonly re-
ferred to as geography by both students and teschers. The
course is planned to give studenis of the early adelescemce
ingse The courge also attempts to give studenmts insight
irto the social processes, social institutions, social
values, and socisl problems. The seventh grade teachers of

sy Pe 1-11.
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the city feel that the teaching of curremt events is walu-
able to young people of this age group and recommend thet
one class period a week be devoted to current events. It is
hoped that the students will acquire some kmowledge of major
news developmenis and alse that they may acquire some abili-
ty to relate tids knowledge to geographic understendings. >

The course of sbudy lists the following rdnimm essen-
tials for the course. "At the close of the study of the var-
ious cultures outlined for this seventh grade course in soc-
isl gtudies, pupils ghould be able to discuss concerning
each pecple studies: (1) Who are these pecple? (2) How
do they live? (3) How do they earn their living? (k) Wiy
are we interested in them? &

"A Study of World Cultures" is divided into six units.
"Orientation~ Exploring Our Oun Commudty®™ is the titde of
Unit I. The course of study recomends that six weeks be
devoted to the study of Umit I. After a study of Unit I is
completed, each student should hawve some knowledge sbout the
location of Kansas City, Kanses; the background of the people
who live in the city; how the people of Kangas City, Kansas
earn a living; and, how the peeple of Ksnsas City, Kanses
are related to people in other parts of the world. A por-

W Social Studies Course of
Study for seven. nsas » Kangas Public Schools,

June, 1951, ppe 1-2
& wi, De 3.
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tion of the time alloted for Unmit I should be used to intro-
duce the studemts to such geographic tocls as maps and
graphs.

The second unit of the course is "Our Neighbors in
Latin America." Attention is directed toward the geography
of Letin Americs with special emphasis on Mexico, Brasil,
and Argentina. A study of the ordgin of the peecple of Latin
America is made and an attempt is made to investigste how the
people of Latin America live as compared to the people of
the United States: This same method of study is used for the
third, fourth, and fifth units. Nine weeks is the suggested
time allotment for the second unit.

In Unit ITI, a study is made of "Our Neighbors in
Agia," For six weeks attention is directed toward China and
India. ,

Three weeks is the suggested amount of time to use for
the study of Umit IV, "Ouwr Neighbors in the Scuth Pacific.®
The Pnilippines and Indonesia are the areas of concentrationm
for this unit.

A three week study of Turksy and Iran constitutes the
fifth unit, "Our Neighbors in the Near East."

Thahsttluwohotthwmhwhdh-mﬁ
of "The People of the Umited States in Relation to the World
Community." An attespt is made here to compare life in the
United States with the life of the people of the areas of the



world that were studied.

imerica's Story. All eighth grade studemts in the
Junior high schools are required to talke the course official-
1y ealled "Anerica's Story", but commenly referred to as
hadmm. The course is designed ag a full year
courgse and meets every day.

"The umits in "imerica's Story' have been developed
to assist pupils to gain an understanding of the story of
our nationt Why our forefathers left their mother country
to seek liberties and fortune in America; why they separated
from England and developed & great experiment in democracy;
and how they built a2 great industrial mation and finally
became a world leader. Wﬁumprmbdtm
activities in the classroom to help pupils develop an appre-
ciation of our heritage. OStress has heen placed upon how
the pecple live,work and play." !

The course of study lists the following as minimum
essentials for the course:

1. An appreciation of the ancestral bsclground
of Kansas City, Kansas, and contributions
of these nstionalities

2. Anmmxdthnmmtuth

colonization of America and thc establishing
of a United States of America
3+ A knouledge of the important stepe in developw
. ing our democratic govermment from the
Magna Charta to the present

