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SECONDARY SCHOOL GEOGRAPHY AND ITS 

STATUS IN THE NORTH CENTRAL REGION: 

To be truly effective, the secondary social studies program must 
encompass the dual aspects of spatial associatiori and time sequence. The 
contemporary secondary curriculum offers repeated opportunity for 
students to achieve an understanding of historical, political, and civic 
concepts. However, a comparable opportunity to attain competency in 
the concepts and unique metlzods of geography generally is not believed 
to be available. On a comparative basis with other required subjects of 
social studies in the secondary curriculum, a recent study indicates that 
geography is the least frequently required offering.' Aside from the 
question of requirements and electives, geography is not even made 
available to the majority of students during the last four years of 
secondary school." 

Since the conclusion of World War 11, there have been several 
studies and appraisals of the objectives, contributions, and status of 
secondary school geography. The rBle of geography as a separate subject 
or as a component of the social studies has been widely considered by 
educators vitally concerned with the entire curriculum. In addition, 
recurring pressures from outside the educational world have been brought 
upon the secondary school to increase the effectiveness of geographic 
education. It is possible for one to conclude that geography has been 
examined and encouraged more, but implemented less, than any other 
subject in the social studies cul-riculum. 

EARLY DEVELOPMENT 

As a subject in the education of American youth, geography has 
reached its present form and status through a long period of development 
in which educational geography has been characterized by a series of 
advances and retreats, experiencing conflicts between the practical and 
traditional in secondary education. The subject has advanced whenever 
attention has been concentrated on specific contemporary demands, and 
has regressed when subject matter no longer considered significant has 
been stressed. Probably geography has undergone more change in con- 

* Ilr. Anderson is an assist,~nt professor of Social Sciences (Geography) at Kansas 
State Teachers Collrge, Emporia. Research for thi5 st~idv originated at the Uni- 
versity of Nebraska, and the writer is indcljted to  Professor Royce H. Knnpp for his 
counsel in its prrparation. 

1. Willis D. Noreland, "State Statutes Affecting the Social Studies Curriculum," 
Thc Social Studies, LIII (April, 1962),  151, 

2 .  National Corncil of Geography Teachers "The Status of Geography in the 
Secondary Schools of the United States," Special Publication No. 4 (Chicago: The 
National Council, 1956 ), p. 1 ( Mimeographed). 



tent and emphasis than any other subiect in the social studies field. At 
the beginning of the present century, it enjoyed a widespread status as 

physical science. After rapidly declining in this role, geography re- 
appeared as a social science during the second decade. Prior to the 
evolution of physical gegraphy in the secondary curriculum, the subject 
was considered not as a physical or social science, but as a descriptive 
study. Geography was an important component of the informal edu- 
cational program of colonial America before it was included as a formal 
subject of instruction. Often it served a utilitarian or practical function 
for those interested in commercial activities, navigation, or scientific cal- 
culations concerning celestial and terrestrial phenomena. As geographv 
entered the secondary school curriculum during the late eighteenth and 
early nineteenth centuries, it was extremely broad in its coverage of 
several isolated fields of the subject, such as ancient, sacred, and mathe- 
matical geography, and elements of history, government, commerce, and 
religion. Although the content material was largely determined by the 
nature of the specific fields under consideration, the subject was' con- 
sidered mainly as a descriptive study until the mid-nineteenth ~ e n t u r y . ~  
The practical values afforded geography during this period have re- 
mained traditional. Even though geography was introduced into the 
secondary curriculum prior to the subject of history, its values of citizen- 
ship and culture never attained the recognition of those values advanced 
for the teaching of history in secondary education.* 

