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- x- -The Coluparisoli of Colunin Method Versus the Context 
8k-i 

L -..! y 31ethoci in the Teaching of Spelling 
-<- . B y  Ira Everett Welch1 

It  is important in the llfe of normal American that he be able to 
coi-1-ectly. Writing is, for modern man, a common form of cornnluni- 

and a certain stigma is attached to a person whose writing is mar- 

c - -  red by faulty spelling. Thus to ascei-t~in the most effective method of 
, C tea(-liing spelling is n major problem in modem education. . 

TJnfortunCitel\~, this significant skill is not easily achieved because oE 
, , the complexitv of the English langu,~ge. No one can be expected to spell 

Y ,  
., an English \\old correctly simply because he has heard the word used 
h 

r- 
L, in speech, nor are there any rules which will enable a person to transform 
7.. 

C e<lsily and colrectly a spoken word into a written word. We are, where 
---A 

spelling is concerned, the victims of an old and deep-seated problem: the 
v~ctims of our gro\\ring language heritage. Gray tells us: 

, -. 
.--/ 
' . . , . the invention of the printing press, and the spread of the printed word 

- fro111 commercial centers made the i~nposition of some standard of spelling 
, ; necessary. The imposition of this standard came at a time when the English 

L 
, -; language was still undergoing phonic changes, and the standardized spelling 

' I -  made no provision for modification to meet these changes. Thus, jn spite of the 
fact that standardization has been valuable, it has led to a great deal of con- 
fusion. To such an extent has this confusion been carried that there is, at pres- 

'- ent, not a single letter in the English alphabet that does not represent two or 
- more sound values. Spelling, therefore, is no longer a phonic matter in English, 

.\--, the words must be carefully taught- in order to maintain a standard.' 
-< 

L 
' 
2 - 7  Spelling has to be learned by direct experience with each word 

spelled. Thjs study is directed to an investigation of the column method 
&versus the context method to determine which is the more effective in 
d k h e  teaching of spelling. By the col~imn method is meant that method f 

o h e r e b y  the pupil studies words from :I list or column, and then in his 
2 

test writes the \\rnrds dictated to him in a list or column. No eRort is made 
to place these \vords in a written sentence. In the coiltext method words 

L G- p are studied and test-spelled in phrases, meaning-groups, sentences and 
paragraphs. It  is also within the scope of this study to investigate whether 
either method, ccllumn or context, can better promote an increased corn- 

2 prehensioi~ of the meaning of words and their proper usage in the art of 
writing. 

6 - Y  
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The Procedure Used in This Co~llparison 
Classes of the se\-eiith and eichth grades of the Sharon Springs Grade 

School, Shiuon Sprinqs, Kaiis;ls, of the scliool tei.111 1948-1949 were used 
in this study. The expel-iiaent was collducted during the full school term. 
At tlie beginning of the term twel\re pupils were enrolled ill the seventh 
grade and twenty-cight pupils Lvere enrolled in the eighth grade. Each of 
tlie two classes were divided into pairs of pupils who had been equated 
by the sunlmatiol~ score of t ~ v o  tests, an  iiltelligence test, and a spelling 
test. Tlle "Otis Gro t~p  I~~tclli(:eilce Test, Form A" of the advanced exam- 
ination \\.;is lisetl for the intelligence test. The "Kansas Spelling Test, 111," 
l~ul)lisllc:tl l))r tlic 13urc;lu of Ed~ie;ltioual ,\Iensurements, K~unsiis State 
'Teachers Collegc, Einpol.ia, Lansiis, \\-as used for the spelling test. The 
~ u l ~ i l s  of each of tlic tn70 cliisscs \vere listed froill the highest to the lo\vest 
sumi~lation score. E\-e1.v coiisccuti\.e t\\.o from the Ilighest t o  the lowest 
j11 t l~ is  list I~ecn~ne  ccluatcd 11;tirs. This methud of pairing ~)up i l s  of the 
two grac!es in sllown ljy T ~ l l ~ l e  1 ilnd Tilble 11. 

From eacli eciuated pair- onc tf-ils selected for the Group and one 
was selectetl for the R G ~ O L I ~ J .  Tlie A Group became the exl3erimental 
g1.0~11 using the context rnetliod. Tlie B Group bccame the control group 
usirig the column method. 'The X Group of the seve~lth grade and the A 
Groul~ of the eight11 grilclo \f.rl-e uoi:ll~ined illto one class group-Groul~ A. 
Likewise tlie H Group of tlic. se\eiltll grade \\?as coml~ined with the B 
Group of tlic! eiglitll grade and I~eecame one class grou11-Group B.  

The pupils' ecluiition scows \\.ere listed consecutively from tlie highest 
to tlie lo\\-est scores, 2nd tlle pupils wcre paired according to their place- 

T.4BL.E I 
ORIGIKAL EQUATED PAIRS OF THE SEVENTH GRADE 

Pupil Equated Score Group Assignment 

hlorse 
Basg:lll 

Stewart 
Xlantes 

, Shurtz 
Flessrler 

Reiilllard t 
&inn11 

\Yertz, J .  
Cawith 

Lnrson 
Roberts, B. 



llleiit 011 this equation score list. The first two became the first pair, the 
second two became the second pair, and so on. In each grade (7th and 
8th) the first pupil of the first pair was placed in group A; the second 
pupil of the first pair in group B. This process was re\-ersed in the second 
pair. Here the second pupil was placed in group A and the first pupil in 
group 8.  This alternation was continued for all the pairs of each grade 
until the last pair was placed in a group. This is shown by Tables I and 11. 

