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CHAPTER I
BACKGROUND OF THIS STUDY

It is the purpese of this thesis to prepare a course of study feor
Spanish in the Thomas W. Butcher Children's School at the Kansas State
Tuchorlcol_lm. The course of study covers actual methods and tools used
during the year 1959=1960.

The Spanish language in the Butcher Children's scheool started in the
spring semester of 1948-49, when it was taught by Miss Edna Cruz of Cuate-
mala, The Spanish program started first in the sixth grade., Miss Haydée
Eguiluz of Peru taught during the year 1949-50, In 1951 Miss Jesefa de Paz
from Cuba taught Spanish. MNr. Edwin Flores of Costa Rica taught during the
years, 1952-55, About 1955 Spanish was introduced in the fifth grade and
within a short time expanded inte the other grades. Mr, José Soute from Cuba
taught during the school year, 1956-57, Miss Carmen Almihague, alsoc a
Cuban, taught Spanish in 1957-53, During the scheol year, 1958-59, Mr,
Roberto Asquini from Argentina taught the Spanish classes, The writer of this
thesis, who is from a Mexican family but was born in Kansas, taught in the
year, 1959=60, and also during the summer session of 1960, All the teachers
who have taught at the Thomas W. Butcher Children's School have been native
speakers, .

In 1959-60 the first and second grades each received fifteen minutes'
instruction every Thursday., The third grade met for fifteem minutes every
Monday and Wednesday. The fourth grade had Spanish for twenty minutes every
Tuesday and Thursday. The fifth grade had Spanish tiirty minutes every Monday,
Wednesday, and Friday. The sixth grade had Spanish daily for tiirty minutes.



Spanish taught in the first, second, and third grades had a threefold
purpose: (1) te help the children understand some Spanish through hearing;
(2) te help the children say the simple phrases of ;‘:rootings, numbers, colers,
animals, and sentences in Spanish which they had already heard; (3) to tell
some stories in Spanish that the children already kmew in English,

The purpose of teaching Spamish in the fourth, fifth, and sixth grades
was to develop oral skills through the use of dialegue. Ceonversation in
Spanish was to be the chief method of teaching the oral skills. The pupils
in the fourth, fifth, and sixth grades alse used readers in Spanish. Very
little writing was introeduced.

The methods and tools used in teaching Spanish are explained in this
thesis with emphasis on the oral skills develeoped in Spanish by the pupils.
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CHAPTER II
COURSE OF STUDY FOR THE FIRST,

SECOND, AND THIND GRADES

A, Oestures and Commands

The first, second, and third ;rades learned some parts of the simple
dialogues that were also given to the upper grades, The dialogue on
"Getting Acquainted® was used every day, especially the daily greeting.l
These srades learned and responded better when action was involved while
learning Spanish phrases and sentences,

The teacher used gestures and commands to make the puplls understand, The
pupils recited the commands in unison, and later each one had an opportunity
to give a command to another pupil. As the pupils learned these commands they
also learned the new vocabulary being introduced, The following is an example
of the dally dialogue and methods used with these grades, Using the hands, the
teacher would make an upward motion and tell the childrens "Levantense."2
Using a2 downward motion the teacher said: "Siéntense."The pupils then had an
opportunity to ask someone in Spanish to stznd up and umg to sit down. The
teacher decided what he thougut would be the best gesture in explaining the
meaning of phrases and sentences wilh-ut translating. °

1cf, pe 10

2The plural cosmands were used in the ustedes form only, The dialogues
are presented in the ti form with the usted form in parentheses,



A few commands which were useful in teaching were:

Sal del cusrto del cuarto)

Ven aqui (Venga qf

Arda a la puerta (Ande usted a la puerta)
Corre a la ventana (Corra usted a la ventana)
Levanta el libro (Levante usted el 1ibro)

Pon el libro en la mesa (Ponga el libro en la mesa)
"aselo a Juan (Déselo usted a Juan)

Lame el lépis (Déme usted el l&piz)

Tréeme dos papeles (Triigame usted dos papeles)
Toma el agua (Tome usted el agua)

Silencie

larra la puerta (Cierre usted la puerta)

Abre la puerte (Abra usted la puerta)

Borra la pizarra (Borre usted la pizarra)

Ten la manzana roja (Tenga la manzana roja)

Brinca (Bringue usted)
B. Other Materials

This section contains some of the basic words that could be taught in the
first, second, and third grades, The list of animals follows:

Animales: el burro, el caballo, el cerdo, la gallina, el gallo,
el gato, el lobo, el oso, la oveja, el perro.

Each of the animals named in the above vocabulary were used with the following
questions and answvers,

iComo se llama este animal?

Se llama el gato.
iDe qué color es el gato?

Es color (de) café,

iCufintas patas tiene el gato?

El gato tiene cuatro patas,

iQué tienes? (iQué tiene usted?) .
Tengo un gato.

The following colors are presented:

Colores: amarillo, mr'mjudo, azul, color (de) café, gris, worado,
negro, rojo, rosado, verde.

As the colors were well learned, different articles of clothing were introduced



in turn with each color, for example:
i{Tienes camisa Azul? (iTiene usted camisa azul?)
81, tengo camisa agul.
No, no tengo camisa azul,
The vocabulary for the parts of the body was:
El cuerpot 1la boca, el brazo, la cabeza, los dedos, los dientes
el estomago, la frente, la garganta, la mamo, la nariz, los ojos,
el pecho, las plernas.
The following questions and answers served as models on which the conversation
was based on the | *vi¢ of the bedy.
iDénde estd la cabeza?
Aqui estl la cabeza.
i{Culintos dedos tienes? (4Culintos dedos tiene usted?)
Tenge diez dedos.
Dialogue I, Getting Acquainted was used with the vocabulary on the
family,3 The following words were taught about foods:

Las comidas: los frijoles, los hueves, la leche, las manzanas,
Ias naranjas, el pan, las patatas, los plftanos, las uvas,

These questions and answers were used when introducing the foods.

$Te gusta el pan? (ile gusta el pan?)
51, me gusta el pan,
{Te gustan las naranjas? (LLe gustan a usted las naranjas?)

No, no me gustan las naranjas,
The numbers were taught from one to twenty:

Numeros: uno, dos, tres, cuatro, cinco, séls, siete, ocho, nueve,
dies, once, doce, trece catorce, quince, diesz y seis, diez y siete,
diez y ocho, diez y nueve, veinte,

The following questions and answers show how the numbers were used:
iCubntos afios_tienes? (Culintos anos tiene usted?)
r;:z: siete anos,
é tos son dos y dos?
Dos y dos son cuatro.

iCufintas sillas hay en el cuarto?
Hay veinte sillas en el cuarto.

kt' Pe 10.



Objects which were of interest to the pupils were:

La casa, la cuchara, el cuarto, la flor, el lapis, el libro, la lus,
el mapa, la mesa, el papel, la pisarra, el plato, la puerta, la silla,
el tenedor, la ventana.

The following commands were used when introducing the various objectss

Siéntate en la silla, (8iéntese en la silla.)
Lleva la silla azul alla’, (Lleve usted la silla asul allh,)
Pon la tiza en la mesa, (Ponga la tiza en la mesa,)

These articles of clothing were presented:

la ropas la blusa, los calcetines, la camisa, el cinturén, la
co! las medias cortas, los pantalones, el pmneln, 01 vestido,
los zapatos,

The following are samples of the questions and answers used when introducing
clothings

éDe qué color es la blusa?

La blusa es aszul,

Tenes cinturén? (iTiene usted cinturén?)
ﬂ tengo cinturén,

The teacher dramatized the sentences given below with the use of
gestures., Ench pupil learned to ask questions and also to answer with the

use of gestures. The questions used were "iQud tienes? (iQué tiene usted?)."

The answers were:!

Tengo luiao.

Tengo dolor de ubon..

Tengo dolor de estémagc. )
Tengo siete anos,

Tengo diez dedos.

Tengo una nariz,

Tengo el pelo negro.

Tengo la camisa blanca.

Tengo la cabeza grande.



Variations in questions using tener were: "iQué tengo yo?" and "iQué tiene
€17" Es and son were also used in sentences, These words were used with
wbj~ects and animals, Sample questions and answers follow:

i{Es grande la mesa?

81, la mesa es grande.
iEs pequgno el lhpis?

No, el lapiz es grande.
d&s grande Juan?
51, Juan es grande.
The pupils also learned to sing some sirple songs, Songs such as
Fray Felipe and Noche de pas received good response. Some music which had
good rythm could be played, and commands could be given as the pupils proceed
to participate, Some of these fundamental rythms could be walking, running,

tiptoeing, jumping, marching, and skipping with commands in Spanish,
C. Flannel Board Stories

The story of the three bears was told in all six grades, Other stories

presented were Little Red Riding Hood, Chicken Little, and The Three Little

Pigs. The following story of the three bLears was presented with the use of
the flannel graph and pictures.

los tres osos

Era que era vivian tres osos en una casa en el bosque.
Este es el oso grande,

Este es el oso aodneo.

Este es el oso pequeno.

The teacher then tried to trick the class and pointed at one of the bears
and asked:

Este el el oso grande, iverdad?
Class: iNol Ese es el oso mediano,

es el oso grande, iverdad?
Classs |No! Ese es el oso pequeno,
Este es el oso grande, éverdad?
1511 Ese es el oso grande,



i{Culintos osos hay?

Hny tres osos,

i{Cnantas casas hay?

Hay una casa,

4Cuntos u-bolu hay?

Hay muchos arboles.

4Cuintas sillas hay?

Hay tres sillas.

dCulntas mesas hay?

Hay una mesa.

El oso grande se sienta en la silla grande.
El oso mediano se sienta en la silla ndim.
Ilo-opoqﬁu se sienta en la silla pequena.
iDonde se sienta el oso grande?

Se sienta el la silla grande,

iDonde se sienta el oso mediano?

Se sienta en la silla medi

iDonde se sienta el oso p

Se sienta en la silla pequena,

4Guiln come con la cuchara grande?

El oso grande come con la cuchara grande,
iQuién come con la cuchara mediana?

El oso mediano come con la cuchara medlana.
iQuién come gon la cuchara pequena?

El oso poqucno ccme con la enchara pequezs.

One may ask Lhe colors of all the objects in this story as seen on the
flamnel board, for example:
iDe qué color es la cuchara grande?

(udim?)
(pequena?)

La cuchara es gris.

iDe qué color es la silla?

La silla es color (de) café,
Many other questions could be used when telling this story. The kind of
questions used would depend on the personality of the teacher., The teacher
could tell the story completely in Spanish and then ask guestions. The
questions could be asked as the story was being told and then the story come
pletely retold without interruption. Other stories which were presented in the

same way were Little Red Riding Hood, Chicken Little, and The Three Little Pigs.




Chapter ITI
COURSE OF STUDY FOR THE FOURTH,

FIFTH, AND SIXTH GRADES

Dialogue /Approach For All Units

The teacher pronounced each interrogative sentence in the dialogue using
gestures and pictures to convey the meaning., When the teacher asked the
question he had the students answer in unison. The teacher then asked each
pupil in one row the first questlion, carefully correcting the pronunciation
of each word and sentence as the pupil spoke, After this group had finished
answering the questions these pupils had an opportunity to ask someone in
another group the same question, The same method was used throughout the
entire dialogue. The pupils in pairs had an opportunity to act out the
dialogue in front of the class., The teacher not only checked their promune-
ciation but also the rythm of each sentence, Each unit also contains a page
consisting of similar questions and additional vecabulary. The original
questions in the dialogue can easily by changed by substituting only one or
two words, A)) the questions were introduced in the same way as the dialogue
vas presented, BEach unit contains the follewings (1) dialogue, (2) teacher's
questions, (3) additional vocabulary to be used with eaeh question, (k)
teaching materials and aids, and (5) evaluation.