Social Studies Courss of Study for
gngo . nsas s Kansas Public Schodls, June, 1951,
Pe Ls
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9. An understanding and an appreciation of the
Me S of e S e
. )
The course "imerica's Story" is divided imto six umlts,
with the smoumt of time to devote to each unit being left to
the julgment of the individusl teacher. The umlt titles are
challerging questions, such as: Who ive We? Why Is There a
United States of America? What Is Demccracy? Why Do We
Live is We Do? Wiy Do We Work As We Do? What Does The Rest
Of The World Mean To Us? and What Doss America Mean to Ye? ¥
Commuity citisensiip. A1l nisth grade studemts are
‘WhtﬁaMme‘v'
Citizenship." The course is built around the impartance of
the individual in societys The course of study ssys that the
real gosl in tesching citisensidp is, "sctive, imtelligent
participation in the democratic msdgmnﬁ.‘m
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The purpose of the course in Citizenship is not only to fwre
mish a background of facts, but to create a proper attitude
on the part of the student toward society and social prob-
lems, with a view to getting him to tele sction=- that is,
to discharge his personal responsibilities as an individusl
citisen, 1
The mimimum essentials for the course in Citisenship
are listed as follows:
1. An understanding and appreciation of commn-
“L-b.
2. A e of how to contact and partici-
pate in civic groups
3. A reslisation of the importance of law and

law enforcement in the commnity
L. One's obligations to scciety; an appreciation

of the bemefits that come from group living
5.« The part played by the commnity reerestion
program
6 wmmwm,uimm-
on
Te mthhmm his oun
8. Ah'hdp s and respect for, f
M,m. ru'thnd—n-
cratic way of life. *<
The courge in Citizenship is divided into thwee unmits,
with no suggestions given as to the time the teacher ghould
use in the study of each unit. The first umit is titled "The
Individual.” mmsmwumwmum
gage in self-examdnation as to his interests snd abilities,

go that he will be better able to find his place in life.

L& I5ide, pels
12 midsy pele
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A gtudy of such soeial institutions as the home, the
schocl and the church is atiempted in Umit II, "Social Re-
lations.

The third unit,; "Commmity Living," involves an exam-
ination of such problems as race relatiens, local houging,
welfare work, and the educatiomal meeds of the commmity.

Our modern world. The course required of all sopho~
more students is "Our Modern World." It ig a ome semester
course and meets every day. "The course seeks to meet the
meeds of kigh school sophomores in such a modern, prectical
way that they may be persuaded to comtimue their schooling.
Under no circumstances should this course be considered a
replacement of such courses as warld history, economics, ar
international relations. The student who intends to go to
college should be all means take world history or kindred
history couwrses.® 13

The subject, "Our Moderm World," is divided into
three units. Teschers are permitted to allot time to each
umdt as they see fit. The first umit is called; "A Study of
Means and Methods of Obtaining and Evaluating Information.®
The students are introduced to methods of getting informa-
tion. The teacher makes an attempt to get the student inter-
ested in reading the newspapers and metiomally recogmized
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news magasines. Television programs designed to present
current happemings are brought to the sttemtion of the sbu-
um,mwmmunmum‘-nm
.IﬂMMQn

Uﬂtﬂ,ﬂ”dmwm%'haw,
general lesson in econcmics. Mmmuw
come familiar with the bagic laus of economics. Attention
is directed toward the family in terms of consumer education.
A brief amalysis of the role of the govermment in the econo-
ny of our coumtry is attempted. As an introduction to the
third unit, a study is made of Americe's stake in worldd
trade.

In the third umit, "Imternmational Relations,® the
teacher attempis to develop skills in obtaining and evalu-
ating information about a current imternmationmal problem.
The teacher is expected to guide the studente in their in-
mm«mmwsu-umm«-
mation, 5

The course of study lists the following mimimum essen-
tials for the coursset

1. To dewelop in the student a realisstion of

the sources and types of information availe

able today.
2« To realise the mecessity for critical app-
raisal of the information with which ome

Wﬂ?‘S;
15 mid., p. 16



course for all eleventh grade students is usually referred
to as either American Goverment or Constitution. The
course meets every day for one semester, and because of the
fact that in some of the schools the alternate semester
course 1s physical education, segregated classes of boys or
giris is not uncoomon. When the new courses of study were
written in 1951, the American Govermment teachers tried to
write the course of study so that students would get an idea
of not just how govermments sre supposed to work, but actual-
1y how they do operate. 17 Studies are made of city, state,
and federal goverments; and the United Nations.