During the s d ~ o o l  term two equated pairs of the seventh grade were 

TABLE 11 
ORIGINAL EQUATED PAIRS OF THE EIGHTH GRADE 

Equated Score Group Assignment Pupil 

Schemm 
Price 

Hey1 
lliller, G. 

Goudy 
llontgomery 

Smith 
Underwood 

Arms trong 
LVigton 

Hileman 
S torer 

Alley 
Finle y 

Klinge 
Deklint 

Alumbaugh 
lliller, C. 

Houston 
Hoberts 

Brand 
JIorin 

Schriebeh 
IVertz 

Foresbeck 
Vincent 

Pettigrew 
Dreiling 



l~roken by one of each pair mol-ing away. The relnaining four pairs of 
the seventh grade continued to the finish of the esperiment. Data from 
the work of these four pairs of the seventh grade were used in this expkri- 
ment while the incomplete records of the t\vo broken pairs were not used. 

0 1 1 1 ~  one menlbes of the eighth grade class moved from the school 
district during the school term. This h o k e  one equated pair which left 
thirteen eight11 grade equated pairs to conlplete the experiment of this 
study. The records of the one broken pair were not used in the cornparison 
of these spelling results. Spelling records of the seventeen pairs of both 
grades who completed the entire experiment were used for the informa- 
tion and d;lt:l of this study. These pairs arc given in Table 111. Each 
group of the final Groups A and 13 was conlposed of seventeen members, 
four seventh grade pupils and thirteen eight11 - grade pupils. 

During the school tern1 three seventh grade l~upils and one eighth 
grade pupil moved into the school district. They n.ere placed in one or 
the other of Groups A and B but they did not take part in the entire ex- 
periment. Their records were not used in this comparison of results and 
tlie findings for this experiment. 

TABLE I11 
FINAL PAIRS USED I N  THIS EXPERIMENT 

Group h (Pairs listed opposite) Group B 

Xforse 
1,lnntcy 
Mann 

Wertz, J .  

Schernnl 
Miller, G. 

Goudy 
Underwood 
Armstrong 

Storer 

Alley 

' b e ~ i n t  

i\lumbaugh 

Brand 
Wertz, C. 

Forsbeck 
Dreiling 

7th Grade 

8th Grade 

Basgall 

Stewart 
Heinhardt 
Gawith 

l'rice 

Hey1 
Montgomery 
Smith 

Wigton 
1-Iileman 
Finky 

Klinge 

Miller, C. 
hlorin 
Schrieber 
Vincent 

Pettigrew 



Two METHODS OF TEACHIKG SPELL~XG 7 

Choice of Words. About two-thirds of the spelling words were chosen 
from the Kans~s  adopted spelling texts for the seventh and eighth grades, 
T l ~ e  Neicjton Hannn Day-by-Day Speller., Textbook-Notebook Edition, 
published bv the Stl~te of Kansas. The remainder of the words were 
chosen from the other subjects taught in the seventh and eighth grades. 
A large per cent of these words were also found in the seventh a i d  eighth 
grade spelling texts. Twenty-four words were used each week for the 
weekly spelling lesson. 

Time and lesson plctn of the experiment. This experiment ran for 
thirty school weeks of five days each. Short \veeks because of holidays or 
storms were not counted as spellina \\leeks. For this reason the week 

? 
numbers used in this study do not i.etei- to school term weeks but to spell- 
ing weeks. Thus the thirtieth week of spellirl~ was the thirtv-fifth week 
of the school term. 

The thirty weeks were divided into five six-lveeks periods. 111 each 
six-weeks period five weekly lessons were covered with a weekly test, a 
six-weeks review and .a six-weeks test. This pli~n was modified only in the 
thirtieth week when three final tests were given to close the experiment. 

Materials and eclrripnzent used in tlle e x j ~ e r i m ~ n t .  A mimeographed 
sheet listing the week's spelling words \rras given to each pupil on Mon- 
dav. Textbooks were used for further study. The M'ebster-klerriam dic- 
tionary n7as used for study of definition, svllabication, accent, phonic 
spelling, and other information. Test sheets \irere given to pupils of 110th 
groups on Friday for the final written lesso:~ of the week. Thcse forms 
consisted of a list sheet ilumbered from 1 to 24 for Group B and n lined 
sheet for writing sentences and paragraphs for Group A. 

Procedure for spelling lessons and tests in the Control Group B.  The 
procetlure for the spelling lessons in this group followed somewhat closely 
that suggested in the Textbook-Notebook Edition of the adopted Day-brj- 
Day Speller. 

On Monday the words were pronounced and witten. A p:traqrapl~ 
or sentences were read in whicl~ the words were used as was suggested 
by the text in the thcrne paragraphs given for each new lesson. 

On Tuesday the words were stuclied as thcir meanings. Thc speller 
dictionary and Webster's dictiorinry were used for d ~ i s  meaning stl~dv. 
Roots, derivati\.es, antonyms, homonyms, synonyms, prefixes, suffixes, 
etc., were studied on this day. 

On Wednesday a first test was given to determine what words needed 
further studv for Friday's test. This lessoil was always written i11 column 
form. Papers were exchanged and checked. 