Dialogue I

GETTING ACQUATVTED

Buenos dlas,

Buenos dias, iComo esths? (iComo esth usted?)
Vuy er . graciss. LY ta? (4Y usted?)

Muy bien, gracias,. .

De nada.

iComo te 1lamas? (4Como se llama usted?)

¥Me llamo .
(your name)
iDbnde vivea? (iDénde vive usted?)
Vive en .
(glve city)

iDonde vive tu abuelo? (iDénde vive su abuelo?)
Mi abuelo vive em Topeka,
iCudntos amfios tienes? (iCulintos alios tiene usted?)

Tengﬂ lll'bl.
(give age)

iSabes th contar en espanol? (iSabe usted contar #n espanol?)

51, & contar hasta dies.
Cuenta th hasta dies. (Cuente usted hasta die%.)

uno, dos, tres, cuatro, cinco, seis, siete, ocho, nueve, diez.

10



Teacher's Questions
iComo esth tu padre? (¢Como estd su padre?)
iDonde vive tu familia? (éDénde vive su familia?)
{Cuantos anos tiene tu hermeno? (¢Culintos anos tiene su hermanc?)
iCudntas hermanas tienes? (iCulintas hermanas tlene usted?)
iComo se llama tu abuelo? (iComo se llama su abuelo?)
iSate tu tlo contar en espanol? (i8abe su tio contar en espanol?)

Additional Vocabulary To Be Used With Each Question
la abuela

el amigo
la amiga
el primo
la prima
la tia
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Ieaching Materials and Methods. The children were told to brimg or to

make a scrapbook. The scrapbook was used during the entire school year.
The children cut out pictures of people from magaszines. They pasted the
pictures in the scrapbook giving the pilctures an appropriate family name
sach as padre, madre, etec. The pictures were small because large pictures
would cover an entire page of the scrapbook, Large pictures were provided
by the teacher for drill in the classroom. The pictures served as visual
aide in correlation wit: the dialogue.

Evaluation. The scrapbook idea was a good one, but it could have
had correlation with the art class if there had been advanced planning. The
Spanish teacher could have consulied the art teacher about the need of a
scrapbook so the children would not have had to buy an expensive one,
Children would have also shown more interest in something i1f they had made
it with their own hands. The scraptook was likewise used during the Thankse
giving and Christmas seasons when learning about foods, It was also used
when learning about animals,



Dialogue II

CLASSROOM OBJECTS

iQué es esto?

Es la tiza,

{Es grande la tisza?

No, es pequena.

iDe qué color es la tiza?

La tiza es blanca,

iCuintos lipices estn cerca de la pisarra?

Hay dos lapices cerca de la pizarra.

iCuintas plumas tienes? ({Culintas plumas tiene usted?)
No tengo plumas,

iPor que no tienes plumas? (iPor qué no tiene usted plumas?)
Porque ;1.0 lépisz para escribir.

Mzy bien, yo tambiém uso lépis,

13



Teachor's Cuestions
LQué es eso? (4Qué es esto?)
{Es grande la bandera?
iDe qué color es esto?
iDe qué coler es el cuadro?
iPara qué sirve el lapis?

Additiona) Vocabulary

Le gale de clase la pared
el alumno la puerta

la alumna la ailla

la bandera el suelo

el calendario el techo

el cesto para papeles la tisza

el cuadro la ventana

el libro los ectives
la luz grande

el maestro my grande

la ml@estra pequeno

la mesa myy pequeno

el papel

Los colores
amarillo

blanco

color (de) caf®é
morado

negro

rojo

verde
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Teaching Materials and Methcds ™e teacher used all classroom objects
as visual aids., After the pupils had become well acouainted with indentifying
the objects, the children played a gnessing game. Each pupil selected an
object and descrived Ii to the class, He gtﬁ the color and size; and, if
thers were more than twe ob)ects with the same description, them the pupil
would state the number of such objects in the room, After the pupil had
described the object in Spanish he would ask the class, "iQué es?" The
answer would bet "Es una pluma,® etc, A similar game was played but instead
of using objects a pupll described another pupil, This game was called:
*iQuisn es?®

Evaluation The unit on classroom objects was introduced early because
of the class' curicsity as te the Spanish names of the objects. The pupils
who were curious seemed to learn more quickly. The units presented in
Spanish should be flexible profiding they do not interfere with the learning
process, One may suppose a hypothetical case as an example, The teacher
has completed Unit II but has not started Unit ITI, The next day a circus
comes to town or a movie about animals is going to be shown at the local
theater, The teacher has noticed the pupils reaction to the coming event
lnvolving animals, and realizes this would be the proper time to introduce
Unit V on animals, and he would then do dialogue ITT later.
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Dialogue III

EATING AND DRINKING

iQué comes por la manana? (4Qué come usted por la manana?)

Como jamén y huevos.

iQué clase de bebida quieres? (1Qué clase de bebida quiere usted?)
Para el desayuno me gusta la leche,

Tambien, i{te gusta el chocolate? (Tamblen, ¢le gusta a usted el chocolate?)
51, a ml me gusta el chocolate,

LQué deseas comer? (2Qué desea usted comer?)

Deseo comer carne de puerco.

{Tienes hambre? (¢Tiene usted hambre?)

81, voy 2l restaurante para almorsar,

i{Puedo ir contigo? (¢Puedo ir con usted?)

81, con mucho gusto, Vamenos.
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Teacher's Questions
iQué comes por la manana? (4Qué come usted por la mahiana?)
(al mediodia) (a1 mediodia
(por la tarde) (por la tarde)
{Que clase de carns quieres? (iQué clase de carne quiere usted?)
iUsas aglicar en tu té? (iUsa usted asGcar en su t87)
iQué deseas beber? (2Qué desea usted beber?)
{Tienes sed? (iTiene usted sed?)

{Puedo ir contigo? (iPuedo ir con usted?)

Additional Vocabulary

La comida Lla carne Las bebldas
el azficar 1a hamburguesa el azua

los cereales el jamon el chocolate
los huevos el pave (el guajalote, Mex.)el juge de maranja
la mantequilla €l pescado la leche

la pimienta el pollo '

la sal el toecino

Los postires y frutas Las legumbres y las verduras

la cereza las calabaza

el durazno la cebolla

el helado (la nieve, Mex.)k los guisantes (los chicharos, Mex.)

el limén los frijoles

la manzana la lechuga

la naranja la patata

el pastel (la papa, American)

el plitano el tomate

la uva el meldn

la zanahoria

bynere certain words have an important Mexican or Latin-Arerican
variation, this 1s indicated in parentheses,



Teaching laterials and Methods. This dialogue was learned during the
first part of the year and reviewed at Thamksgiving tine and again at
Christmas time. The pupils made out their own memus., They selected the things
they wanted to eat and drink. They also cut out pictures of foods from maga-
zines and pasted them in their serapbooks, After they had selected the foods
and drinks they desired they were told the names of these foods and drinks in
Spanish by their teacher. The new vocabulary was always introduced in complete

sentences,

Evaluation. The pupils enjoyed talking about foodsthat they had
eaten during their previous meal. When the pupils selected their own
menus, they had a tendency to select too many foods and drinks. It is
important that the pupils should be instructed to name only a few very
common foods. They should be told to select a meat, a vegetable, a fruit,

a dessert, and a drink. The grocery stores contain some colorful pictures
of fruit which can serve as aids in teaching Spanish,



Dialogue IV

TIME AND MONEY
4Qué dla es hoy?
Hoy es lunes,
4Culll es el primer mes del ano?
El primer mes del ano es emero.
4Qué hora es?
Es la una de la tarde.
LA donde vas? (¢A donde va usted?)
Voy a la sapateria.
$A qué hora se atren las puertas?
Se abren las puertas a las mueve de la manana,
iQué clase de sapatos vas a comprar? {éQué clase de zapatos va usted &
comprar?)
Voy a comprar sapatos grandes,
{CuBinto dinero cuesta los sapatos grandes?
Un par de zapatos cuesta cuatro dolares.
éNo es barato por un par de zapatos?

Verdad, pero la sapateria tiene buenos precios.



Teacher's Cuestions
(A donde vas? (LA donde va usted?)

!A qué hora se cierran las puertas?

iQué clase de camisa vas a comprar? (iQué clase de camisa va usted a

comprar?)
{Cudnto dinero cuesta un vestido?

{0u® se vende en la sombrereria?

Additional Voeabulary

Los dias de la semana Loe nimeros ordinales
lunes primero
martes segundo
mi@rcoles tercero
Jueves cuarto
viernes quinto
sabado sexto
domingo septimo

- octavo
Los meses del ano noveno

déciro

enero
febrero Los nimeros cardinales
marzo 1-10)(cf. p.
wkry gn -1 J(ef. pa10)
mayo doce
Junic trece
Julio catorce
agosto quince
septiembre diez y seis (dieciséis)
octubre diez y siete (diecisiete)
noviembre diez y ocho (dieciocho)

diciembre diez y nueve (diecimueve)

velnte
velnte y uno
(veintiuno)
treinta
cuarenta
cincuenta
sesenta
setenta
ochenta
noventa
ciento
ciento uno
doscientos
quinientos
setecientos
novecientos
mil
un wmil1lén
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Teaching Materials and Methods., This unit introduced the larger

numbers. After the pupils had sufficiently mastered the numbers from one to
thirty the unit on time was introduced. A clock made of cardboard with
movable hands was used, and the hour was gresented in Spanish, After the
pupils had learned to tell time properly, figures were written on the black-
board., Each pupil was asked to give the tiwe in Spanish, For example,
the time 1330 was written on the blackboard and the teacher would ask,
",Qué hora es?® The pupil would reply, "Es la una y media,® The days of the
week and the months of the year were then taught, The teacher then showed
the pupils the calendar, By using the calsndar they recited all practical
information that the teacher had told them about it, For example, the teacher
would say: ®iEn qué mes estamos?® Then he would have the class ask the
question in unison. Then the teacher would reply "Estamos en el mes de
enero.,® and the class would answer the question in unison, After the
pupils had sufficlently understood the questions and answers, each one was
given an opportunity to be the teacher, With the use of the calendar each
pupil took turns asking the class the questions he had remembered,
Evaluation. This unit was very long but the pupils had a tendency
to learn Spanish sentences and phrases well whenever numbers were used,
The pupils who learnmed this unit well also seemed inspired to participate
more eagerly in Spanish conversation,



ANIMALS

Tengo un animal, (verdad?

81, senor, ti tienes un animal, (51, sefor, usted tiene un animal,)
iComo se llama este animal?

Es un caballo,

4Como es el caballo?

El caballo es grande,

Tienes razon, (Usted tiene raszon,) iCémo se llama aquel animal?
Es una vaca,

iQué es este animal?

Es una mula,

iComo son las orejas de la mula?

La mula tiene orejas grandes,

iQué comen la mula y el caballo?