The course is divided into five umits, with individ-
ual teachers using their own discretion ag to the amount of
time devoled to each umits The first umit, "How Are Men
Governed?," introduces the students to such farms of govern-

LSO GACS S VOLODES

ORI

e ol Study Trac
sas Public Schoals, dJume, 1951. p. 1.
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ment as momarely, oligarcly, dictatersidp, ond comwmign. A
bris? study is made of the characteristics of esch of the
types of goverment, 18

Wiy GChoose Demscracy?,® is the question posed as the
title of Umit IT, The unit is a histerical study of what
influence the various groups of early setilers in this coun-
try had on the form of govermment adopted. The many attempts
&t organization of a govermment in this country from the Ale
beny Flan of Unden, through the Comtinenmtal Congresses to
the Deslaration of Independemce and finslly the Comstitue
tional Comvention, are analyzed. 17

The third umit is called "Democratic Govermment in
Action,® A gtudy is made of the leglslative, executive and
judicial branches of our goyermeut. 20

Unit IV, "Democratic Govermment in State and Commni-
ty," is divided into two sectionss The first section deals
with gtate and county govermments, with emphagis on the
gbate of Eansas and on Wyandotte county. The second section
is a study of city government and all sttemtion is directed
toward the govermment of Kansas City, Kansas.

The last unit to be studied in the "Political Devel~
opment of our Nation" is the question, "What Are the Prae-

”n g ; ‘ FPs 6‘70
19 mides pe 9s
2 Bid., po 1.
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tical Applications of Democrastic Processes? A study is
made of democratic processes in relation to suffrage, pelit-
jeal parties, nominstions, csmpaigns and elections. &+

The mimismum essentials of the course are:

1. To know the sources and histerical back-
grounds which prompted our choosing the
democratic way.

2., To know your obligations and privileges as
nmncium-nllﬁml.mu

Mnﬂﬁmoutdnﬁv-
tical partics.
bagic concepts and terms used in

m‘l tical world.

comparison between
totalitarian forms of govermments,

American Mgtory. All twelfth grade students are re-
quired to take the full year course in American History. The
gsocial studies program in the schools of Kansas City, Kangas
is a comprehensive one, including required courses at grade
school, jumior high and semior high school levels. In view
of this fact, there remsins for the twelfth grade level the
tagk of rounding cut the program by giving special emphasis
to four phases of American life: the political, the econom-
ie, the social and our inmtermatiomsl relstions, which have
been touched wpen at lower levels, 23

The course is divided into fowr umits and teachers
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2 e Social Studies Course of Study
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are allowed to use their own judgment as to the amount of
time toc devote to each unit. The first umit is "The Politi-
u1w¢_nomn-m;um..- The
study begins with the year 1763 te avoid repetition of study
conducted in the elevemth grade cowrse in American Govern-
ment. The umit is intended to be @& comprebensive study of
political developmemt in this country uwp to the time of the
Civil War. Study begins with the causes of the American
Reveolution and the wimning of our independence. After an
investigation into the erestion of our national govermment,
mumwmmmumm-
cal development by such individuals as Washington, John
Adm,hﬁmmmmmc&

Unit II, "The Development of owr Economic Life," in-
volves a study of the Industrial Revelutiony the development
of industry in the United States; our mometary and banking
gystem; the orgamization of lsborj the role of agriculture
umuwad,mm‘mms

The third unit is, "The Development of owr Soclal
Iife.* A study is made of what social progress hag been
made in such areas as immdgretion, liguor conmirol, equality
for women,and juvenile delinquency. The cultural develop-

e m‘t PPs 7=10.

% Did., pp. 13-17.
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ment of our ecumtry is aleo briefly studied in this unit. 26
"The Developmont of our Imternationsl Belstions® is
the fourth umit of the American History course. The umit
begins with our early policy of isclstiomism and trsces the
reagons far our having %o change owmr foreign policy. 4An
attempt is made to define our new foreign pdlicy and an ine
vestigation is made of the forces working for and againgt
world peace. 27
The minfmm essemtials for the course in twelfth

groups
s 10 a basis for understanding current
: w
S« 7o learn how nations of the world can cooper-
ate with each cther
To learn the bagic rights and duties of cit-