On Thursday the words missed on ~ e d n e s d a y  were studied and 
written in isolation or in column form. The six steps outlined in the text 
were used in studying the words. Particular attention was given to the 



\\lord and its parts, syllables and letters. The words were allvays written 
in isolation from any contextual material. 

On FridCly a final test for the week was given on all the words 
studied that week. The week's grade was based on the score made on this 
final test. Records were kept and accumulated for these regular Friday 
tests. 

Procedure for the spelling lessons in the Experimental Grotip A, The 
procedure follocved in this group was much the same as that followed for 
Group B except that all study and written work \tias done in contest form. 
,\leaning \\.as stressed and obtained by using the words in contextual 
material. No word was written in isolation or studied in column form. 

On hlonday the words were iiitrociuced by pronunciation of each 
word and writing each word in n sentence or word phrase to sliow its 
meaning or meanings. An intense study of the dictionary was carried out. 
Paragraphs or sentences were read in which the \r.ords were used. 

On Tuesday the words were studied as to the mechanics of the 
written word. The syllable, the accent, roots, derivatives, antonyms, syno- 
nyms, homonyms, prefixes, sufi'ises, etc., were studied on tllis day with 
a continued use of tlle speller dictionary and Webster's dictionary from 
the Monday study. X comparison of so~.inds found in some \vords with 
the same sounds found in other words was made. IVords were never \wit- 
ten except in context. 

On \Vednesclav ;I first test was given by a written lesson. The words 
were written ill sentences and paragraphs which were composed by the 
pupils upon the prorlunciation of the word. II'ords were counted wrong 
on \.17ednesday if used improperly as to meaning. Other words missed in 
the context were checked and noted. Papers were exchanged and checked 
to determine which words needed more study on Thursday. 

On Thursday each pupil practiced the words needing more study 
by writing them in phrases, sentences, or paragraphs. Attention was given 
to proper seztence and paragraph structure, punctuation marks, neatness 
of work, proper margins, and all other. good rules followed in writing 
contextual material. The breaking of words at the end of lines was care- 
fully studied. 

On Friday the final test was given. The pupils were given forms to 
use in writing this test. The test was dictated in paragraphs and sentcnccs 
containing the lesson words. The whole paragraph or sentence was read 
while the pupils listened. The sentence or paragraph was rcrcad by word 
groups or pllriises and the pupils wrote this dictaticin. %%ex1 the sentence 
or paragraph was finished it was again read slowlv for any correction. 
The next sentence or paragraph was then read, following the same pro- 
cedure used on the first sentexice or paragraph. This was continued until 
the entire lesson was written by the class. Papers were then exchanged 



and cilecbked n ith a printed copy of the 11-ritten lesson. Black circles were 
dra\~.n arounc-t 11011-spelling words rnissed. Red circles were drawn around 
spelling ~vorcls missed. The spelling grade lvas based on the spelling score 
of the spelling words spelled correctly. Other words missed were recorded 
but this result did not become part of the score for the week's grade. The 
papers were returned to the owners for a final check before they were 
handed in for recording. 

Testing proccd~lre. The six weeks tests or review tests were given 
to both A and U groups in the same room at the slime time. The sixth and 
twelfth weeks tests were written in context only. The eighteenth and 
twenty-fourth xvecbs tests \\7ere given on two days, Tuesday and Thurs- 
day. On Tuesday the test was given in column form. On Thursday the 
tcst was given in contestu'11 form. Forms for writing these tests were 
furnished. 

The thirtieth week ivas used for culminating tests @veil to all pupils 
of both groltix in the same room at the same time. 011 Slonday n one- 
hundrctl n~ord list of re\lie\\7 words \vas gi\.en and was written in colurnn 
form. On Tuesclnv twenty-four \vords \\-ere given for spelling and for 
sentence construction writing. On lYednesdny twenty-four \vords were 
pronounced to the t\\7o g-roups, who were instructed to spell the words, 
break them into svllal~les, and to use the word in a sentence of their o5vn 
construction. Since composition work requires the proper breaking of 
~vorcls into svllables at line ends, this skill is necessary and important. 
Thew papcrs were checked for correct spelling, correct s~7llable break- 
ing, and for proper use of the word in context meaning. The mechanics of 
sentence structure was also checked. Xeatness of papers, proper margins, 
and othcr points of importance in writing words in'meaning settings were 
noted. 

All words used in thcse three final tests were words of lessons studied 
during the year. 

Appraisal of Fincli~igs By Results of Experiments 

It was believed that ,t complete cl~arlge lrom column teaching- 
studying-testins spellillg to context teach-studying-testing spelling would 
he so drastic in change and that the pupils in Group X 1.vould sho\u a 
definite drop in their spelling results or achieveinonts to that of Croup I3 
for some time until they had adjusted their study and learning 11al)its to 
the new or espcrlmental n-iethod. Because of this, it was plnnnetl not to 
alternate the groups ftorn one method to the other but that ei~cll g r o ~ ~ p  
should finish the whole tern1 ur~der the rnethod or plan ~ s i t h  which it 
began. It  is in tiii3 factor that the present experiinerzt differs from thc 

a ions. column-contest experiment5 rn:tde by other investis t '  
'jcoenth grorle reg~rlar  weekly spellitlg lessons. The following results 



for the seventh grade pupils in Groups A and B for their regular 25 weekly 
spelling lessolls as shown on Table IV are compared by equated pairs. 