Los dos comen avena,



Teacher's Questions

éTenge un gato?

iComo se llama este animal?
iComo se 1lama ese animal?

i(Como se llama aqutlul animal ?
iComo es la vaca?

4Como son las patas de la vaca?
iQué beben el elefante y el lebn?

i(Donde estd la mariz?

Addi +4onal Veeahulary la serpiente el code
el corazén
Los animales el tigre el cuello
el dedo
la ardilla la vaca el diente
la espalda
el burro el estémago
la frente
el caballo La cosecha la garganta
el hueso
el cerdo el heno el lablo
la lensua
el conejo, la liebre la hierba (el sacate la mano
Americms la narisz
el elefante el ojo
el mals el pecho
el gato el pelo
el trige el pie
el ledn la plerna
El cuerpo la rodilla
el moneo la sagre
la barba el talen
el oso 1la boea
el braszo
el perre la cabeza
la cara

la rata
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Teaching Materials and Metiods. Animals in miniature made of rubber
were used as teaching aids, The names of the animals were pronounced in
complete sentences., The amimals were identified as to name, color, parts of
the body, and number of limbs, The animals were placed at different places
in order to give the pupils the use of este, ese, aguel, etc, After recitation
of the dialogue they used the same dialogue but changed the name depending
on what animal they had in their possession, Each student teold about his
own arnimal and also told about what it ate, A guessing game was introduced
by which each puplil described an animal and the class tried to name the animal.
Evaluation. The children were very receptive to learming Spanish in
this manner. The students were challenged when each recited all he knew
about the animal he had in his posseasion. This also gave the pupils a good
review of colors and numbers. Questions could have been asked about the
live pets that the pupils had at home. The pupils could have described an
animal to the class using the Spanish adjectives they had already learned,



Dislogus VI
SHOPPING

{Culinto cuesta esta camisa? (blusa)

Cuesta un dblar cincuenta centavos.

iTienes th otra camisa (blusa) de menos precio? (éTiene usted otra
camisa (blusa) de menos precio?)

81, sefior, esta canmisa (“lusa) es mhs barata.

Bueno, me la llevo.

iQué mas deseas comprar? (m{i mhs desea comprar usted?)

Quiere dos pares de calcetines (medias cortas).

Hiay muchos colores, iDe qué color, senor (sehorita)?

Deseo un par asul y un par negro.

iDe qué tamafio?

—

Tamsfio diez, por favor.

Con macho gusto, sefor (seforita).

Ahora, iA dénde vas? (LAdénde va usted?)
Yoy 2 la zapateria.




-

26
Teacher's Questions

iCufinto cuesta este (ese, aquel) traje?

i{Tienes otro vestido? (iTiene usted otro vestido?)

éQué més deseas comprar? (Qué mhs desea comprar usted?)
iDe que colores?

iDe qué tamano?

LA donde vas? ((A donde va usted?)

Additional Voca lnlq

La ropa Las tiendas

el cinturon la carniceria

la falda la carpinteria

la gorra la dulceria

el pamuelo la lavanderia

los pantalones 1la lecheria

el somirero la livreria

el vestido la panaderia
la perfumeria

la sombrereria
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Teaching Materials and Methods., The students were already given some

idea as how to ask the price of things in unit IV, Unit VI gave the students
a more thorough approach, The teacher placed price tags on various articles
of clothing, After the pupils had learned the dialogue thoroughly each
student dramatized going shopping. Each pupil had an opportunity to act
like a customer and another pupil was the clerk. The pupils then identified
the clothing each one was wearing, A game was later introduced so that the
pupils could riview the colors and the articles. Each pupil in turn
described another pupil, For exmmple, "Tiene camisa blanca. {4Quién es??

If the pupil with his eyes closed could not name the pupil, another hint was
given, The class knew who the pupil asking the gquestion was talking about
because he had pointed to him when the other pupil had had his eyes closed.
Another teaching aid was through the use of newspapers from Mexico., The
newspaper had sisple advertisements show' ng the prices of articles, The
pupils had an opportunity to figure out the value of the Mexican peso.

The present rate of exchange between the United States and Vexlco can be
acquired from any bank,

Evaluation, The pupil responded very well to this unit, but even
better to the reading of the newspapers in Spanish. Some of the advanced
pupils voluntered to read small articles, The small articles contained many
sentences and phrases that they had already heard in Spanish,
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Dialogus VII

TRIP TO THE POST OFFICE

iA qué hora se abre el Correo?

En esta cuidad se abre a las nueve,

Necesito un sello para mandar una carta,

(A quién le vas a mandar la carta? (¢4 quien le va usted a
mandar la carta?)

Voy a mandarla a mi amigo en México.

iPuedes th decirme como se 1lama un peribdico mexicano?® (iPuede usted
decirme como se llama un periddice mexicano?)

Un periddico mexicano se llama El Excelsior.

iConoces ti al director del periddico?  (iConoce usted al director del
periddico?)

Por supuesto, es un amigo mlo.

Th conoces a todos. (Usted conoce a todos.)

SThe uord, 'Ho:l.eo,' is spelled with x in Mexico, but in other countries
it is spelled g « The spelling, México, is used in this thesis,



Teacher's Questions

(A qué hora se clerra la oficina del correo?

iA quién le vas a mandar el periddico? (3A quién le va usted a mandar
el perihdico?)

iCopo se llama un peribdico en Emporia?

L{Como se llama el director de este peribdico?

Additional Voubuln-z

El correo, la correspondencia
el cartero

la revista

el sobre

el sello, (la estampilla, American)
el paquete po-m

el gire postal
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JTeaching Materials and Metiods. The pupils had an opportunity to write
a letter to each other, They learned to write sentences that they had already
learned to say in Spanish, BEach pupil had to select a pupil to write to and
mail the letter through the post office. The pupil had to keep a copy of the
letter he had sent to check what questions he had asked, He also kept his
reply to another pupil's letter. The letters were read in front of the class,
and the t«uﬁhor and the class checked their accuracy and the promunciation,

Evaluation. Writing letters in Spanish is of relatively little
importance as corpared to conversation. Therefore, it is important that the
pupils spend more time learning te converse in Spanish before they begin to
write letters. Whenever the pupils begin to wrlte Spanish in the ¢lassroom
they should be watched carefully so that their mistakes can be corrected
at the very beginning. The pupils who are having difficulty in writing
Spanish need the gulidance of a teacher at the early stages so that the
accuracy of thelr written work will be better, The teacher could have helped
the pupils in writing a group letter in Spanish to some class in a Spanish-
speaking country and thus starting a fruitful correspondence between two
schools.



Dialogue VIII

THE WEATHER

4Qué tiempo hace?

Hace buen tiempo pero, ino va a llover?

8, me parece que va a llover,

i{Puedes ir conmigo a visitar a mi amigo? (¢Puede usted ir conmigo a
visitar a mi amigo?)

o e8 posible si hace mal tiempo,

i{Tienes un impermeable? (iTiene usted un impermeable?)

81, pero no sirve y me puedo mojar.

{Como sabes que no va a llover? (2Como sabe usted que no va a llover?)

El peribdico dice que va a hacer buen tiempo.

Tal vez ti tienes rasém. No va a llover, (Tal ves usted tiene razon.
No va a llover.)

i Vamonos !



iQué tiempo hace?

iHay luna?

i{Como sabes que va & nevar?
iEs fria la nieve?

iDe qué color es el cielo?

Additional Vocabulary
el agua

el cielo

el granizo
el hielo

la lluvia
el lodo

la luna

la neblina
1la nieve

la nube

el polvo

el ralémpago

el sol

Teacher's Questions

(iComo sabe usted que va a nevar?)

la tierra
la tormenta
el truenc

el viento
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Teaching Materials and Methods. The dialogue was taught through

gestures, The teacher asked what the weather was and imitated someone being
cold. The pupils answered in Spanish: "Hace frio® After the students

had sufficient drill a game was introduced., A pupil went before the class
and made some gesture., He asked the class: "Qué tiémpo hace?" The clase
or an individual answered depending upon what the gesture seemed to represent.
Through gestures a similar game was introduced. The teacher would ask the
class, ®"iTengo f#fo?" and imitate someone being cold. The class would
answer: "Si, usted tiene frio." Other guestions used were: "iTenge calor?
iTengo sed? iTenge hambre? {Tengo sueno? &Tengo dolor de cabesza? &Tengo
dolor de estomago?® Each pupil had an opportunity to ask a\ question to the
clase,

Evaluation., This unit was very effective, and the pupils enjoyed
learning this dialogue through gestures and seemed to retain these sentences
more than they did those from most other units., By use of only a few forms
from the present tense of the verbs tener, ser, and estar the puplls were able

to make many simple Spanish sentences.



Dialogue IX
VISIT TO THE DOCTCR

Buenos dlas. {Es usted el doctor Gonz@lesz?

Buenos dlas. iEs qué puedo servirte? (iBn que puedo servirle?)

Estoy enfermo y necesito tu ayuda, (l-tqunf;ruymuitomma.)
iCulles son los sintomas?

Me duele la garganta y casi no puede hablar,

Enséname la lengua per favoer, (Enséfieme usted la lengua, por favor,)
Parece roja,

Pon este termbmetro en la boea. (Ponga este termbmetro en la boca.)

El termbmetro indica que ta tienes la fiebre, (E1 termdmetro indica que

usted tiene la fiebre,

iQué tengo? iVoy a morirme?

No, pero ten ciudado hasta que sienta mejor. (No, pero tenga usted
cuidado hasta que sienta mejor.)

Muchas gracias, iCulinto te debo? (¢Cufinto le debo?)

Me debes treinta pesos. (Usted me debe treinta pesos.)



Teacher's (uestions

iComo se llama el doctor?

iQuien tiene los sintomas de un enfermo?

iDonde esta tu lengua? (¢Donde esth su lengua?)
iA quién le duels la cabeza?

4Qué medicina es buena para el dolor de cabeza?

Additional Vocabulary

cansado sordo
clego la vida
el dentista vivo

el dolor

doloroso

el dolor de dientes
la muerte

merto

la operacion

la pulronda

el pulso

el resfriado
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Teaching Materials and lMethods, The teacher acted as the doctor and

selected & pupil as the patient, The teacher asked the questions that the
pupils had ilr-ady learned to answer. Fach pupil had an opportunity to be
in turn the doctor and the patient. The pupils recited without the paper
and then with the use of the paper, -Gestures were used as much as possible.

Evaluation. The pupils learned this dialogue very quickly because of
its vse of gestures, Therefore, when such a unit is presented estures can
play a very important part. The more advanced pupils should dramatize the
dislogue in front of the class., After the other pupils had heard the
dramatization they would participate with more confidence and remember the
dialogue much better. The pupils also liked this dialogue because it was
humorcus and typified a real life situation.



Dialogue X
ROCME AND FURNITURE

Juan, idonde estas? (iDonde esth usted?)

Estoy en la sala de clase.

{Cuindo sales para la cua?, ((Cufindo sale usted para la casa?)
En un rato.

{Cuntos cuartos hay en tu casa? (iCulintos cuartos hay en su casa?)
¥i casa tiene cinco cuartos y un baho.

iCull es el cuarto mas pequepo?

M1 habitacidén es la mhs pequena.

iCull es el cuarto -&s grande?