With the exception of the case of physical geography emerging as 
a separate subject, the general nature of the content material and 
methods of presentation in the several areas of the subject experienced 
little change prior to the Civil War. By the mid-century, there was a 
giowing belief among many influential educators that the prevailing 
instructional methods, the amorphous topics included in the study of 
descriptive geography, and the indifferent attitude of many geographers 
toward the educational needs of their subiect had rendered geography 
of little value as a secondary school subject. In previous decades, how- 
ever, university influence had made a contribution to the wrestige of 
secondary school geography. Some form of the subiect had appeared 
in the curriculum of many preparatory schools during the late 1 8 2 0 ' ~ . ~  

For nearly twenty-five years after the mid-century, descriptive and 
locational study continued to characterize secondary school geographv. 
However, the general emphasis now was placed upon the more unusual 
and spectacular aspects of earthly phenomenon. Prior to the 1870's, 
this phase of the subiect was designated as phrlsical geograt~hy.Vollow- 
ing; the Civil War, this spectacular phase obviously had modified the 
prevailing discontent among some educators concerning the all- 
inclusive'nature of the subiect, and ~hysical  geography was introduced 
into the curriculum of many high schools in the late 1860's, including 

3.  Agnew 0. Roor1)nc-h. Th,. Drwclopnrei~t of the Socinl Sturlic~~ in Americcln 
Secon~larir Ednccltion Bcforc 1861 (Philadelphia: Privately Printed, 1937) ,  pp. 132-133. 

4 .  Ibid. 
5. Alexander Ineli5. Yriircia!es of Sccondoru Erlucntion (Boston: Ho~ighton Mifflin 

Company. 1918) ,  pp. '533-534. ' 
6. Charles Redwav Dryer. "A Century of Geog~aphic Education in the United 

States," Ailiznl.~, Association af American Geographers, XIV (September, 19241, 130. 



those in Boston and Philadelphia. The attention given to this form of 
geography reflected the widespread interest in science which had 
emerged during the last part of the nineteenth century.' 

By the mid-seventies, however, physical geography had been ex- 
panded to encompass an element of natural teleology. Largely through 
the efforts of ~ r n o l d  Guyot, the human element was introduced into the 
existing form of geographic study, and its consideration was based upon 
a deterministic thesis which expounded a mechanistic relationship be- 
tween man and his natural environment.' Thus, for a time, this extreme 
environmental concept replaced the purely descriptive base which had 
characterized the previous evolution of educational geography. Never- 
theless, developments in the physical sciences during this period en- 
couraged a dynamic rather than a static approach to the study of the 
physical environment, a changing emphasis which was reflected in 
secondary school geographv toward the turn of the century. By the early 
1890's, it was apparent that this human element was to yield to a 
renewed stress upon physical aspects and that high school geography 
was to comprise mainly an evolutionary study of the earth's physical 
features through an advanced form of physical geography called 
vhysiogmphy. 

The physiographic ~er iod ,  formally encouraped by the 1892 Report 
of the Conference on Geography,' is of particular significance to any 
consideration of the development of educational geography, since it 
witnessed the rise and fall of eeography as a separate subject of in- 
struction above grade seven in the American secondary school. In the 
brief man of tei vears, geography, as a subiect of emnhasis, attained a 
nosition unequalled during its previous development. By the end of the 
first decade of the present century, however, its status and prestige as a 
secondary school subiect had declined to a position from which it has 
not ~merged. ~ e s ~ i t e  the fact that it was commonly accepted, the period 
of physioiraphy's popularity was extremely brief. 1i view of its scope and 
emphasis, it is not surprising to Iearn that this form of geography under- 
went constant and severe criticism during the course of its development. 
Basic to the shortcomings of physiograph? was the apparent nonessential 
nature of its material content. Many educators, as well as some in- 
fluential geoqraphers, expressed dissatisfaction with the emphasis which 
this form of geography pIaced upon the analytical study of physical 
relationships. A similar official view was expressed by the National 
Education Association at its annual meeting in 1902: 

The ~ecnrldarv school as h2s been set forth. is too much enrrarred 
in ~reparing for nractical life to snend more time than is a b s o l ~ ~ t ~ l v  
necessrrv on the theoretir:~l sidfl of nhysiofir~phy . . . . No suhiect has 
reached its hiqhest usef~~lness in the secondary schooI untiI its re- 

7 .  William Morris n:wis "Thr P ~ c - r s s  of Geocraphv in the United States" Annals, 
Assoriation of American Geographers, XIV (December, 1924 ) , 196-197. 