The first equated pair-On the weekly tests the Control Group B 
nlember made better grades for a total of six weeks; the experimental 
Group A inember made better grades for two weeks; and neither escelled 
for seventeen weeks. All the better scores for the Group I3 member were 
made in the first half or twelve lessoils and the last eleven lessons were 
equal scores for both members of this first pair. During the first 13 weeks, 
the A member missed four times as many words as the B member but the 
last 13  weeks the B member missed 1.66 times as many as the A mem- 
ber. 

The second equated pair-The B member made better scores for a 
total of twenty-one weeks, the A member made better scores for two 
weeks. Both membess were equal in scores for two weeks. The first 13 
weeks the A member missed 6.,5 tinies as many words as the B member, 
but the last thirteen weeks the A member missed only 2.2 times as many 
as the B member. 

The third equated pair-The Group B member made better scores 
for a total of nineteen weeks; the Group A member made better scores 
for three weeks; and neither was superior in scores for three weeks. The 
first thirteen weeks the Group A member missed 7.6 times as many words 
as Group B member; the last thirteen weeks the Group A member cut 
down to 3.75 times as many words missed as the Group B member. The 
Group A member did not excel in any week during the first thirteen weeks 
but did excel three weeks and made an equal score once during the last 
twelve weeks. 

The fourth equa;ed pair-Both the A and B member of this pair 
excelled the other for a total of eleven weeks and there was no difference 
in scores during three weeks. The A member missed about 1.06 times as 
many words as the B member during the first thirteen weeks but the two 
members were equal in the number of words missed in the last thirteen 
weeks. During the first thirteen weeks the B member excelled 1.2 tirnes 
as many weeks as the A member but the last thirteen \\reeks shows the A 
member excelled 1.4 times as many weeks as the R member. 

From the above appraisals of the seventh grade members of Groups 
A and B there seems to be evidence that the change from the column 
method to the context method does require time for adjustment to the 
new method. During the first weeks the achievements of the Experimental 
Group A were far below the achievements of the Control Group B making 
a wide gap between the two. This gap gradually decreased until by the 
end of the school year there was little difference. 

A comparison of the two seventh grade groups froin their total 
number of words missed for the entire group for each lesson shows the 
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followil~g: Group B members totaled 21 \veeks in which they made 
better total spelling scores than Group A; Group A ll~ernbers excelled for 
four weeks o : ~  the totill words missed by the entire gro~lp.  Group A missed 
a total of 2." tinles as nlal~y \\lords in the first thirteen lessoils as did 
Group B, and Group A ll~issecI a total of 1.:35 tirnes as man): words as 
Group B in the last thirteen weeks of the experiment. 

Eighth grade regtilllr weekly  spelling lessons. Table V shows the 
results of the weekly tests for the eighth grade Group A members for 
twenty-five lessons, and Table VI shows the sarne results for Group B. 
Members of the first equated pair are listed first oil both tables, the second 
pair next, and so on to the last equated pair. 

The follon-ing results lrom Tables \' and \'I are sllo\vn: 

The first equated pair-The I3 member made perfect scores for all 
twenty-five lessons. The X meml~er  mark perfect scores for nineteen 
weeks. The B niember excelled four weeks in the first thirteen weeks and 
three weeks of the last thirtcen iveeks. The A member missed ten words 
during the first thirteen weeks and four n*ords the last thirteen weeks. 

The seco~ld equated pair-The B member made better scores for a 
total of tell weeks, only two of ivhich urere in the last thirteen weeks of 
the experiment; the A meml>er made a better score one week in the last 
thirteen weeks; there \vas no diff'ei-ence in scores tor fourteen weeks, ten 
of which uere  in the 1,lst thirteen week .  The A member missed 13 ivords 
to the B rneml~cr's 0 during the first thirteen weeks, but 5 words to 1 in the 
last th~rteen weeks. 

The third equated pair-The R member excelled for a total of thirteen 
weeks with both A and B members rnaAing equal scores for the other 
twelve weeks. The  A member missed twelve times as many words the first 
thirteen weeks and fourteen times as many words as the B membcr the 
last thirteen weeks. The B mernber missed one word in each half of the 
twentp-five lessons. Not much change is here shown between the mem- 
bers of this third eighth griide equated pair. 

The fourth ecjuuted pair-The B membcrr of this pair made n better 
score for a total of thirteer~ \\reeks; the A rnember of this pair- excelled for 
three weeks; there was no difference in scores for nine weeks. In the first 
thirteen weeks the B member missed 1.4 times as many words us the rZ 
member I ~ u t  in the last thirteen weeks the ,4 member missed 3.2 times as 

many words :is the R member. This pair shows an oppusite trend in these 
resillts when compared with other equated pairs. 

The fifth equated pair-The B lncmber did not miss a word for any 
week of the entire twerity-five ~veeks' lessons. The A member equaled this 
perfect score for ten weeks, falling below for  fifteen weeks.-The A member 
missed 1.37 times as many words the first thirteen weeks as he did the 
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last. Thus it cnll be seen, the A member was moving in the direction of 
closillg the gill1 between l~ilnself and his equated partner. 

The sixth equated pair-The A n~ernber surpassed the B meinber 

for a total of fourteen weeks; the B member excellecl for six weeks; there 
\\as no difference for five \\reeks. The A meinber excelled nine of the 
fourteen tiines the first thirteen weeks, the B meinber excelled three of the 
six in the first thirteen weeks. They were equal one of the five in the first 
tliirteen weeks. Group B member missed about 3.5 tiines as inany words 
as the A member in the first thirteen weeks, but missed 2.5 times as many 
~vords as the X member in the last thirteen weeks. 