6e
izenship

7« To dewelop a faith in democrscy

8. To gain an insight into the nature and causes
of social and palitical problems

9 To evaluate reforms and echemes

10. To understand the rules of govermment in
gocial problems

1. hwmmlmm-&
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Abe hw&nmmmd
agriculture

and present

17« To acquire geogrphic comcepts

8. hm@cmmmm
interdependence

19s To understand the histary of the United

~  States' Foreign Policy

29.. hmﬂummuﬂudch-

a. 6thhac-1Mldﬂn

' United States are abroad

22. Tomﬁtpmmau-

tion the United States have open jn the
mnﬂﬂhdnﬂdnﬂﬁu-

W mm-umumumup-
muuammmmmumnmaw.
Mm-mmuummummn-
dotte High Schools The limdted mwber of students st the
other high schools showing inmterest in ths course is the
reagon for its nmot being included in their programs. The
comrse is an elective course open to all sophomores, jJumiors
and seriors. The time requirement for the course is ome
period a day for cne semester. The course is set wp in
three units with the teacher being the jJudge of time allot~
ment for each umit, The first umit is "The Ancient World,"
and is organized under the following headings: Primitive
Civilizations; Ancient Civilizations; Greek Civiligations;
Roman Civilizstionsy The Riss of Christianity; and the Bar-
baric Invasions. 29

_—"Wm k5.

§ History, Soclal Studies Course of Study far
grades hn, nd twelve. Kansas City, Kansas Public
&M’, h, 1”3- Ps 2.
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The second umit is a study of the "Medisval World®
mm“awawmmwn—n
Empire. Obher areas of study are: The Bise of tho Papscys
The Qriging of the Natiemsl States; Conflicts Between the
Bast and the West; Mediewal Comtributions to Civilizstion;
and Harriage and Pamily life, 30
The last umit is the "Begimmings of the Modern World,"
comencing with the Remaissance and ending with the building
of overgeas empires. mmmmmum
al states ave also studieds 3
The course o« study does mot list the minimum essen-
tials of the course. |

’umﬂh ke
A midey pe Te



Sumery. This stuly was made of the social studiss
progran in the jumlor and senior high schools of the Kansas
Gity, Kansas Public Schoocl System to determine whether or
mot the social studies curriculum followed national patterns
as outlined by leaders in the field; and, to discover the
most used tesching methods of the soocial studies teachers
witiin the system. In making the study, the following pro=-
cedures were useds (1) An investigetion was made of the
natioral petterns for the social studies curriculum; (2)

A gtudy wag made of the background of the socisl studies
program in use in the jumior and semior high schools ef the
Kansas City, Kansas Public Schoal Systemy (3) The courses
of study for each social studies subject taught were examined
for contemt; (L) Local admimistrative policies which might
affect social studies teachers were investigateds (5) A
questiommeire was distributed to the local socisl studies
teachers %o gain informetion concerning methods of teaching,.

Conclusions. Investigation ssems to reveal that the
objective of the social studies program in the schools of
Kansas Ofty, Esnsag is closely pattermed after the objective
as set down by leaders in the socisl studies field., The ob=
Jectiwe of any social studies program it the development of
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a better citizemy through a better understanding of the so-
eiety in widch they live. (p.8) That the program in Kansas
City, Fansass is petterned after the same objective is sug-
gested by the following statements: "The social studiss pro-
gran in Kangag City, Kanses, is an attempt to help young
pecple meet the problsms involved in everyday living; the pur-
pose of a social studies program is to zive furtber insight
into the social processes, social institutions, social wal-
ues, and social problems that underlie various forms of so-
clety,” and, "the cutcomes expected include acquisition of
knowledge and skills, and the development of habits and atti-
tudes that are necessary for good citizemship.® 1

The fact that the coursss of study for all social
studies subjects were revised as a result of the partieci-
pation of Kansas City, Kansas teachers in the Kansag Study
for Citizenship Education follows the theary that the major
trend in social studies for the past ten years has beem Citi-
genship Education.

Extensive teacher pa: on in the writing and

reviging of couwrses of study indicate that omce again Eansas
City, Kansas is following the nstional pattern. It seems to
be the general cpimion that teacher participation in curric-
ulum revision results in a more workable program.
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The study of the conmtent of the social studies cour-
ses offered indicates that Kansas City, Eansas has not kept
pace with the mationsl pattern as far as geography is con-

+ Geography is taught only in the jJumlor high school
and not in the semlor high school. Recent developments have
placed it with other subjects in the senicr high school as a
gensral purvey course.