8. Dryer, op. cit., p. 130. 
9. National Education Association, Report of the Committee o f  Ten on Secondary 

School Studics, Conference on Geography (New York: American Book Company, 1894),  
pp. 204-249. 



sources have been exhausted to find that organization of subject 
matter that will make the student face intelligently the vital problems 
of comfortable, honest living.'' 

Generally, it appears that. the main criticisms of the subject involved the 
belief that physiography was of little significant value in contributing 
to the emerging objectives of secondary education since it did not stress 
cause and effect in human relationships. This situation, coupled with the 
reaction against the overemphasis upon the physical aspects of other 
forms of the subiect, suggests the fundamental reason for the rapid 
decline of geography before the end of the first decade of the present 
century. 

About 1910, another subiect area which affected the status of 
physical geography was rapidly gaining popularity in the secondary 
school. Many school administrators discovered general science to be 
increasingly attractive as a course that could meet broad citizenship 
objectives. Existing physiography courses proved to be rather simple to 
convert by the reduction of field observation with an increase in the 
amount of attention given to the elements of physics and chemistry. As 
a result of its popularity, general science, in many instances, replaced 
phvsiography in grade nine." 

Therefore, hardly had physiography been established, or perhaps 
renovated and re-established, before there arose an immediate demand 
for geography to be humanized. During the second decade of the present 
century, this demand met with a prompt response, and the center of 
attention within secondary geography shifted theoretically from an ex- 
treme physical to a social emphasis in the form of commercial or economic 
geopraphy. Many educators and geographers felt that the subject should 
not be strictly defined as either a physical science or social science but 
should comprise elements of both and should emphasize the study of 
human responses to the natural environment. Nevertheless, as a subject 
which could contribute to the explanation of the human reaction to 'the 
natural environment, this "new" &oe;raphy succeeded neither in checking 
the decline of the subiect nor in substantially encouraeinq social 
geography to emerge as an independent area of study in the high school 
curriculum. 

GEOGRAPHY AND THE SOCIAL STIJDIES MOVEMENT 
Althoueh geography was officially endorsed as a secondary social 

study in 1916 by the Committee on .social Studies, appointed by the 

10. "Phvsiosl-:~pliy in the recr~ndarv Schools." .Togrr~~ccl of Proccedii~gs nnd Addresses. 
Fn-tv-First Annual Meeting cf t l e  N:ltional Education Association (Chicago: University of 
Chicago, 1902) ,  p. 789. 

For f~~:.ther examination rf thr mnn:~ and varicd c-iticis~ns of the phvsiographic move- 
ment in American secondary education see Jarnes F. Chamt,erlain. "Report of the Com- 
mittee on Secondary School Geopwphp:" Jorrrual of  Procrcdings a i d  Addresses, Forty- 
Seventh Annual Meeting of the National Ed11cntion Association (Chicago: University of 
Chicago P-ess, 1909) ,  pp. 822-824; J. M. Coulter, "Correlation of Science Studies in 
Secrndarv Schools," School Rcuirto, IV (Fehrnary 1896)  65; W. T. Harris, "Education 
in the United States," in N. S. Shaler (ed.) ,  The United States of America (New York: 
D. Appleton-Century-Crcfts Company, Incorporatcd, 1894) ,  p. 1003; M .  H. Paddock, 
"Physical Gcographv in O!lr Public Schools," Edrlcntion XXV (November, 1904) ,  162. 

11. R. H. Whitbeck, "Thi-pi Years of Geography in the United States," Thc 
Journal of Gcogruph!{, SX (April: 1921 ), 125. 