La sala es el cuarto m&s grande.

Hay piano en la sala? (¢Hay plano en la sala?)

81, y también hay otros muebles.

37



Teacher's Cuestions

iDonde est& tu madre? (¢Dénde estd su madre?)

{Caaindo sale tu padre para la casa? (iCufindo sale su padre para la casa?)
iCudntos cuartos hay en la escuela?

4Caldl es el cuarto mas pequeno de la escuela?

iCual es el cuarto mas grande de la escuela?

iCudl es mas grande, la sala o la cocina?

{0ué hay en la cocina?

{0ub esth sobre la mesa?

Additional Vocabulary

La Casa la toalla el platillo
el tocador el salero

el cuarto la servilleta

la escalera La Cocina la taza

la huerta el tenedor

el patio la cafetera el vaso

el piso bajo el cajon

el techo la estufa La sala

el timbre el frggsdcro

la veranda el pano la alfombra

. el refrigerador la chimenea

La alcoba y el bano el saco la cortina
la sartén el escalon

la almohada la llave el fonbgrafo

el armario la tetera la lampara

el bano la vajilla la radio

la cama el relo;

el cepillo El comedor el silion

la comoda el teléfono

el dormitorio (la recémara, Mex.) la aszucarera la television

el espejo la botella

la frazada (la cobija, American) la cuchara

el jabon la jarra

el lavabo el mantel

el peine el pimentero

la sabana el plato
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Teaching Materials and Methods. The pupils wrote sentences on masking

tape and pasted them on different pieces of furniture in the classroom,
The pupils did not write the sentences until they had learned to pronounce
each sentence as accurately as possible, 3Some of the sentences used were:
"fste es un cuaderno, fste es un lapiz, El pspel es blanco," and many
others.

Evaluation. The pupils became more conscious of learning because the
sentences on the objects in the classroom made them better acquainted with
the printed word, The pupils must learn proper pronunciation before such
én idea can be presented, otherwise tLhey may be careless in their pronunciation,
The Spanish teacher does not have to use all the vocabulary presented in this
unit, He may select the most important words and teach the rest later if
time allows,.



Dialogue XI
SONGS AND MUSIC

iTocas ti un instrumento? (iToca usted un instrumento?)

s, tooo-ll trompeta en la orquesta.

También, (sabes th cantar canciones en espanol? (También, isabe usted
cantar canciones en espanol?)

Sé cantar La cucaracha,

Sabes cantar All& en el Rancho Grande. (iSabe usted canter Alla ¢n el
Rancho Grande?)

8], pero podemos cantar mejor con un piano,

L0uidn toea el piano?

José Iturbi toca el pianc pero no estd aqui.

IQud lhstimal (TG sabes de €1 pero no le conoces?, verdad?  (iUsted
sabe de 81 perc no le conoce?, verdad?)

Ta tlenes razén (Usted tiene rashn), Cantemos una cancidn,
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Teacher's Questions

{Tocas la guitarra? (iToca usted la guitarra?)

iSabes cantar eanciones en espano ? (i8abe usted cantar conciones en
espanol?)

iQué cancion sabes? (éQué cancibn saie usted?)

40ué alumno en la clase toca un instrumento?

iQué instrumento tocas? (2Qué instrumento toca usted?)

{Qué cancidn cantas? (iQué eancidn canta nsted?)

Addi tional Vocalmlary

Los Instrunentos De Misica
el clarinete

la flauta

la guitarra

el organo

el saxbfono

el tambor
el violin



Teaching Materials and Methods. MNany songs were introduced in Spanish
during the course of the year. The children listened to the prenunciation

of the sentences and then imitated the teacher, Then the teacher sang the
song in Spanish. A mimeographed sheel of the song was given as soon as the
pupils had learmed the song thoroughly. Some of the songs sung were: All&
en el fencho Crande, La gucarachs, Cielite lindo, Fray Felipe, and Veuid,
venid, zsgales, Oh, aldshuela de Belén, and Venid, fieles todos. The new

vocabulary conslsted of the musical insiruments, The jupils also had an
opportunity to listen to a record of "My Fair Lady" in Spanish, The fourth,
fifth, and sixth grades listened to the songs they knew on tape and learned
to listen by means of the earphones and the jackbox set,

Evaluations. The pupils liked to sing and to listen to Spanish masie,
The fourth grade had difficulty in learning to sing Spanish songs, so it
would be advisable to introduce only some very simple songs such as Fray
Felipe and a few choruses of some other songs. The pupils should have slso
been taught some rliymes, Rhymes can be very helpful in teaching the pupils
the phoneties and the rythm of the Spanish languages.
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Dialogue XIIX

TRANSPORTATION AND OCCUPATION

{Como vienes t{ a la escuela? (iComo viene usted a la escuela?)

Vengo por taxi y a veces a pile,

iCulinto te cuesta venir por taxi? (¢Cufinto le cuesta venir por taxi?)

Me cuessta cincuenta centavos.

iQué naneja tn padre? (1Qu® neneja su padre?)

ML padre maneja un automovil,

iDdnde trabaja tu padre? (iDénde traraja su padre?)

El es un mechnico en el aercpuerto.

iSabe ta padre pilotear un avidn? (iSabe su padre pilotear un avidn?)

Por sapuesto, pero no tiene su propio avibn,

iA culintos kildmetros de tu casa estd el aeropuerto? (A cufirtos kilémetros
de #u casa esth el aeropuerto?)

A un kiltmetro,



Teacher's Questions

iComo vas al pueblo? ((Como va usted al pueblo?)

i{Cuanto cuesta la gasolina?

i{Qudé mansja tu madre? (¢Qué maneja su madre?)

iDénde trabajas? (iDonde trabaja usted?)

i{Qud hace tu padre? (éQué hace su padre?)

4Szbe tu hermane manejar un autombvil? (i5abe su hermano manejar un
antembvil?)

iEs aviador tu padre? (Bs aviador su padre?)

iCufntos kildmetros andas ti cada dia? (iCufintos ¥1lbretros anda usted
cada dia?)

Additional Vocabulary

Las ocupaciones El viaje

el aviador la ambulancia
el barbero

el bibliotecario el autobis
el bombero

el botiecario el automovil
el campesino

el cartero el avién

el carplintero

el conserje el barco

el dentista

la enfermera la bicicleta
el especlero

el ingeniero el camitn
el médico

el panadero el trem

el pastor

el policia

el zapatero
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Teaching Materials and Methods, The pupils were told to cut out

pictures of people which showed their occupation, They also were told to
cut out plctures showing different methods of travel., The pictures were
helpful, but gestures were alsc used, The pictures were used to introduce
the first question in the dialogue. %iComo vienes a la escuela? (¢Como
viene usted a la escuela?)! Pictures of vehicles were shown to the class and
they would answer for example; "Vemgo por sutombvil," Occupations were also
done in the same manner through the use of pletures, but the questions were
different, for example: "Qui%n es?®, then the class would answer: "Es
barbero,"

Evaluation, Pictures showing the various occupations and methods of
travel were hard to find in magasines. The teacher who has such pictures
available before introducing this unit would find them very helprul, The
Spanish teacher can always borrow pictures from the classroom teacher or
inquire as to where certain pictures can be acquired, Many teachers also

have a good file of materials which ca: be helpful in teaching Spanish,



Dialogue XIIX
TRAVELING OVERSEAS

iViajamos por México?

si, vamos por tren.

iPor qué estadoes tenemos que pasar?

No sé, i{en qué direccidn estd México?

México est® al sur de los Estados Unidos,

Después de visitar a México viajamos a Sudamérica.
i Buenol ¢Culinto cuesta volar al Peri?

No tiens importancia, porque soy rico.

iCuBl es la mejor ruta para ir al Pera?

El camino mhs corto para ir al Perli es por Miemi.

L6
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Teachert!s Cuestions

iTiajamos por Espada?

i0ué rios tenemos que eruzar?

iEn qué direccidn esth el golfo de México?

{Cafinto cuesta un viaje por avién a Espana?

i{Cufinto vale un peso mexicano en dinero de los Estados Unidos?
iCulll es 1ls mejor ruta para ir a Chile?

Additional Voclbullg

La geografis Los paises El viaje

el bosque (La) Alemania el autombvil
la colina La Argentina el billete

la costa El TBrasil el coche cama

el esta Cnile el coche comedor
la isla La China el compartimiento
el lago Colombia el dinero

el mundo (La) Espana la entrada

el norte (La) Francia el pagucte

el oceste La India el pasaporte

la ola (La) Inglaterra la salida

la patria (La) Italia el tren

el mar El  Japbn

el rio co

el sur El Perdi

el valle (La) Rusia
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Teaching Materials and Met ods. This unit could show the correlation

between Spanish and social studies in the grades, After the pupils had
learned the dialogue using a map as an aid, they could begin learning the
names of the Spanish-speaking countries, using the same basic dialogue,

They could alse learm the names of a few other countries. Through the use of
the map they eould learn about the rivers, capitals, directions, and the
geography of the countries.

Brvaluation. The pupils learned the dlalogue but because of the lack of
time the above teaching materials and methods were not used, A Spanish
teacher should have large colored maps on hand, The maps should be simple
and eagy tc understand, The Spanish teacher could have taught & unit on
Mexico or some other Spanish~speaking country. The pupils should have an
cpportunity to act in a short skit or play portraying the people of a
Spani shespeaking country.



iQuieres th ir a Colorado?

iCufindo vas a visitar a la profesora?
profesora?)

4Cull e un phjare muy grande?

iCugl o8 un phiare muy pegueto?

iQué insecto es peligroso?

i0ué insecto causa la malariaft

Additional Voum

los Insectcs

ia abeja

la arana

la cucaracha

la hormiga
la mariposa
la mosca

el mosquito

Teacher's Questions

(iQuieres usted ir a Cclorade?)

Los Pijarcs

ol &guila
el buho

el canario
el cardenal
1la gallins
el gallo
el gorribn
la paloma
el pato

(4Cufindo va usted a visitar a la

Los Arboles
el alamo
el manzano
el olmo
el peral
el pino
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Teaching Materials and Methods, The pupils should have en opportunity

to take a walk around the school grounds with their Spanish teacher and

ask the Spanish equivalent of a few common insects, birds, trees, and flowers,
The teacher should also teach the pupils to say a few phrases about their
state and country in Spanish, This dialogue also rave them a chance to

review dialogue XIII on Iraveling Overseas, The pupils could also learn

about some of the cities and states in the United States that have Spanish
names.

Bvaluation. The pupils have a tendency to be curious about the things
around them, and nature is no exception, By guiding the pupils around the
school grounds they can learn how Lo ask gquestions in Spanish and have a

good review on the interrogative words.



Dialogue XV
READING, WRITING, AND ARITHMETIC

{Hablas espanol? (iHabla usted espanol?)

81, sehor, un poquito.

iQué otros cursos estudias? (¢Qué otros cursos estudia usted?)

Estudio la lectura, la escritura, y la aritmética,

iQué historia lees en en la lectura? (LCué historia lee usted en la
lectura?)

Leo de Denito Juarez de México.

i{Sabes escribir el alfabetn? (4Sabe usted escribir el alfabeto?)

Por supuesto. Nosotros estamos en el sexto grado.

i{Recibes buenas notas en el sexto grado? (iRecibe usted buenas notas
en el sexto grado?)