The seventh equated pair-The B member outstripped the A member 
for a total of 15 weeks, twelve of which were in the first thirteen weeks. 
The h nlenlber out-did the B member for five weeks; there was no dif- 
ference for five weeks, four of which were in the last thirteen weeks. ' 

The eighth equated pair-The R member scored better for a total 
of hventy-one weeks, ten of which were in the first thirteen weeks; the A 
member did better for three weeks, one before and one after the thirteenth 
week; the tu-o members were equal in score for one week. The A member 
missed 3.:38 times as many words the first thirteen weeks as the B member, 
but 3.2 times as lnailv words as the B member the last thirteen weeks. 

The ninth equated pair-The A member made a better score for a 
total of twel1.e weeks, six of which were in the first thirteeil weeks and 
six in the last thirteen weeks; the B member escelled for seven \veeks, 
five of which \vere in the first thirteen weeks. The A member missed 1.05 
times as manv words as the B nlember in the first thirteen weeks; the B 
nlember missed 1.83 tilnes as rnany words in the last thirteen weeks as 
the A meniber. 

The tenth equated pair-The B member of this pair made a better 
score in twenty-four lessons; the A meml~er did not excel on any week 
but equaled the score of the B member on the twenty-fourth lesson. The 
-4 menlber missed 6.2.5 times as many words as the I3 member the first 
thirteen weeks, but only 3-63 tirnes as m m y  as the B mernber the last 
thirteen weeks. 

The eleventh equated pair-The A member made better scores for 
n total of 20 weeks; the R member did better for four weeks; the two 
members made equal scores for one week in the last thirteen weeks. The 
B member of this g~.oup missed 3.97 times as many words as the A member 
in the first thirteen weeks, but only three times as many in the last thirteen 
\veeks. 

The twelfth equated pair-The B member made better scores for 
n total of eighteen weeks, ten of which were in the first thirteen weeks; 
the A member was above the B member in score for seven weeks. The A 
member missed 1.23 times as many words as the B member the first thir- 



teen weeks, and 1.3 times as many as the B member the last thirteen 
weeks. Both members missed more words the second half of the experi- 
ment than the first half. 

The thirteenth equated pair-The B member made Letter scores than 
the A rnenlber for a total of fourteen weeks, eight of which were in the 
last thirteen weeks; the A member excelled for ten weeks, five weeks in 
the first half and five weeks in the last half of the twenty-five weeks. The 
A member misspelled 1.14 times as many words as the B member in the 
first thirteen weeks, 1.13 times as many as the B member the last thirteen 
weeks. Both members misspelled more words the last thirteen weeks than 
the first thkteen weeks. 

A comparison of the eighth grade A and B groups show the following: 
Group B rnembers totaled 20 weeks with less words missed than the 
Group A members; the Group ,4 members totaled 5 weeks with less words 
missed than Group B members. Group A missed 1.31 times as many 
words as Group B missed in the first thirteen weeks, and 1.21 times as 
many words as Group B in the last thirteen weeks. 

The same weekly lessons shown by Table IV, Table V, and Table VI 
are also shown by Table VII and Table VIII which give the results in per- 
centages. These percentages show the correct spelling of each group by 
grades and group totals. Graphical comparisons of these percentages are 
sl~own in Figure 1, Figure 2, and Figure 3. Figure 1 compares the seventh 
grade Group A with Group B.  Figure 2 compares the eighth grade Group 
A with Group B. Figure 3 shows a graphical comparison of the per- 
centages made by the entire Group A with the entire Group B of both 
grades. 

It must be remembered that on all these weekly tests Group B mem- 
bers spelled the words by the column-dictated method while Group A 
members spelled the words by the context-dictated method. Group B in 
column spelling found some difficulty keeping ahead or equal to their 
Group A partners during the last half of the experiment when the A mem- 
bers had adjusted themselves to the radical change of their method of 
studying and learning spelling. 

There is a noticeable likencss of the pattern seen in the graphical 
cornparisons of the two groups. A lesson that caused difficulty for one 
group also seemed to be difficult for the other group. This difiiculty ap- 
pears to offer about an equal amount of difficulty for both groups. The 
wider gap between spelling scores at the start of the experiment can be 
seen to narrow until it reaches a somewhat balanced state. 

Six-seeks tests gioen to bath groups. Six six-weeks tests were given 
during the Gth, 12th, 18th, and 24th weeks. Each six-weeks test followed 
the five regular spelling lessons. 

A dictated test in context form was given to all members of the '7th 
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Figure 1 

Per Cent Total Words Spelled Each Week-7th Grade 
(Group A-solid line; Group B-broken line) 

Figure 2 
Per Cent Total Words Spellcd Each Week-8th Grade 

(Group A-solid line; Group B-broken line) 

Figure 3 
Per Cent Total Words Spelled Each Week-7th and 8 th Grade 

(Group A-solid line; Group B-broken line) 
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and 8th grade classes at the same time on each of the above four test 
weeks. The spelling words were review words from lessons already 
studied. Correct spelling of these review words tvere graded and used 
as a six-weeks test grade. Other words missed in these context tests were 
recorded for each individual. Sentence and paragraph forms and mechan- 
ics were noted. Proper placing of material on the paper, neatness, and 
any difference or variation from the acceptable or standard was noted 
for both groups. 