National Education Association," it did not re-emerge as a subject of 
emphasis and priority i11 the upper secondary curriculum. Following 
War War 11, only commercial or economic geography survived to any 
extent in grades nine through twelve and then, mainly, as elective 
subjects. & urtherinore, as William Pattison has so aptly observed: 

Econoinic geography served in the high school during the 1920's 
and 1930's - in the company of business law, business Bnglish, and 
business arithmetic but speaking generally, econon~ic geography took 
a position outside the realm of recognized academic subject matter.'" 

The influential report of the Committee on Social Studies included 
no direct recommendatioils for geographic instruction in grades nine 
through twelve, but suggested that, as a subject of emphasis, it be limited 
to one semester in grade seven." In reference to the rapidly expanding 
junior high school, this committee suggested: 

Geography, history, and civics are the social studies that find a 
proper place in the seventh, eighth, and ninth years. The geography 
should De closely correlated with history and civics, and should be 
thorough1 y socialized.lJ 

The eventual impact of these recommendations upon the status of 
geography in the secondary curriculum has been substantiated by the 
research of noted scholars in social education."' Although the social 
studies achieved recognition as the curricular area through which the 
newly emphasized social and civic competencies were to be attained, 
historical study continued to hold its position of dominance in the 
secondary curriculum. 

For some, it was difficult to comprehend the reason leading educa- 
tors had failed to emphasize or even to afford recognition to geography 
as a high school social study during this formative era in social education. 
To many educators, nonetheless, it appeared that contemporary geog- 
raphers were indecisive with regard to what actually constituted a 
suitable approach for secondary school geography and could not agree 
upon an organizing concept for their discipline. The fact that there 
was little accord among geographers concerning the nature of various 
proposals for educational geography had been observed previously by 
James F. Chamberlain when, in 1908, he concluded: 

Every periodical devoted to the interests of geography as taught 
in secondary school reveals the fact that there is little agreement 
as to what constitutes a high school course in the subject. That there 
should be soine slight difference of opinion is fortunate, but where 
the disagreement is so marked it is evidence that earnest individual 
consideration, conference, and revision are necessary." 

12. N;ltionnl Education Association, The Sociill Studies in Secondary Education, 
Repo;t of the C.,mn~ittee on Social Studies of the Com~nission on the Reorganization 
c;f Secondary fiJucation (U'ashington: Government Printing Office, 1916). 

13. Wjilliam Pattison. "Geography in the High School," Annals, Association of 
Arne:-ioan Geographers, Lll ( September, 1962 ), 282. 

14. Natiunal Educiltion Association, The Socicll Studies in Secondary Education, 
pp. 35-36. 

15. Ibid., pp. 36. 
16. See Rolla hl. Tryon, The Social Sciences as School Subjects, XI, Report of the 

Ctmmissian on the Social Studies of the American Historical Association (New York: 
Charles Scribner's Sons, 1935 ), 21 1-213. 

17. Jarnes F. Chamberlain, "Geog~xphy in the Secondary Schools," Journal of 
Proceedings and Addresses, Forty-Sixth A n ~ ~ u a l  Meeting of the National Education 
Association (Chicago: University of Chicago Press, 1908), p. 985. 



More than a decade later, H. W. Fairbanks reflected a similar attitude 
with regard to secondary teachers when be expressed the opinion that 

. . . very few, if any, teachers have a clear idea of the real 
nature of geography. Floating around in their minds is a vague, 
indefinite notion of geography as a study of the earth and man; but 
if they were asked just what should be placed in the geography 
course and what should be excluded from it, no two of them, we may 
be sure, would be found in agreement.'" 

Since the beginning of the century, scholars had expounded the relative 
merits of physical geography, physiography, regional, human, and 
economic geography. Some educators considered geography as a con- 
glomerate possessing no exclusive materials, but rather possessing only 
content materials which could be treated adequately as a component of 
other subjects. Furthermore, it has been suggested that the failure of the 
1892 Conference on Geography to recommend any form of cultural 
geography for the upper elementary or secondary grades might have 
encouraged contemporary educational leaders to view human geography 
mainly as a primary or intermediate school subject.'" 