The teaching of American History in the sscondary
schools of Kansas City, Kansas seems to follow the thinking
of leaders in the field. The course of study for the Aweri-
can History course for the twelfth grade calls for a compre-
hengive tracing of the development of democracy from its be-
ginming in this country. Dr. Moffatt writes, "The objective
of history teaching in the high schools is knowledge of
American democracy from its beginmings, the course it hss
taken, and its worth to our people.” 2 As a further indica=
tdon that the history program in the schools of Eansas City,
Eansas is en attempt to do those tlings that are accepted as
right on a national scale, the following statements are
offered; "It is hoped to dewelop a well-adjusted, active,
mmuﬁandam'bml.dm?-
gire to assist in solving of problems that involve the se-
curity and welfare of our commnity, our nation and the

T 2 ¥eurics P. ma. -3
York: Prentice-lall, Imc =
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world." Ome of the outcomes expected from the course in
American History is, "Knowledge thst will sid the student to
imterpret the present day happemings im light of the past." >
The above statements seem to go hand in hand with the follow-
ing statement frem Dr. Moffatt, "Mistory in the secondary
schools should be a guide to prepare pupils for the modern
worlds It should provide adequate kmowledge of the past in
order to comprehend the presemt; and it should be a source
of worthwyiile information. A knowledge of our own histary
i3 essential to understend the growth of our socisty.” ¥

Two gtatements, ome from the course of study far
ninth grade Cormumity Citizenship, and the other from Dr.
Hoffatt's book, Instruction, again indicates
that national patterns are being followed. The course of
study for Commmity Citisenship ststes that the keymote of
the course is the importance of the individual in soclety. >
Dr. Moffatt writes about Civics, "The ehief emphasis in mod-
ern courses is on practical and intelligent citisenship
threugh an understanding of the relation between the indi-
vhhllndtbe-nﬂw-"

W Studies-Grade twelve, Kan-
sas City, 8 ole, June, 1956, p. 6.

h mm’ mn &g, Poe h-
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course is to provide each pupdl with an understanding of the
origin of his govermment through a study of the Constitutiom,
its functions, its duties; the rights delesgated to the fed- -
eral govermment, and the activities which it undertakes." !
The courge of study for the eleventh grade course in Ameri-
can Govermment follows the ideas presemted in the above quo-
tation by providing a unit devoted to the study of the Con-
stitution. :

Although world history is not a represemtative course
in the socisl studies progrem in Kansas City, Eansas, the
fact thet it is taught in the only high schoel in the system
where errollment warrants its inclusien in the program foll-
ows the modern practice that tends %o elimimste English his-
tory and Buropean histoary in faver of a more inclusive, re-
alistic course in world histery, 8

A check on administrative policies of the Kansas City,
Ksngag gystem reveals that social studies teachers are not
hampered by policies thet might have a detrimental effect on
the program.

Before any conclugions are made concerming methods of
teaching by the soclal studies teschers of Kanssg City, Kan-

— 7 MolZath, ops clbes Pe e
8 Iid., ». 32.
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sas, an explanation of the questiommaire used to determine
these methods is mecessary. A questionmaire emtitled "Meth-
ods Used in Social Studies Clssses in the Junior and Senmior
High Schools in the Kansas City, Ksnsas Public School System"
was prepared and distributed to the junior and semior high
school soclal studies teachers. The questionnaire conmtained
thres pages, with the first page being devoted to an appeal
%o the teachers to help camplete the study by being thorough
in their handling of the questions agked. The second page
of the questiormaire listed sixtsen types of procedures
known to be used by teachers. There was a space left st the
bottam of the list of procedures far teachers te write in
procedure types which they felt should have been included in
the lists There was also a checklist for the types of pro-
cadures used. The checklist was devised to determine the
frequency of use of any or all of the procedures that the
teacher used. Frequencies ran from a column for "never"
down to a column for "daily use." Spece was also provided
on page two for the teacher to mumber the ten most important
types of procedures in the earder of their importamce. The
third page of the questiomnsire required a semtence form
answer. Quostions were asked pertaiming to the types of rwo-
cedures listed on page twe. The questions were posed in an
attempt to get specific infarmetion about types of procedure.
For example, the first procedure type on page twe is foarmal
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lecture and the firgt guestion om page three is, "What type of
material do you select to presemt as a formal lecture?®