8i, pero es muy dificil pronunciar los vocales A,E,I,0,U,

wui curso es el mhs dificil para ti? (iQué curso es el mhs difiell
para usted?)

La aritmética es el curso mas dificil para mi.
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Teacher's (uestions

iHablas inglés?  (iHabla usted inglés?)
iQué cosa es mas dificil: sumar, subtraer, multiplicar o dividir?

{Sabes sumar en aspanol? (iSabe usted sumar en espanol?)
iRecibes ti buenas notas en la aritmética? (iRecibe usted buenas notas

en la aritmética?)

Additional Vocabulary

Los Estudios Idiomas
las artes manuales el alemén
la biologla el espanol
la economia doméstica el francés
el dibujo

la escritura

la fisica

la geografia

la historia

las matemfiticas

la quimica



Teaching Materials and Methods. The pupile had an opportunlity to

add, subtract, multiply, and divide, The pupils were given the problem
orally and later they had an oppbrtunity to compete againsi each other eon
the blackboard. They also had an oppeortunlty to converse and write a few
sirmple sentences about the past dialogue and a review was also given,

Evaluation, The pupils responded very well in working arithmetic
problems in Spanish, They participated with enthusiasm as the teacher gave
them arithmetie problems orally, and they wrote the figures on the blackboard.
The competitive spirit was greater in working arithmetic problems than in
any other phase of teacting Spanish. There were times that the Spanish
teacher began teaching just after the classroom teacher had finished giving
the pupils arithmetic problems. The Spanish teacher felt that this would
be an appropriate time to introduce simple arithmetic problems in Spanish
and show a definite correlation between arithmetic and Spanish.
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CHAPTER IV

TEACHING AIDS AYD METHODS

This section will cover the different teaching aids and methods that
teachers can use in order to make Spanish more interesting to the pupils.
Many of these teaching aids were used by the author, but others could be
used and eould prove helpful in correlation with the daily dialogue. Each
teacher should become acquainted with as many teaching aids and methods as
possible,

The teaching aids and methods can be divided into the following
classifications: (1) classroom realia, (2) written materials, and (3) extra-
curricular activities, The realja will be presented in the following order:
blackboards; display materials; bulletin boards; moiiles, models, and
minlaturesj pictures, paintings and posters; calendars; flash cards; charts,
graphs, and diagrams; flags; maps and globesj; and musical instruments. The
written materials used were notebooks and scrapbooks, pcriodicnln and maga-
zines, and readers and storybooks, Extra-curricular activities include
games, rhymes, programs and dramatizations, songs, hobbies, and audio- visual
materials,

Blackboards The blackboard was only used to facilitate group instruection
and to help the teacher with a medium of presenting ari'thmtic problems,
telling time, and allowing the children to write phrases and sentences in

Spanish providing they had already learnmed to speak them in Spanish,
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The teacher recited the numbers from one to ten, and the children had
an opportunity to listen before they repeated the numbers. The figures one
to ten were placed on the blackboard, and they were pointed to with a ruler,
The class recited in unison as the teacher pointed to a specific number,
The pupils soon learned to work arithmetlec problems as they were dictated in
Spanish.

One might have each child give his or her telephone number and the
number of his house, The telephone numbers, following the Latin-American
fashion, might be given in pairs as 14-28, When the pupils began to do
simple addition and subiraction, they wrote each problem on the blackboard
in figures. Each problem was asked in Spanish:

Cu;.lrboa son dos y dos? Dos y dos son cuatro.

Culintos son tres y cinco? Tres y cinco son ocho,

Culintos son seis menos cuatro? Seie menos cuatro son dos,

Cuantos son quince menos diesz? Quince menos diez son einco, etc.

The teacher pointed to concrete objects and pictures, showing many of
& kind, and had the class count the objects in Spanish, The pupils counted
almost every day, After the pupils could count with good promunciation and
¢lear enunciation counting was used for jumping rope, bouneing & ball,
counting out in a game, counting objects in the room, ete,

Teaching the puplils to tell time was not presented until they had
learned to count to thirty. A good aid for telling time was presented with
an educational clock dial. Another clock which could Ve used is the

Hickory Dickory Clock, which has movable hands.® If a clock like the ahove

6H:lckory Dickory Clock (Kane, Pennsylvaniat Holgate Brothers
Company), .
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were not available the Spanish teacher could draw a picture of a clock on

the blackboard showing the different hours. The method of teaching the
pupils how to tell time would depend upon the Spanish teacher and the
learning level of the class,

The pupils did not write phrases and sentences on the blackboard until
they had learned the proper promunciation. The pupils were given questions
from the storybook, Juan y Maria.7 They had already learned how to answer

the questions by using words from the questions themselves, For example,
ag a review they were asked the following questlon: %¢Es Juan un muchacho?®
The pupils, one or more, would then writej; ®Si, Juan es un machacho.®
Display Materials All displays should be related to the lessen that
is being taught at that time., The pupils ecould gain mch experience if they
gathered, collected, and displayed the materials themselves., The teacher
should limit the observation to objects directly related to the culture of
the Spanishespeaking countries studied by the pupils, The displays us-=d
could depict the fiestas and holidays celebrated in LatineAmerican countries.
Such displays could show a scene taking place in a market in Yexico. Dolls
could be purchased representing some of the ecolorful costumes.? Gourds could

also be brought and painted by the pupils to represent differemt kinds of
fruit.?

7
Lois Hale and Reuby S. Rhodes, Juan y Maria, (Austin: The Steck
w. 1353)’ 6h PPe : l

88.?. of two dolls representing the typiecal charro and china (Dallas:
Banks Upshaw and Covpany).

9Gourds, ibid.
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Balletin boards The bulletin board can be a very important phase of
teaching Spanish. It can be used to present materials before the lesson
related to it is presented or after the lesson is presented. The pupils
should fix the bulletin board with the proper guidance of a teacher. It is
important that once the bulletin-board materials have been displayed for a
while, there should be a change. The bulletin=board materials can consist of
plctures of people, animals, objects, and scenery depicting life in Spanishe-
speaking countries. Pictures about the above-mentioned materials can be
found in old magazines. Addresses showing information sources regarding
pictures about Spanishe-speaking countries can be acquired from a New Mexico
state bulletin.l0 Bruce Miller also has free cr inexpensive pictures for
the classroom.ll Flannel graph pictures can also Le helpful in teaching
Spanish effectively.

Mobiles, Models, and Miniatures Mobiles are small pictures hung on a
large string and representing food, animals, people, and countries, Some
mobiles are available from fruit companies, bread companies, and candy
companies. These mobiles could be displayed until everyone had learned
the Spanish equivalent for the picture. The pupils could cn;joy'uung their
own moblles from coat-hangers, using sticks, string, and paper cut-outs of
foods or other things.

muoergla L. Lusk, sh, Aids and estions 1:or High School
Teachers (Santa Fe, New co: New Mexico gﬁh Board of Education,
? etin no, 29)! Pe 1520

Lgruce Miller, Sources of Free and %ﬂm. for the
Classroom (Ontario, California, printed by author).
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All models represent an iwitation of the original, whether they work or
note A Ymock-up® shows the important elements of the orginal. An example
of a good "mock-up" would be & model airplane. The teacher could build an
airplane in class, naming the parts in Spanish., The constructing of a small
house, car, person, or animal could serve a definite purpose. The pupils
could take turns each day naming each part to the mock-up as it was being
constructed., The pupils could keep on constructing the "mock-up® until
he forgot the Spanish word for the next part to be put in place, This method
of teaching should stop when the teacher noticed a lack of interest in the
pupils,
*  Miniatures such as doll furniture ecould be very helpful in learning
about the home, The minlatures gould also represent tools and fixtures
usually found in a home. Miniatures could be helpfuvl in setting up displays
and scenes, Miniatures of people and animals could help teach the parts of
the body, the colors, the numbers, and the nmawmes of the objects. At
Christmas-time a nacimiento showing the nativity scene eould be set up.

Pictures, Paintings,and Fosters The pupils could tring photogrephs of
places in Spanishespeaking countries thay have visited and show them to the
class with the use of an opaque projecter. As the photographs were on the
screen the teacher could ask simple Spanish questions regarding the photo-
graph, Oolored photographs would be more appealing nnd interesting to the
class, but black and white would suffice,

Through paintings and pictares pupils could interpret the way of life
in other countries. The class could always find an opportunity for group
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conversation in trying to discuss the painting in Spanish. The teacher could
ask simple questions about the picture as a beginning for conversation. An
accordian-fold panel of good-looking pictures could be purchased for fifty
Qontl and be shown to the pt:u':ci].l.]-z Twenty color prints showing pottery
venders and other typical figures could also be purchased,l3 The posters
selected for classroom use should stimulate school and class interest in
Spanishe. The posters should be interesiing and colorful enough to add a
Spanish aimosphere to the classroom. The pupils could make a poster showing
Columbus discovering the new world., Perhaps some pupih-oould draw pictures
of the three ships, La Pinta, La Nifia, y La Santa Maris, They might even
make a map of the Indies. , With the help of the teacher, the pupils could
prepare a dialogue in Spanish, dramatizing Christopher Columbus discovering
the new world, 7The teacher of Spanish should acquire addresses about poster
materiels concerning Spanish-speaking eounu-iu.lh Travel posters could also
be very helpful for classroom use..’

Celendars. 4 Spanish calendar should be in each room.l® The use of
a Spanish calendar was very helpful in teaching the days of the week, months
of the year, and the seasons, An explanation as to how this was done was

%u Tipico (Banks Upshaw and Company).
1yational Types of Mexico, ibid,

n'loy B. MM,D%; Handbook (Albany, New York; Burean of
Secondary Curriculum » New York State Education Department,
1957), bo. 110-111

Lrravel Posters, (Washington 6, D, C.1 Pan American Union).

lb%ﬂ&! in Spanish (600 Fifth Avenue, New York: Pan American World
Airvm .
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referred tc after the presentation of dialogue IV (pace 19)s Some calendars
have some very good illustrations and information about the fiestas in
Mexico.lT Other calendars show the Spanish anniversaries.l® A third type
of calendar has some folklore information.l?

Flash cards Flash cards were often helpful in teaching Spanish.20
The flash cards were always axrranged to produce complete sentences, for
example: "El gato es blanco.,®” The cards had pictures on one side and the
pictures with the printed word in Spanish on the other side, Cnly a few
flash cards were introduced at one time, and more were added as the class
improved in fluenecy. The flash cards were to provide the pupils with a
systematic approach to drillfand to furnish the class or each pupil with
a proper sentence each tire an object was named, The flash cards were not
used for prolonged periods of time,

Each pupil tried to guess with his eyes closed what picture the teacher
had picked up and shown to the elass, The class clapped its hands o show
that it was ready, and the child with eyes still closed then guessed what

the piecture was, Ho asked: "Jfs una muneca? ®ifis una casa?, etc.

17Clltadlrio de Fiestas en Véxico (!iueo, Ds Fo1 Direceidn general
de Turismo).