A second test was given the 18th and 24th weeks. This test was a 
dictated-column test given to all members of the seventh and eighth 
grades at thc same time. 

Seventh grade six-weeks tests resztlts. Results of the six-weeks tests 
for the seventh grade both Group A and Group B are shown on Tablc IX. 
These results are given in the number of words missed and the per cent 
of correct spelling. These are listed for each member of each group. Group 
totals for each test are also shown with a total per cent of words spelled 
by the group of the seventh grade. 

The following results are shown by Table IS: (For the four context- 
dictated tests shown below, a "0" means equal in score.) 

Pair 6th Week 12th Week 18th Week 24th Week 

Total B B B A 

From Table IX and the above summary it can be seen that Group ,4 
made the largest gains from the first test to the last test, that the A mem- 
bers were not at first able to do better on context even though they had 
practiced with context spelling each week while Group B had practiced 
with column spelling. 

The two column-dictated tests shown below were given the 18th 
and 24th week. ( A  "0" means equal in score.) 

Pair 6th Week 12th Week 18th Week 24th Week 

Total I B A 



C N O N  
i 

= T o ?  
C 3 0 i  
o m o v  
r( M 



This shows somewhat the same results as are shown in the 18th and 24th 
weeks context test. 

Eighth grode six-weeks tast restrlts. The results of the six-weeks tests 
for the eighth gr.:de both Group A and Group B are shown in Table X, 
and from Table X the following summary of results is evident. In this 
summary the group member is shown who excelled his partner in the 
six-weeks context spelling test. ( A  "0" is used to indicate those tests 
wherein the two members were equal in score.) 

Pair 6th Week 12th Week lSth Week 24th Week 

Total B 

The above summary together with Table X clearly shows that Group A 
made a definite gain during the year on tbeir six weeks context tests. Eight 
pairs showed a gain for the A members. Four pairs have a continuous lead 
for two B members and two A members fur the wl~ole year. Two of these 
groups were very close on scores and members of the others made some 
improvement. The total number of words missed and per cent of correct 
spelling for each group shows a continual climb of the A Group which 
was far behind in the beginning until the group was in the lead on the 
last six-weeks test. However, the last two tests show the two groups close 
in achievement with the A Group in a substantial lead. 

The column tests given as six-weeks tests on the 12th and 18th weeks 
show a slightly different result. (The excelling member is shown by the 
Croup letter and equal standing is shown by a "0.") 





Pair lSth Week 24th Week Pair 1Sth Week 24th Week 

7 A -4 Total B A 

The above seems to diow dint the better spellers profited more from 
the contest instruction while the poor spellers profited more from the 
column spelling. The totals for the groups gives the advantage to the 
Grou~p B. The last two weeks of six-weeks testing seem to indicate that 
the Group '4 members who had once gained the lead continued in the 
lead. More A members gained the lend after once having started in arrears 
than did the B members. hlorc pairs were about equal in achievement on 
the last tests than was shown 011 the first tests. 

Othcr z~orcls nzissed on the context tests. The other w.ords that were 
missed besides the review spelling jvords in the context for the six-weeks 
tests were recorded for each individual. These results are shown in Table 
XI. The totals for each group are shown for each grade. On all tests ex- 
cept the 12th week test for the seventh grade, Group A escelled. There 
were slight leads, howe\,er, for thc A members in the 6th and 18th weeks. 
The eighth grade A members led with a good margin on three of the 
four six-weeks context tests with a slight le,~d in the fourth test. This would 
seem to indicate that context spelling ivould make one conscious of all 
the words to be spelled in the context materisl rather than iust the spell- 
ing words which had been studied. Sejyeral members of Group A did not 
excel their partners in the spelling of other words in the context material 
of these tests. Several pairs have a difference of orily one or two words. 

Final tests. Three final tests were given the thirtieth week of this 
experiment. All three tests were given in the same room to both groups 
at the same time. 

100 rc;ords test, Find Test I .  Results of this test are shown by Tahle 
XII. This test was given on Monday. 

The seventh grade A meinhers lend in the first, fourth, and second 
pair. The lead was slight for the second pair. The B member of the third 
pair showecl a substanti31 lead. 

For the eighth grade, the B members lead for eight pairs, shomillg 
leads of three or less for four of these. Five A members of the eighth 
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TABLE XI1 

FINAL TEST ON 100 DICTATED WORDS SPELLED IN  A COLUMN 

Group A Group B 

Alantey 7,s Stewart 74 

l lann 7 1 Reinhardt 85 

Goudy 85 

Underwood 61 

Ariils trong 75 

Storer 95 

Alley 7 7 

Gawi th 

Price 

Hey1 

Brand 20 \lorin 7 2 

l ~ e r t z ,  C. 68 Schrei her 18 

Fors beck 33 Vincent 15 

Dreiling 17 Pcttigrew 5 0 

grade excelled their partners. But the five highest ecjuation score-pairs 
were led by the I3 member, u'ith close Ieclds for four out of the five. 

24 dictated u;ords, Final Tcst 2. The results of Final Test 2 which 
\\-as given on Tuesday of the 30th week are sho\\~n in T:lble SIII. Records 
were kept of the words missed on this test for each pupil. T!le sentences 
composed by the pupils \vere checked to (letel-mine if the pupils used the 
\vc~rds correctlv as to rneani~lg in the sentence. Other words missed in the 
sentence besides the review spelling words were reccjrcled. The otl~er 
words werc h-om the pupil-composed sentences and so of: their own choos- 
ing. All colitcst material given - in the six weeks test was dictated, l ~ u t  in 
these final tests the children composed their own sentences with words of 
their own choosing except the review spelling words, the dictated test 
words. 