The response to the questiommzire wes so great thet
some doubt might arise as to the welidity of the percentages
which appear later in the chapters therefore, an explamation
as to the reason for the high rste of return is necessary.
A list of teachers of social studies in all the junior and
genior high schools in the city was obtained. A question-
naire was prepared with the teacher's name and subject taught
uwritien on the first pages The questiommaires far each
schocl were then taken to the principel of each school where
an interview was gramted. The purpose of the questiommaire
'mwumm.m.ﬂutqmnmﬁu
wag made. On a pre-arranged dste the guestiomaires from
each school were picled up.

Sixty-ene questionnaires were distributed to the
eight jJunior and senior high schools of the Kansas City,
Eansag Public School System. In some cases, teachers tsught
were asked to retwrn a gquestiomnsire for each subject taught.
Fifty eight questiomnaires representing 95% of all those
distributed were returned.

In most cases, page one of the questiommaire was re-
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usl tezcher at following ths directions for completion.
Forty teachers, representing 69% of those returming the
questiomaire, mmbered the types of procedures {rom ome to
ten in the order of their impertamce. A1l of the teaclsrs
who returned the questiomnnaire completely filled in the fre-
spent by each teacher with the type of procedure listed.

It can be assumed that the list of procedure types
used wag complete because only 7% of the teachers answering
used the space to add procedures which they felt should have

The angwers to the questions on page three of the
questiommaire are very incamplets. There are not emough
answers to ary of the questions to drew any conclusions.
Only 16% of the teachers retwrmed page three completely an-
swered. Another 13% of the teachers returned pasge three parw
tially answered. In view of the smell mumber of cases imvolved,
it would be impossible to draw any comclusions from page tihree
of the questiommaire.

In view of the findings of this quostiommaire study
the following cnclusions may be stated:

ls Al1l of the sixteen types of procsdures listed en
the questiommeire are used to some degree by the social



5o
studies teachers of the Jumlor and semier high schoals of

- 2+ The formal lscture method of teacking is rarely
used by the social studies teachers of Xansag City, Kansas.
Thirty-four of the fifty-eight teachers reported thst thsy
never use the formal lectwre method of teaching, widle only
seven teachers reported uging it more often than omce a
month, !

3+ The informal lecture method, which was described ss
being the type of lecture that was open for questions by
students, is extensively used. All but one of the answering
teachers reported thst it was onme of the methods used. TFure
ty-three or 74% of the teachers indicated thet this method
was used at least once a week,

L. !hamdthm<maﬂw-thodh
popular with this group of teachers. Fifty-three ar 517 of
the teachers reported this as @ method used.

5+ Qral reading of materials in class is an exten-
sively used teaching method with rifty-five teachers indi-
eating their use of it

7+ The erel report is more popular than the written
report with forty-three teachers reporting the wriiten re-
port as a method used. '
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8. Forty-nine teachers, representing 84% of those
retwrning questiomeires, indicated thst they used movies as
@ method of teaching. Thirty-two of the forty-nine teschers
who indicsted they used movies also indicated that they used
tils method once a momth or less.

9s The use of film strips is not as extensive as
movies as only thirty-eix teachers, representing 62% of

10, Reading home work is a much used msthod as £ifty
teachers, representing 86% of those reporting, use it.
Twenty-four teachers of the fifty who use reading home work
&s a method, veport nelng it daily.

11. Pifty teachers also report using writien home=
work as 2 methods Twemty-five of this grouwp report its fre-
quency of use at less than once a wesk.

12. Forty teachers reported the use of creative wark
as a method with the frequency of use ranging from cnce a
month to. once a semester.

13. Field trips are not used very aften with only
thirteen teachers reporting it as a methed used. In all
cages the frequemcy of use was about once a semester,

1. Only twenty-three teachers report the use of the
subjective examination while forty-mine report the use of
the objective eommination as a teaching method.