10411148 J ar of h Anni ies (Bank
wmweqw.m"'m“m"_—_mw“‘ 8

19Julio S&nehez Garcla, ndario timoo de fiestss en la
Repiiblica Mexicana (Ed, NRG%T,' co De Fade

20varjorie Lowry Pei h ¥ Words, Set I, 50 cards
(Saint Louis: The Goun%m, fﬁ!;. s



To the question the other children answered in chorus. "Si, es una
muheca® or *No, no es una casa,"2l

One could divide the children inte two groups, and cne child from
each group in twrn would pick up a picture. In each case the child must
give a complete sentence: "Es un conejo," ete. to the teacher's question:
®.0ué es esto?™22 The pupils who picked up a picture must say a complete
sentence in order to keep the card, for example: "Yo bebo la leche."
The child having the greatest number of pictures or objects at the end of
the game would win, The cidld might say such things as: P®Es el pan," or
%Yo como la lechuga," or "Es una muheca,” etc,

’
Charts, Oraphs, and Diagrams These could be used to summarize

information about Spanish-speaking countries such as preducts, population,
and mileage from place to place. The pupils often are more interested
when knowledge about other countries is presented in Spanish, For this the
important information only should be shown in order to avoid over-crowding
of facts. A plcture dictionary eould be purchased which would enable
pupils to identify new words,23 There is also a set of wall pictures that
could aid in conversation.2t |

21Carl F, Hansen, A Ouide For the Teaching of Jpanish in the Elementary
Schools (Washington, D, C.s Public Schools of the District of Columbia,

1959), p. 10.
227vid, p. 17.

23
c@mo

zhwlll Pictures for Conversation (585 Water Road, New York, 2
Thoresen's Inc.).

Picture Dictionary (Darien, Comnecticut: Educational Publishing
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Flags When the pupils began studying about the different Spanishe
speaking countries their cariosity was arcused about many things but nothing
as colorful as the country's flag. Flags could be made by the pupils on
paper. Each pupil could chocse a specific country and deseribe its flag.
Perhaps a set of Pan American flags could be purchased.2® The pupils
would thus have a good opportunity to review the colors and to learn them
much better,

Maps and Globes The use of maps and globes are helpful in showing the

pupils the relationship between places, The maps should be very simple and
large so that they can be easily seen by the pupils. The teaching of maps
should never be a separate subject but should correlate with many phases

of teaching Spanish, Some of the things that eould be taught are the
directions, mileage, highway symbols, government, religion, and any other
things that the pupils would find interesting to know of other countries,
Desk maps of all Spanishespeaking countries could be purchased so the pupils
would have individual maps to study and color.2® A large pictorial map of
Mexico would present a decorative atmosphere in the room.27 The class would
find a World Relief Map hélpful in showing air distance between prineipal
cities and time zones.28 When the pupils have familiarized themselves

25pan American Flags (Banks Upshaw and Company)
26gartoeraft Desk Maps (Chicago: Denoyer-Geppert Company).
2Tpictorial Map of Mexico (Banks Upshaw and Company).

" zgwu'ld Relief Map (Long Island, Wew Yorks Pan American World Airways
yetem),.




thoroughly with the map, individual dialogues could be presented to the
class aboult a Spanishe-speaking country.

Musical instruments A good time to learn the names of the musical
instruments is before a musical program., The pupils could learn a little
about the origin of the instruments they play and with the help of the Spanish
teacher construct a short basic dialogue about &n instrument. The teacher
and pupils could acquaint themselves with the instruments of other countries,
A film can be borrowed on a free loan basis which not only shows the charac-

teristic dancers of Venezuela but also some of the instruments plqy.d.”

B. Written Materials

Notebooks and scrapbooks The sixth-grade pupils kept notebooks showing

the new dialogues and the new vocabulary words, The notebook could be
sectionized in the following order: Dialogues, rhymes, and songs. The
mimeograph material may be placed in the notebooks, A scrapbook should

be made by the pupils and should be checked by the teacher as often as
possible., Keeping a neat serapbook will not only depend upon the pupil but
upon the guldance of the Spanmish teacher,

Periodicals and Magazines The pupils enjoyed reading the advertisemenis

from a Spanish mspcpor.m Such a newspaper can be very helpful in creating
an atmosphere of learning. The pupils may read aloud from the newspaper but
only if they have heard the word in Spanish, A good monthly magazine

298itmo Folklérico (New York: Crecle Petroleum Corporation).

3°m-1amx- al de la nd.- nusionnl (Apartado 120 bis,
Mexico I, Ds FaJ, Ef Sunday > 1960, was useds
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which always has a colorful and pictorial lesson is called Mexico This
Month,3l This illustrated magaszine is in Spanish and English and has good
information about cu:ztoms and culiure of Mexico,

Readers and Story books The reader, Juan y Maria, was used during the

year,32 The pupils were not allowed to open their readers until they had
recited the sentences in Spanish, Each pupil had an opportunity to read at
least once a day when the readers were being used, Questions were given in
the reader, and the pupils readily answered them, The children learned to
read quickly and accurately. The teacher had given the dialogue earlier,
dealing with the family, nn:l.n.]:a, and the coclors, These pupils had become well
accustomed to hearing the vowel sounds, and the majority of the pupils read
well.

The pupils who are advanced enough could read individual readers., The
teacher could record the story and have a pupil listen to it through ear-
phones, Two or three pupils could listen to the master voice and recite between
the pauses, There 15 a good Spanish series of books about the children of |
the Americas.33 Another interesting story is about a whaleJ3ll The same

company a2lso puts out another one about a duok.35

3yexico This Month (Atenas h2-601, Mexico, 6, D, F,) The issue of
H‘y, 1935' was usged,

32ja1e and Rhodes, op. cit. .

3gdna Babeock, and Catherine Cooper, Children of the Anericas Spanish
Series géoy nuuan: San Franeisco, Celifornias THarr Wagner Publishing
mw ®

3"Pat‘ricil King, Elena la ballena, (Chicago: Follett Publishing Company,
1960), 27 ppe.

PNicholas P, Georyiady, and Louis G. Romano, Tulita la patita (Follett
Publishing Company 1960). 29 pp.




Co. Extra=Curricular Activities

Games All the games were selected because of their practability,
interest, and their relationship to the dialogus presented. The first game
1s sbout setting the table. A child is chosen to set the table. As he picks
up each object, he names it, puts it on the table, and says: "Es un plato,
€8 un vaso, etc. This is a good place to introduce the cemmandss Pon
la mesa (Ponga usted la mesa). A variation could be that the child chosen
toutthcuhlovouldlaytootcl‘\chﬂdintm,n_-!_ﬁgw (Déme
usted el plato) el vaso, por favor, etc. The child spoken to would pick up
the article desired and give it to the first child, who would say: "Gracias,
Maria, Juan," etc. to which the other would replys "De nada."36

Let the children make different pictures for breakfast, lunch and
dinner, by pasting on a sheet of paper or cardboard, pictures cut out from
brightly colared advertisements. When there is a good collection of these
pictures of food, cive one to each pupil. Then have each pupil hold his
picture up so that all can see it, Then pointing to each article of foed or
drink, have the child say in Spanish what he is eating or drinking, for
example:

Yo como carne,
Yo como patatas,
Yo como legumbres.
Yo como manzanas,
Yo bebo leche. )
Thie can be varied by having one child ask another: "iQué comes? (iQué

come usted?") "iQué bebes?™ ("iQué bebe usted?"), and having the guestioner

36ﬂmnn, 9P _ﬁé_t_c Pe 35.
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point to the article of food or drink. Each pupil answers using complete
sentences as shown above,37

Divide the children into two groups and appoint 2 leader to choose and
hold up the pictures or objects to be identified. In each case the child
mast answer in a complete sentence: "Es un consjo,® elec, to the leader's
question %iCud es esto?30

Simon dice may be played in Sparish, The leader stands before the
class and says: "Simon dice o]; pelo," whereupon the children all touch
their hair, The leader continuest "Simbn dice la boca," and each touches
his mouth. If the leader says siwply la oreja, no onme touches his ear,
becanse the leader did not say: Simon dice. A child who does the action
without hearing Simbn dice is out of the game., If the class is divided into
two groups, a child obeying without hearing Simon dice scores a penalty
against his team, The team with the lowest rumber of penalties wins.3?

A child hldes an object or the pilcture of something behind his back,
The others take turns asking: "iQué tienes? (iCQubd tiene usted?)T ile
ansvers each time with a deseriptive word or expression of place that will
give a clue without giving away the word, for omplon

Tengo una cosa bonitl.
Tengo una cosa poqncna.

Tengo una cosa blanca,
Tengo una cosa en la casa,

314, p. 35.

3BEdward Medina, ons for the 1 hi of Spanish in the
Elementary Schools (c-:-% % Nlew Mexicos Car EIty Schools, T%h), pe 17.

3%Hansen, op. eit., p. 67.
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When a ehild thinks he knows the object, he asks, ".2a3 un gato?® The child
replies: "Si, es un gato,"lO
Divide the pupils into two teams, Have a pupil in turn ask another
pupil a question about some object in the room, The pupil describes an
object in the following manner: "Es median, és rojo, blanco y asul.® If
the pupil being asked can not identify the object he mst sit down. The
team having the most pupils standing at the end of the game wins., The
pupils should also learn to ;nutd.on in the following mammer: "iQué es
esto?® ®iQuién ea?™ "iDe qué color es?"
One child is chosen to leave the room, The class selects an object
or pleture., When the class has made i1ts choice, the child reenters and
by asking first one child and then another: "iQué ves?® ®(iQué ve usted?)"
he tﬁu to guess what it is by deseribing the object without giving away
the name of the object, for example:
Veo una cosa pequena,
Es amarilla,
Es de madera.
When the child thinks he kiows what the object is, he may ask: %ilEs un
1l3piz?" and the class will answer, "Si, es un lipisz."
The pupila can have a spelling bee as they would in English, They
should learn to spell using the Spanish alvhabet, All give a sentence after
the Spanish word is spelled,

' For las categorlas, call the two teams "Los rojos® and "Los azules®,

The teacher will have ready numbers of liste of four or five words, all

hoij.d. Pa 350
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but one of which belong in the same category. The teacher reads a list
to the first puplil who is to pick out the word that does not belong in that
category. A correct answer, followin: the procedures in a spelling mateh,
gains a point for the side giving it. fere are some sample cnto;urienm-

Hlanco, rosa, violeta, pequeno, verde (pequeno)

El nene, la madre, la mesa, ¢l hermano (la mesa)

La lampara, la silla, el aparador, la pluma (1a pluma)

Using pictures or a d‘oll house with movable furniture, a pupil says,
"Dame una cama, por favor. (Déme usted una cama, por favor)." Another picks
up the object or a picture of it and says: "Aqui estd la cama." This pupil
may then says "Enséname una silla," (Ensénheme m silla)." Continue in
this way until all children have taken part in the dialogue about the house.
It is goodtonnthooeurhqmﬁmonlugg!:mr, gracias, and de nada,
throughout the gm.u

Have a leader or different pupils individually pantomime such things as
bedng cold, hot, sick, tired, having different aches, eating, drinking,
dancing, etec. and let the class guess what each is expressing. Possible
pantomimes would be:

Th tienes calor, frio, hambre, sed, dolor de estmago, etc.
Th comes, bebes, bailas, ete.

Divide the children into two teams and let them take turns at answering.
Hand each in turn a piece of colored paper. The pupil is to name the color
and to say a sensible statemsnt using the color, "El vestido es rojo."

Wrnid, p. 67.
W21144, p. 81,
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Count the naming of the color one point and the sentence cne point. The
team with the greater number of points wins.