During the developmental period in social education, a divergent 
attitude toward the lack of emphasis placed upon geography in the 
secondary curriculum and its interpretive role as a social study emerged 
within an influential segment of the geography profession. Although 
a similar attitude had prevailed prior to 1916, it continued to be re- 
flected by a professional indifference toward the problems confronting 
educational geography and a criticism of the social studies movement in 
general." 

Although the Committee on Social Studies considered geography 
to be predominantly as a social science in its aim and content, the pur- 
pose and scope of geographic education was defined in the 1918 report 
of the Commission on the Reorganization of Secondary Education en- 
titled Cardinal Principles of Secondary Educatioiz. According to this 
document, geography was to be concerned primarily with the study of 
mutual relationships that exist between human endeavor and elements 
of the environment." Specifically, this report contended: 

While all subjects should contribute to good citizenship, the 
social studies - geography, history, civics, and economics - should 
have this as theh dominant aim . . . Geography should show the inter- 
dependence of men while it shows their common dependence on 
nature.22 

Thus, geography was considered as an ecological study. Unlike physio- 
graphy, social geography was not to be concerned with the origin and 
development of physical features. Nor was it to deal specifically with 
cause and effect as applied to human relationships, the content of history, 
and civic education. The advocates of social geography, by reducing the 

18. H. W. Fairbanks, "A New Definition of Geograph,," The J o u ~ i ~ a l  of Geography, 
XVIII (May, 1919),  186. 

19. Edward A. Krug, The Secondary S~hool  Curriculum (New York: Harper and 
Brothers, Publishers, 1960 ), p. 307. 

20. See Albert Perry Brigham, "A Quarter Century of Geography." The Journal of 
Geography, XXI ( January, 1922 ), 12-17. 

21. National Education Association, Cardinal Principles of Secondo~y Education, 
Report of the Commission of the Reorganization of Secondary Education, Bureau of 
Education, Bulletin 35 (Washington: Government Printing Office, 1918), p. 7. 

22 .  Ibid, p. 14. 



subject almost solely to a consideration of man's adjustment to the en- 
vironment, considered it primarily as a coordinating subject including 
elements of both the natural and social sciences, but comprising no ex- 
clusive body of source materials. Unlike academic geography, however, 
the concept of areal differentiation or spatial analys~s did not emerge as 
the unifying principle of educational geography. This consideration of 
geography as the study of man-land relationships provided the rationale 
tor the inclusion of geography in the social studies program during the 
interbellum period. 'This rationale persists to the present time. As an 
interpretative study, geography further encouraged correlation with other 
social studies subjects, particularly with history. Many leading educators 
were of the opinion that the subject could function most effectively in 
determining the relationships which exist between human society and the 
environment as an integral study. As previously implied, geography 
presented within an ecological framework does not infer spatial analysis 
since it does not place- emphasis upon areal association. In the 
social studies program, however, it became increasingly apparent that a 
geographic factor was to imply an environmental factor while human 
relationships continued to be presented, mainly, from historical and 
political viewpoints. Futhermore, early in the social studies era, it be- 
came evident that the numerous citizenship values which were to be 
advanced for the teaching of geography implied its interpretative role 
and were to be attained indirectly, in grades nine through twelve, 
through the study of history and the more prominent non-historical 
social studies. 