15, Only one teacher reported that a study period as
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l.mt.t'ncnllrﬂlauumhwilm ngeds OF the
senting B88%, reported its frequenay of use being at least
once a weeks 1 ' -

.~ 16e The following list of methods is in the order of
their popularity besed on the reports of methods used by the
social studies teachers of Kansas City, Kansass 1. Infar-
mal lecture; 2. Study perdod; 3. Orsl readirg of nater-
izls in class; L4« Oral quostions and answers; S5, Oral
Home work, readings 7. lmmk,wlmh Movies on
sibjects being studieds 9. Objective examimations; 10,
zines and newspapers; 12y Creative work; 13« Film strips
on subject being studied; 1L+ Formal lscturej 15. Sub-
Jective examinetions; 16. Field tripe.

17+« In order to establigh the most used types of pro-
procedures based on teachers who checked them as being used
once a week or more often: 1. OStudy period as a part of
regular class timey 2. Oral quegtions and answers; 3«
Informal lecture; Le Reading home work; Se Written home
works 64 Oral reports from outside books, magasines and
neyspapers; 7. Oral reading of meterials in class; 8.
Gbjective examinatione; 9+ Subjective examimationsy 10.



Croup werks

18, In order to determine the ten most importanmt
types of procedures based on tescher opinion, a rating scale
wag developed giving each procedure listed ss mumber ome in
in importance is given nine points. This rating method was
scaled down asccardingly to where mmber ten in importance
nogt importent procedures based on teacher opimion: 1.
Study period as a part of regular class time; 2. Informal
lecture; 3« Orsl questions and answers; L« Fovies on sub-
Ject being taught; 5« Objective examinations; 6. Oral re-
ports from outside books, magagines and newspapers; 7.
Reading home work; 8. Oral reading of meterials in class;
9¢ Written home work; 10+ Film strips on subject studied.

19+ The questiommeire findings indicate that the
methods used by the Social Studiee teacher of Kansas City,
Kansas are traditiomal academdc teaching procedures,

Recommndationsis In view of the findings of this
study it would seem wise for the Kansas City, Kansas Board
of Bducation to imvestigate the advissbility of providing
social studies teachers with mare time for writing and re-
vising the cwrriculim. The possibility of making a place
for a cowrse in geography in the senior high schools should
be investigated. The Kangag City, Kansss Board of Education



o
seenms to place a congidersble amount of faith in the use of
audio visyzl aids as a method of teachings In viow of tids

. fact 1t would seom sdvissble to discover the reasons wiy
social studies teachers do not male better use of the equips
ment provided by the Board.
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Smerioey Social Studies Cowrse of Study for pu-
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— s City, Fansas Public Schoolgy 1956.
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« I realigze that this is 2 busy time for
{:.mthmmunuh-:-mum
questions. The which appear on page

two of the must be answered if I am to com~

plste the study. mmnmwm
canpletion of the Master's Degree.

Each teacher is asked to £ill out a questionnaire far
each gubjoct that they teach in the Social Studies field.

Thank you far your cooperation. You cam be sure that
it is deeply appreciated.

Sincerely yours,
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I.

II.

Ve

vi.

IXe

L.

What type of meterial do you select to present as a fare
mal lscture?
2

3s

What type of matsrial do you select to present as an in-
formal lecture?

1.

2.

What type of materlal do you select to presemt by ths
mhmnm:w-ﬂuﬂ

2.
3.

What type of material do you sslect to present which
lends iteself to creastive work?

What type of material do you assign for student aral
repoarta?

1.

2.

What type of materdal do you assign for student
written reports?

1.
2.

x.::t the three best films used.
2.
3¢

I{ltthothn-butmlmiuud.

2.

3.
?ummmmumr

2.

Is reading assigned as home work from text or ref-
erence books?



II.

IIv.

iv.

Field trips (type)s Give examples.
1. s
2.

» : of material is covered by objective
What type A

1.
2s

What type of meterial is cowered by essay examinations?
1.

2

sub ject to
Is class study period a quiet period or
questions by students?

What type of material do you select to be dome in the
fam of graph work?