Ons pupil is leader., He chooses a pupil to be blindfolded, He then
motions to another pupil to shake hands with the btlindfolded pupil and
sayss "Buenos dlas, amigo.® The first replies: ™Buenos dias, amigo.
Quién eres? (iQuén es usted?)® The second replies: "Soy mino", or
"Soy nina.® This gives the blindfolded pupil a chance to hear the other's
voice and to guess, "Es Maria." If he guesses correctly, all the other
pupils say: "Si, es Marla.® If he guesses incorrectly, they say:s "o,
no es Maria.® If the right person 1s not juessed in three attempts another
pupil is blindfolded and the game proceeds as I:tsfero.l‘3

A pupll goes out of the room, while the others agree upon a person whom
they shall all collectively be. This is good because it enables the other
pupil to use the t& or usted form in his questions. It van be reversed
to: ®iQuién soy yo?" When the class is ready, the pupil enters and tries
to find out who the person is by asking such questions assilh

{Eres i nifio? (iEs usted nifie?)

(Eres th hombre? (¢Es usted honbre?)

iEsths en la escuela? (iBsth usted en la escuela?)
4Tienes una casa? (éiTiene usted una casa?)

{Vives en Washington? (iVive usted en Washington?)

iVives en la casa blanca? (4Vive usted en La Casa Blanca?)
iEres el presidente? (LEs usted el presidente?)

h’IMd' Pe 9.
!‘kMd. Pe 8.



Place on & table or around the room any articles or pictures and say:
"Dame un liro (Déme usted un libro), dos lhpices, seis sombreros," etc.
These commands should be addressed to the pupils in turn from each team.

If a child responds with the correct action, his team scores one. The
team with the greatest number of points wins. When a child responds
correctly, the leader is to say: "Gracias, Juan" (calling the correct
name of the pupil), and the child should answer: "De nada."

Make a frieze of pictures representing the words that the children have
learned, so that 1t extends aro nd the room. Choose a pupil to select one
pleture and have him glve the Spanish word for the picture saying: "Este es
un nifio." If he gets the right word, he retains the picture in his hand,
The pupil holding the largest number of pictures at the end wins the game.

The players are seated aroung the leader, who places the palms of
his hands on his knees, All the players do the same thing. When the
leader says: "lVuelan, vuelan los pajaros?” or any other creature that
flles, he ralses his arms as if extending them like wings. A4ll the players
must imitate him, answering yuelan, but when the leader names another

aminal like camello, cabra or tigre, incapable of flying, the one who makes

a mistake must become the ludar.h5
Bhymes The learning of rhymes can be useful in teaching the phonetics
of the Spanish language. The following are some practical rhymes;

h&.dim. 20 21_‘-::0 De 22,



Jingle with the trilled rih8

IT con rr cigarroj

rr con rr barril;

répidos corren las ruedas;
detrhs del ferrocarril.

ino, dos, tres, cuatro, cinco,

un coneio de un brinco.
Sels, siete; ocho, nueve, diez,
Se me ha escapado otra vez.

A jingle for counting out in games, similar to "Eeny, Meeny, Miny
Mo'zso

484 gnes Marie Erady, gh In The Orade Schools (Lawrence: University
of Kansas, 1951), volume I, p.

h7Ibid, Pe S:-lo

WBrnid, p. 56.

hgﬂlnnn, op. 2&0 Pe 19.
50rbid, p. 36.
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T4n marin, de San Pingley
Cacara macara, titere, fue.
Pasd la mula por San Miguel,
Una, dos, y tres,

Los dias de la 151

3

Los dias de trabajo son seis:
luges uno, martes, dos
misrcoles tres.

Los dias de trabajo son seis:
Jueves cuatro, viernes

¢ cineo, shbado seis,

Lunes y martes y miércoles, tres,

Lunes y martes y miércoles, tres,

Jueves y viernes y s@bado, seis,

Jueves y viernes y sabado, seis,
(repeat)

iDomingo, sietel52

I.Ilsj

&
§

Treinta dlas tiene septiembre
econ abril, junio y noviembre,
Veinte y ocho tiene uno,

I los demds, treinta y uno,

Since the Salubte to the Flag is a daily exercise in the grade school
the children may enjoy learning and saying the Salute to the Flag in Spanishidl

51_1\3_1_@, pe 82,
528rady, op. cit. p. 15.
53gansen, op. cit. p. 53.
th_g_c_l_. Pe 53.
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Juro fidelidad a la bandera de los Estados Unidos y a la
Repliblica que representa, una nacidn poderosa e indivisible
con libertad y justicia para todoes,

The lLord's Prayer can also be taught in Spanish, as followss55

Padre muestro, que estés en los cielos.
santificado sea el Tu nombre,
venga a nos el Tu reino,
ase Tu voluntad, -
asl en la tierra, como en el cleloy
el pan nuestro de cada dia dinoslo hoy
y perdonanos rnuestras deudas,
como tambien nosotros perdanamos a nuestroe deudores,
y no nos dejes caer en tentacion
mas 1ibranos del mal
porque Tuyo es @l reino y el poder, y la gloria,
por todos los siglos. Amén,

The pupils are well acquainted with the rhyme, patty cakes
(Tortillitas)156

Tortillitas, tertillitas,
Tortillitas para papl;
Tortillitas para manaj
Tortilllitas de salvado

Para papl, que estd enojado,
Tertillitas de manteca

Para mam2, que estl contenta,

Other rhymes are:

Me gusta la leche,
Me gusta el caf?;
Pero mas me gustan
Los ojos de ultad.57

55faken from the Holy Bille.

-

5Sortimer Brown, A Manual of Materials, ilds, and Techniques for
the Teac of %135 mm First Grade (Austin,
TéXasg: Paso Public col,

» Po
57Hlnm, ops cit. p. 19.




B1044, p. 19,
5%8rown, op. eit. p. 3.
6°n_mnn, op. cit. p. 53,
6prady, op. eit. p. 59.
&M Pe 59.
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This is played with the Tingers:®3

Erte teeca ol tambor,
pom, pom, pomj

Este la guitarra,
rom, rom, romj

Este los platilloes,
c¢in, cin, ecinj

Y este la ta

' $31in, 4110, t11in.

The following can be used te teach the children the different sounds
that animals uhaa*

El perre ladra,
ladra el perro:
guau, guaua, guaa,
muan, guau, guan,

El gato maalla,
maulla el gatos
miau, mimu, miau,
lim, li.m, miau,

El pate gramna
grama el patos
Cuac, Cuac, Cuac,
CulC, CulC, CuAC.

El gallo canta,
canta el gallot
qud-ri-ri-qui,
Q‘n'ﬂ“'i'qd-

s Sl

-t ok

3gansen, op. cit. p. 53.
&M’ OPe -6-1-2. P» 10.

76



17

El burre rebusna
rabx’xma el burro:
Jija, 313‘," J“,in
jija, jiJa, Jija.

La vaca muge
muge la vaca:
mi, nly WA,
.ﬂn, lll, mile

Programs and Dr-lt;ingou The puplls should have an opportuniiy to

put on a short play or skit., The plays should be in simple Span lsh sentences.
After the pupils nave had a chance to perform well enough, they could
perform for the entire school or thelr parents. Some plays about presente-
dqamuunboomlydmbythomm.uthpmlﬁs There are
also some skits that the upper grades would find amusing.%0 1 the pupils
are mmsically inclined s simple play with a musical score might be used,07
There is also a section in the play book which has directions for making
costumes., OSoms encylopedias show the way people from other countries
sometimes dress. The pupils could pat en a doll show or have an opportmut}
to show those costumes during a Parént-Teachers' Association meeting,®”

Songs Admost all pupils like to sings The pupils should hear the song
sung in Spanish first and then the class should ha'e an opportunity to pro=-
nounce each stanza before seeing the printed word., Some of the songs the
children liked to sing were 413 en el Rancho Grande, La cucaracha,

65§uhurim Duniway, Comedias interpretadas (Banks Upshaw and
Company )« |

Gbgscenas cortas y cusdros chmicos (iiastings-oneiudson, New York:
Geseler Publishing Company).

67E1du Roach, Siete plezas flciles (Banks Upshaw and Company).

6%%ina R, Jordan, "Costume Doll#", Werld Sook En a (Chicago:
P _‘ﬁ.z:ﬁsz .

Field Enterprises Fducational Corporation,, ppe
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and Cieleto lindo, There are 2 number of song books which have the words

to these and other songs.59 A seng the pupils always liked to sing was Fray

Felipe, 70

Fray Felipe

Fray Fo‘.upo, Fray Felipe

' iDuermes tG? {Duermes t&?

Toca la campanaj Toca la campana

iDin, din, donl iDin, din, don}
A book is available which contains thirty nopnular songs and sowe Chrisimas
Carols.’t Some of the songs the pupils sang were in Sparish translation:

Oh Come All Ye Faithful, It Came upon a Midnight Clear, Silent Wight, and

Oh,; Little Town of Bethiehem. Some of these Ciiistmas songs can be found in
a song book with words and music.7? After the pupils had learned to sing
the Christmas songs, all e&ix grades had an epportunity to sing in the hall
at schools

Hobbies A number of pupils have hobbies. A good hobby is stamp-
collecting. The children could bring stwmps from Spain and LatineiAmeriean
countries and thus become betlter acquainted with these countries, Pupils
who have visited some Spanish-speaklng country may have collected pottery,
hats, beads, belts, bags, sarapes, baslkeis, straw toys, dolls and wooden
toye from various areas., The teacher may have an exhibit. All the pupils
who have or can borrow souvenirs from some Spanish-spealing eountry can
bring them to the classroom. Such a collection of objo_ou can create a
Spanish atmosphere and a betier undersianding of people from LatineiAmeriecan

69%.%:_%%;_.., populares de Espsfia y de Méjico(Ithaea, New York: The

"O8rady, op. eit. ps 7o

Tlaires favorites (Gessler Publishing Company).

T2ganciones de Navidad (The Thrift Fress).
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countries. Pupils who bring souvenirs will usually be curious about their
prize possession and ask some very interesting guestions. A book is
available which can ansver many questions about the arts and crafts of
Mexico, 13 )

Sports play an important part in many pupila' lives. The Spanish teacher
could encourage the pupils who like sporis to learn to keep score in Spanish.
The pupils could also learn about sports in Spanishespeaking countries such
as jai-alal, Spanish football, and bull-fighting.

A teacher who has become interested in maglc could find it helpful as
a teaching aid. There are many simple magic tricks which involve colors,
numbers, animals and many objects. Magic could be an asset in teaching
Spanish not only to the elementary grades but to the secondary school as
well.