The inter-war period had witnessed the rise of World History and 
Modern Problems as full-fledged courses in the high school social studies 
program, and there emerged a renewed interest in geography during and 
immediately following World 'IlJar IT, particularly in the area of world- 
affairs education. However, an analysis of several of the proposals 
advanced during this period indicates that many leaders in social studies 
favored improving the effectiveness of geography as an integral study 
rather than introducing it as a discrete suhject. 'Vimilar to the anxiety 
voiced during the inter-war period, some influential geographers con- 
tinued to express apprehension that social geography taught as a correlat- 
ing subject would be reduced to a deterministic This apprehen- 
sion was motivated largely by the belief that, as a relational or integral 
study, the primary function of geography would continue to be limited 
to that of providing an environmental basis for the study of other social 
studies subjects, particularly histbry. However, problems involving the 
introduction of the concept of spatial analysis appear to be basic to 
several of the more recent criticisms. Some scholars seriously doubt that 
this concept will be presented or applied adequately if geography con- 
tinues to be considered as an environmental or interpretative study in the 
secondary c u r r i c ~ l u m . ~ ~  Nevertheless, a review of recent stateinents of 

23. This general view was reflrcted in many of the proposals contained in the 
yearbooks of the National Co~lncil for the Social Studies during the period 1945-1955. 

24. See Clarence Sorenson, "Ceogmphy: Rect-nt Trends and Significant Literature," 
Socicll Education, XIV (Nuvernl~er, 1950), 299. 

25. Typical examples are Clyde Kohn, "Spatial Dimensions of Human Activities: 
Significance for Geographic Education," The lor~rt~crl of Geography, LVIlI ( March, 1959 ) , 
124; and Ncvillc Scarfe, "Geography across the Crrrric~~lum," The Journal of  Geography, 
LVII (March, 1959), 119-120. 



aims and objectives for geography instruction indicates that it will 
continue to assume this rose as a social study. Similar to the central 
purpose advanced for the social studies during its formative period, its 
main emphasis continues to be reflected in the study of human relation- 
ships. ~ l t h o u g h  the concept of democratic citizenship is being extended 
to encompass education for world-,mindedness, it is apparent that 
historical' study, the traditional agent of citizenship education, will be 
paramount in the undertaking. 

The Status of Secondary School Geography 

In the North Central Kegion 
The interest in geographic education, which resulted from World 

War 11, did not have an immediate effect upon the general status of 
geography as a discrete or required subject in the social studies cur- 
rlculum of grades nine through twelve. A nation-wide survey conducted 
by Dorothy Meredith in 1544-45 revealed that, during the war years, 
there was no major change in the secondary social studies curriculum 
which affected the grade placement of geography and its status as a 
separate or required subject in grades nlne through twelve.2" com- 
parative study made by Howard H. Anderson in 1950 revealed diat, 
between 1938-34 and 1946-47, the emphasis on instruction in United 
States history, world history, and civics increased markedly both in 
grades seven and eight and in grades nine to twelve. During this 
period registrations in geography decreased in grades seven and eight. 
In grades nine through twelve, geography experienced a registr a t' ion 
increase of only 1.8 per cent from 2.5 to 4.3 per cent, while United 
States history enjoyed a total registration increase of 9 per cent from 
24.8 to 33.8 per cent." The United States Office of Education reported 
that geography courses attracted only 7.3 per cent of the students en- 
rolled in grades nine through twelve during the academic year of 
1948-49.'" 

A study made by Nathan C. B r o o k s 2 ~ n  the offerings of geography 
in high school during the past twenty-five years and curriculum surveys 
conducted from 1948 to 1950 by Chester Cole and Daniel Pontius in 
California," Ruby Junge in M i ~ h i g a n , ~ ~  and Rex Miller in Nebraska," 

26. Dorothy Meredith "Seconda~y School Social Studies in 1945," Social Education, 
IX (December, 1945),  345-349. 

27. Howard R. Anderson, Teaching of Utjited Sttrtes tlistorl~ in Public High Schools, 
Federal Security Agency, Uftice of Edncaticln, Bulletin 1949, No. 7 (Washington: 
Government Printing Office). pp. 5-7. 

28. United States Department of Health, Education, and Welfare, Office of Edu- 
cation, "Offerings and Enrollments in High School Subjects," Biennial Surocy of Edoca- 
tion in the United State~s 1948-50 (Washington: Governlnent Printing Office 1951), 
pp. 107-108. 