Croup A of grade seven showed superiority on a11 three factors of 
this test, words spelled correctlv, correct use of the \\rords in sentences 
.as to meaning, and other words missed bcsides the spelling words. The 



A mcinbers spellcd 9 more words correctly than did the B members, the A 
members used 14 Inore words correctly than did the B members, and 
the A nlembers missl>elled 14 less other words of their sentences than did 
their B partiiers. 

Of the 13 pairs of eighth grade puplls, the B membel-s show the 
advantage on all three factors. On the review words spelling, seven B 
members were leading their ,4 partners to 5 A members leading. The B 
members spelled 6 more words correctly than did the A members. Seven 
B members led in the use of the words in sentence meaning to four A 
members who led their H partners. ' r l~e B members were able to use 5 
more words correctly t l ~ u l  could their A partners. Six B members to 5 
A members led in the correct spellirlg of other words which they had 
chosen for composii~g their sentences. But the total shows that the A 
members missed only one m:)re word than did the B members. 

TABLE XIXI 
FINAL TEST ON 24 DICTATED WORDS TO BE SPELLED AND USED 

CORRECTLY IN PUPIL-COMPOSED SENTENCE 

Group A Sp. Sen. O/W Group B Sp. Sen. O/W 
Corr. Mean. Miss. Corr. 3iean. Miss. 

Morse 23 22 2 Basgall 22 80 4 

Mantey 23 22 0 Ste\vart 22 21 3 

Mann 22 -- ?? 0 Iieinhardt 23 19 1 

Wertz, J. 22 18 6 Gawitlz 14 10 14 

Schemm 24 "3 0 Price 23 24 0 

hliller, G. 23 -74 - 9 Hey1 24 22 1 

Goudy 23 21 d 9 Alontgomery 21 22 1 

Underwood 21 20 2 Sn i~ th  21 21 3 

Armstrong 22 21 0 Wigton 21 18 0 

Storer 23 -73 0 HlIemnn 20 23 7 

Alley 20 22 1 Finely 21 20 4 

DeMint 21 19 6 Klinge 24 22 2 

Alumbaugh 23 18 1 Xliller, C. 20 22 5 

Brand 10 11 7 .\?orin 19 19 10 

Wertz, C. 12 18 8 Schreiber 13 18 3 

Fors beck 20 19 b \'incent 8 16 3 

Dreiling 9 18 8 Pettigrew 19 19 5 



The seventh grade Group A was slightly superior in this test while 
the eighth grade Group B was slightly superior. However, results of this 
do not show that study by context form has been an advantage to the 
Croup A over those ivho studied by the use of the column fonn. 

24 dictated ~L;oT&, Fir~nl  Test 3. The results of this test are shown in 
Table XIV. Twenty-four words were dictated to all pupils who were in- 
stl-ucted to spell the words, break them into syllables, and use them in 
sentences of their oivn composition. Four separate factors or skills were 
recorded for this test. First, words spelled correctly; second, proper sylla- 
bication of the words; third, \\lords used properly in sentences; and four, 
other words missed in the contest material other than the spelling review 
words. 

TABLE XIV 

FINAL TEST ON 24 DICTATED FVORDS TO BE BROKEN INTO 
SYLLABLES, SPELLED AND USED CORRECTLY IN 

PUPIL-CO.MPOSED SEXTESCES 

G r o u p A  Sp. Syl, Sen. O/W Group B Sp. Syl. Sen. O/W 
Cor. Cor. Cor. Mis. Cor. Cox. Cor, Mis. 

Alorse 23 19 24 0 

hlantey 14 15 24 2 

l\ 1 nnn 14 18 28 5 

R'ertz, J. 18 13 20 5 

Schemm 23 1 G  24 1 

Xliller, G. 21 6 20 1 

Goudy 20 16 24 0 

Underwood 20 11 22 4 

Armstrong 19 14 24 0 

Storer 24 14 24 0 

,411ey 18 I2 21 5 

Dehlint 14 14 22 3 

Alumbaugh 20 10 18 3 

Basgall 23 19 23 4 

Stewart 18 12 21 3 

Reinhardt 24 14 22 5 

Gawith 10 1.5 22 7 

Price 24 19 24 4 

Hey1 24 20 24 1 

lfontgomery 22 14 22 1 

Smith 24 15 21 6 

Wigton 21 16 21 6 

Hileman 19 13 23 7 

Finley 13 9 24 4 

Iilinge 21 10 22 8 

\3illc.r, C. 15 10 24 7 

Brand 9 14 18 13 \lorin 18 6 19 6 

Wertz, C. 17 12 18 3 Schreiber 8 4 2 1  9 

Forsbeck 8 11 19 5 Vincent 13 4 17 3 

Dreiling 6 7 1 6 0  Pettigrew 15 4 20 7 
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The following is t ~ ~ k e n  fro111 results slio\\ln in Table SIV,  7th Grade: 

Pair Correct Correct Correct Other 
c Spelling Syllabi- Sentence Words 

cation Use hiissed 

1 0 0 A A 

2 B A A A 

3 13 A 0 0 

'4 A B B A 
t 

The escelliilg mt:n~ber of tlle pair is shown by the group letter. The "0" 
shows 110th n-!en;l~t~rs were eclual. 