Audio-Visual Materials The Spanish tescher should select suitable
filmstrips widch would meet the needs and the interest of the class., The
success of the filmstrips will depend largely on the skill and enthusiasm
of the teacher, The use of a Iilmetrip serves as a basis for conversation in
Spanish and it unifies a previous lesson, Most filmstrips without the
printed word are very effective and if the filmstrip ie in color it even pro-
vides interesting material in an attractive setting and opens the way for a

pupil to express himself freely, using simple Spanish l_onhnou. Every

T3patricia Fent Ross, Made in Mexico (New York: ilfred A Knopf, 1952),
329 pp.
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teacher should familiarize himself with the content of the filmstrip and, if
a script is available with the filmstrips, the pupils should become
familiar with the new words and sentences. The introduction to the film-
strip lhouldbahorta:ﬂwolhouldmtmndtoomcbtimonlnchfrm
or the lesson will drag and the pupils will lose interest. After the
filmstrip is shown & review should take place by pointing only to the import-
ant highlights of the filmstrip. The pupils like filmstrips in color and
there are good ones on Cortes and Pinrro.'"‘ Filmstrips can correlate with
social studies and a helpful filmsirip on explorers can be borrmd.TS

The teacher who desires to show the pupils a film should consider
many things. After the teacher has acquired the film he should preview
it to see if it is suitable, The teacher should ask himself the following
questions: (1) Is it directly related to the material discussed in class?;
(2) Ie it interesting and is the vocabulary on the level of the class?j
(3) Are there points of interest that should be indicated before the film is
shown? After the teacher has shown the film a discussion should follow in
Spanish and +then the film should be shown again., The teacher showed a
£ilm to the fourth, fifth, and sixth grades that was found suitable,’® Refer-
ence to other films will be found in the bibliography.

Thcortes and the Conguest %r)bx:leo and P:l.urro and the Conquest of
Peru (Hoyds, Maryland: Language Center, Langdage Alds).

T5Spanish Explorers (Jamalca, New York: Eye-Oate House, Inc.).

6.4 Familia Sinches (1150 Wilmette Avenue; Wilmette, Tllinoiss
Britannica Films). .



Chapter V

CONCLUSIONS

The curriculum prepared and used during the entire year was experimental.
It was felt at the begimming of the year that teaching the pupils to converse
in simple Spanish would be the chief aim, The teacher avoided the use of
English as much as possible so that this aim wonld be better accomplished.
The pupils responded very well, and the majority seemed to understand the
Spanish presented through gestures without direct translation,

The first and second grades received the same dialogue. The teacher
thought thet they were given more than they actually retained, because these
two grades had only received fifteen minutes 2 week instruction, The third
grade learned to converse much better in Spanish because of the greater time
element and the faet that the pupils were older, This growp received fifteen
minutes of instruction twice a week,

Action games and songs played a large part in teaching the lower grades,
The writer feels that the best way to teach Spanish in the lower grades is
by allowing the pupils to participate actively as much as possible, It is also
felt that supils at this grade level should learn to understand Spanish
perhaps more than to convorse.

The pupils in the first, second, and third grades were taught Spanish
through commands. The teacher noticed that the pupils understeod what to do,
and also were able to request another to do something, The pupils in the
first three grades understood Spanish better than they were able to talk.
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The pupils in the third grade read from the book, Juan y Maria.77 They

did rot read any Spanish until they had pronounced the sentences and phrases
in Spanish,

The fourth grade recesived the same vocatulary as the three lower
grades and also received some of the dialogues presented to the fifth and
sixth grades. Tt must be understoed all that the three lower grades learned
was presented to the uppcr gra'es as a review, The teacher had little
record as to what the pupils had been taught in the previous years and
therefore presentsd everything as new material., Decause tne fourth grade
pupils met cnly twice a week for twenty minutes of Spanisn they were not
expected to learn as many of the dialogues as the fifth and sixth grades,
They learned the first nine dialogues out of fifteen, How well they learned
these dialogues will be determined next year by the new Spanish teacher,
The fourth grade was taught some important sentences and phrases out of the
dialogues ten to fifteen inclusive. The pupils learned to converse in
simple Spanish, but the teacher believes that they should receive a review
of the dialogues the next school year in order to determine how well they
learned them, The pupils also read Juan y Marla but they did no writing
whatsoever,

The fifth grade was presented the dialogues, but at the beginning of
the school year showed the least response e:tnllthoa,du. The fifth
grade had evidently in previous years shown a dislike for Spanish, The
writer tried to arouse the intersst of the pupils and through experimentation

TTHale and Rhodes, op. cite
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finally succeeded. The pupils became interested in Spanish when they began
to participate. They were given the opportunity to participate in conversation,
action games, and reading. mi- class was presented the first eleven dialogues.
They also learned some phrases and sentences selected from dialogues twelve
to fifteen inclusive. "rho fifthegrade pupils participated eagerly in daily
conversation and later had ar opportunity to read in Spanish. The fifth
grade had more enthusiasm for reading than any other grade, The pupils
always recited the sentences in the story in unison before they wers allowed
to read the printed word., The teacher found out that some pupils who had
difficulty in conversing in Spanish did very well in reading., The fifth
grade did no writing in Spanish because it was felt that they needed more
work en conversation,

The sixth grads was an unusually intelligent class. They had learnad
the numbers and the colors very well when they were in the fifth grade tut
ntmntbymmt@h to talk well in Spanish, This class was taurht
all firteen dialogues and responded very well, The puplls in this class were
able to talk with considerable fluency. In this class the te:cher always
asked the gifted pupils the first questions at the beginning of a new lesson.
As the gifted pupils and the tescher conversed the other nupils had an
opportunity to listen and in a short time would enter into the conversa-
tion. The teacher should always begin a new lesson wi.t.h the better pupils
in order to avoid waste of time. The teacher should converse with the
pupils from the gifted to the less gifted on down, After the poorer pupils
have heard the dialogue a few times they will enter in the conversation with
more assurance and confidence in themselves. The sixthegrade pupils alse
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learned to read and the majority even learmed how {o write simple sentences
with the vocabulary they had already loarned.

The writer of this thesis wishes to make the following comments and
recommendations about teaching Spanish in the Puteher Children's school:

I. A1l dislogues @nd vocabulary taught to the class should be centered
around real life situations such as the home, the commumity, and ths school.

Il. The four objectives should always be taught acecording to the order
of importances (1) listening (2) conversation (3) reading (L) writing.
Importance must always be placed on conversation, and the ability to read
and write may follow later as the need arises. Iiteracy training can be
introduced only after the pupil has mastered some patterns of the spoken
languave,

III. The writer feels that the pupils were not taught enough about the
culture patterns of Spanishespeaking people. The teacher could have presented
more real life pictnrﬁ of another culture, The pietures shown should
illustrate Spanishespeaking peoples' attitudes, values, and customs, The
pupils should have been allowed to participate in dramatization or skits
to that they would have been able to understand the lives of Spanishe
speaking pecple a little bettier.

IV. Whensver the opportunity arises the Spanish teacher should teach
Spanish in correlation with other subjects., Subjecte v-hich eonld be tanght
in correlation with daily curriculum are arithmetic and geography. One
must be careful not to give the pupils something that has not been lesyned

in English, A teacher of Spanish should be aware of the curriculum being
taught in each grade,



V. Ancther factor which should be stressed concerns the daily review
of lessons already taught to the pupils. One should review every day and
yet allow time for introducing new material. A daily review is one of the
best ways to secure flugnt conversation. The dialogue presented should
have a limited vocabulary. After the pupils have learned the basic sentences,
then more vecabulary can be added. Even so the new words presented should
be held to a minimum.

VI. It is recomended that the first, second, and third grades should
have more time for Spanish. The three lower grades received a quantity
of materials, but because of the time element retained very little. Instead
of having Spanish once a week for fifteen mimtes they would retain more
Spanish if they had Spanish three times a week for fifteen minutes.

VIII. A major pfoblln which exists and should eventually be worked
out concerns the continuing program for the sixth grade as they proceed
to junior high school. Spanish should be available to those who wish it
in the seventh grade, After the pupils have taken Spanish in the seventh
and eighth grades, they should be able to enroll in second-year Spanish
provided they are acceptable to the highe-school Spanish teacher as being
capable to undertake such a task.
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but Spanish words could be substituted,

L. Games

Brady, Agnes M. Christmastide. Dallas: Banks lpshaw and Company, 1997.
This book contains some good games and other Christmas suggesticns,

$2,00.
De Cesare, Ruth, LatineAmerican Oame Songs. WNew York: Mills Masic, Inc.,
1’5,. 17 PPe

This book contains words and music in Spanish and English, These
games and songs may be difficult for lower grades.

M, Skits
Duniway, Katherine, Comedias interpretadas. Dallas: Banks Upshaw and Company.

These short plays and skits can be very appropriate for grades five
to nin.. inclusive, n.60.



95
Escenas cortas and Cuadros comicos, Hastings-on-iudson, New York: Gessler

Publishing Company.

Four short amusing skits appropriate for grives five to nine, inclusive.
Roach, Eloise, Sicte piezas flciles. Dallas: Banks Upshaw and Company.

These plays are for grades five to nine, inclusive, The plays are

very simple and contain information about daneing the jarabe tapatie

and making costumes. 60 cents,

N. SOM.

Aires favorites, Hastings-on-Hudson, New York: (essler Publishing Company.

Thirty popular songs including some Christmas carols. 50 cents.
Canciones de Navidad, Ithaca, New York: The Thrift Press.
Twenty-one songs with music and werds in Spanish,

Canciones populares de Espana y de México. Ithaca, New York: The Thrift
Press.

Many folk songs with words and musie, in Spanish,

0. Maps

Cartocraft Desk Maps. 5235 Ravenswood Ave,, Chicagos DenoyereGeppert Company.

These blank outline maps are for all Spanishespeaking countries.
They cost 55 cents a package and are for a small desk,

mgﬁ&u America, Mexico, and Central America. Dallas: Banks

These individual maps are in black and white, The sie is 20"x26",
and cost 4O cents each.

Cutline maps of the Americas. Darien, Comnecticut: Educational Publishing
= Company.

These could be helpful for correlating with social studies. Orades
four to six, inclusive,



Pictorial Map of Mexico. Dallas: Banks Upshaw and Company.
An excellent eclorful map showing the products of Mexico. The
map iz 27*xh3" and is priced at $2.00.

*

World Relief Map. Long Island, New York: Pan American Yerld Airways
e nep ’

An excellent map showing the time zones and the air distances between
citiess It could correlate nicely with geography. The sixth grade
on up would understand it.

Pe Miscellaneous
Fergusson, Erna, Mexican Cookbook. Albuguerque, New Mexicos University of
New Mexico.
A cookbook showing how to make the important Mexican foods,

Frutas., Dallas: Barks Upszhaw and Cempany.

This company has gourds painted to represent different fruits. The
gourds are 30 cents each. They also have small gourds at 10 cents each.

Greenwood, E. G., Ven sm Self-taught. Whitestone, New Yorks
Greenview Pu » Phe
This little booklet shows some essential information in learning
vetriloguism.

Hickory Dickory Clock, #3201. Fane, Pennsylvanias Holgate Brothers Company.
A good clock which cam be taken apart and put together again., $2,00.

Jordan, Nina R., "Costume Dolls", !EE Book a. Chicago:
Field Enterprises Educational Corporation, .

This has a colorful section telling about dells and costumes of other
lands,

Pan American Flags., Dallas: Banks Upshaw and Company.,

These flags are small but very colorful. Set of 21 silk flags on a
display base,y $16.50. !



Pei, Marjorie Lowry, Spanish Voca Words, Set I, St. Louis: The
Gelles~Widmer Company, .

These flashcards are easy to handle and can he easily seen by the
pupils. The flashcards are about vocabulary words, phrases, and
sentences, Some cards contalin pictures,

Set of two dolls representing the typliecal charro and china costumes.
DPallass Banks Upshaw and Company.

These dolls could be used as models for the children to copy and
make their own costumes.