The tot~lls shun. that the U members spelled 6 rnore \\lords th in  the 
X members, A members syllabized 5 n o r e  words correctly than did the 
B mernbers, A mcml~urs used 2 more \vords correctly in seiiteilces than 

c. did the R menll~ers. and that the A members missed 7 less other words 
than did the B men~bers.  

The  eighth - gr;tde made the following on Final Test 3: 
The  H Group ~ n e ~ n b e r s  excelled on the spelling of \vords by 9 B 

members to 4 h meml~el-s leading their pairs. On the correct syllabication, 
the A mernl~ers o u t ~ t r i ~ ~ ~ > c d  the B members 9 to 4 pairs; on sentence nse 

b of the \vortls, the 3 mcrn1,ers were better 11y 7 to 5 pairs; but the ,4 nlern- 
bers \\-ere far better on not missing other words in the sentences 9 to 3 
pairs. This nrould show that the A Group tlid not become better sl~ellers 
by studving through a contest method but that by more practice in con- 
test \vritinc, - they became more conscious of all words written and try 
to use \~rords which they can spell, that from practice of u~riting papn- 
graphs in \~-hiclt the sk.ill of 1)i:eaking \+lords in syll~tbles becomes necessary, 
they are t~et ter  able to correctly l~reak the ~vords  learned into syllables.. 
The B Group missed 1.7 times as Inany words as the A group. 

Otlrer factors of file covtpal.ison. Other factors of comparison between 
the esperimental and control groups are the placing of the material writ- 
ten in context on the paper, punctuatio~l and capitalization, neatness of 
papers, and the transfer of' context writing habits into other suhjects and 
lessons. 

The last six-weeks context written test given the 24th week shows 
the following about some of these other factors besides learning to spell 
words. 

All of the seventh grade and twelve members of the eighth grade of 
the Group B had defi~iite margin trouble (writing in the m;lr-gin, leaving 
no  margin, runlling over into the margin, crowding letters and words 
into the ~na rg in ) ,  \\.bile three of the seventh gradc and four of the eighth 

of Group A hacl margin difficulties. 
L- 



Carefulness about neatness ok papers \\/as s h o \ ~ ~ n  to be definitely in 
favor of Group A. One seventll grade pupil and four eighth grade pupils 
of the A Group wrote careless papels a i d  were heeclless of the appearance 
of their papers while two of the seventh grade and seven of the eighth 
grade of the Group B shocved this tenclency. 

Of the eighth grade groups, the Group B pupils were twice as care- 
less 11s the Group -4 pupils in lec~ving out snlall words of the written con- 
text material, The seventh grade pupils did not show this fault. 

All pupils had received instruction conce i~~ing  proper nlargins, neat- 
ness of papers, proper sentence structu:e, pullctuatioll and ~~lpitnlization 
along with other factors of good contestucll \vriting in their English classes 
as well as the spellins classes hut the Group A l~rc~cticed writing con- 
textual n1:iterial together \\7ith all the ~nechanics and factors that go to 
make up good writing for their entire spelling lessons except the two six- 
weeks column tests and the 100 word column final test. 

Summary and Conclusions 

From the various tests giben in thls experiment we may draw at 
least the following conclusions: 

1. At the beginning of this experiment Group A was below Gi-oup 
B in spelling achievement, but as tlle e~periment  progressed this differ- 
ence was gradually lessened. 

2. Group A sho\ved greater improvement than Group B but still 
did not surpass them in spelling 'tbility. 

3. Groiip A showed greater skill in spelling other words in the 
context. 

4. Group A was more careful in their \\,ritten work as to neatness, 
proper arrangement, etc. 

5. Group B spelled better as a \r.hole than Group A at the end as 
well as the begiilning of the experiment. 

6. Neither group showed much superiority in understanding 
meaning of words. 

7. In their own compositions, t!-le pupils of Group A were more 
careful to choose in their free choice of words those words which they 
could spell. 

8. The two groups were nearing one another in spelling achieve- 
ment as the length of time increz~sed until there was little difference at 
the end of the experiment. 

9. Group B seemed to find it much easier to learn to spell words by 
the column method of study, especi~lllv was this noticeable during the 
first 1-lalf of the experiment. 



10. The study of phonetic souilds of a word when compiued with 
other words hai:ing the same so~urds in pronunciation seeined to confuse 
members of Group A rather t l~an  help them. 

I11 COIIC~US~OII, nle may answer with some preciseness, :1nd n~ith ad- 
mitted redundancy, the questions underlying this studv: 

1. Is either the column method or the context method superior in 
the teaching of correct spelling? The answer is yes. The pupils using the 
column method spelled better on the whole than did the pupils using the 
esperirnental context method. 

2. Does, either method of study excell in promoting elements of 
good writing other than correct spelling? Again the answer is yes. But it 
is the contest method which here takes the l~onors. The pupils who 
studied under the context rnethod beciune "contex minded" and were 
more careful in neatness of papers and in the plncing of materials 011 the 
paper, indenttltion, ;lnd other mechanics of contest writing. 

3. Does either method seem to promote the pupils' comprehension 
of the meaning of the words used? The answer is no. Both the Gsoup A 
ptlpils and the Group B pupils were able to write meaningful sentences 
about equally well. 