29. Nathan C. B~ooks, "The Values of Geography as a High Schod Subject," 
(Unptrblished Doctoral dissertation, The University of Oklahoma, Nolman, 1956, Abstract). 

30. Chester Colc and David Pontius "What about Geography?" California Journal 
of Secondary Education, XI11 ( November, 1948 ) , 414-31 7. 

31. Ruby M. Junge, "Geography in the High Schoclls of Michigan," The Journal 
of Geography, L (November, 1951 ), 339-334. 

32. Rex C. Miller "High School Gel~graphy in Ncbrxska," The Journal of Geography, 
XLVII (January, 1948 ) , 8-17. 



underscore the decline of geography as a separate subject in grades nine 
through twelve of the urban secondary school. According to a study 
made by Emlyn Jones in 1953, only eight out of 107 systems over 
100,000 required geography in grades nine through twelve. In those 
eight systems the geography requirement was in grade nine, which was 
most often included in the juniol- high sch001.'~ 

In 1956 the National Council of Geography Teachers conducted 
a very comprehensive nation-wide survey of the status of secondary 
school geography. This study reflected the influence of the recom- 
mendations of the 1916 Committee on Social Studies, revealing that the 
subject was not required or even offered to the majority of students in 
grades nine through twelve.34 

Recent trends in selected systems in Califonlia," I l l i no i~ ,~~  and New 
Ter~ey,~' however, reflect an increasing awareness of the value and 
function of geography as a separate subject in the social studies cur- 
riculum of grades nine through twelve. A study conducted by Willis 
D. Moreland in 1960 further confirmed this growing interest for 
geography in grades nine and ten.3s 

The purpose of this study is to examine the current status and 
trends of geography as a separate and required subject in the secondary 
social studies curriculum in cities of 10,000 and above in the twelve states 
comprising the North Central Region. The information was obtained by 
a questionnaire which was sent to the director of secondary curriculum 
and instmction in each of the 529 urban systems included in the survey. 
Of the 529 inquiries sent, 349, or 65.9 per cent, were returned. (Table I )  

Although the data called for in the questionnaire may be assembled 
in different ways, it was tabulated on the basis of returns from the 
twelve states comprising the North Central Region. One should be re- 
minded also that, even though rnany of the curriculum directors specific- 
ally noted that geography was considered as a separate subject at a 
particular grade level, the replies which indicated that it was included 
as an integral study or a component of other social studies courses were 
not included in the tabulaticns. 

GEOGRAPHY OFFERED AS A SEPARATE SUBTECT 
IN THE SOCIAL STTJDIES CURRICULUM 

Geography is taught as a separate subiect in the secondary social 
studies program by approximately seven-eighths (86.0 per cent) of the 

33. Emlvn Tnncs, "Ai i~ lv~ is  of Social S t ~ i d i e ~  Requirements," Socia! Education, 
XVIII ( Ortoher, 1954 ), 957-258. 

34. Natiqnnl C~~i i i c i l  rf Groara1>11~ T c ~ a c h ~ ~ s  "The Statn~ of Geography in the 
Sernndarv Schnnls nf the TJnitc,d Stiltes," (Special Publication No. 4. Chicago: The 
Natinnsl Cminril, 1956) ,  p. 1. 
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TABLE I 

GENERAL INFORMATION BY STATES 

Number of Questionnaires Per Cent 
State ~ i s t r i bu t ed  Returned Returned 

Illinois 
Indiana 
Iowa 
Kansas 
Michigan 
Minnesota 
Missouri 
Nebraska 
North Dakota 
Ohio 
South Dakota 
Wisconsin 

TOTAL 

NOTE: All percentages in the tables are rounded to the nearest 
tenth of one per cent. 

urban school systems which responded to this question. (Table 11) 
More than ninety per cent of the systems over 10,000 in Indiana and 
Iowa include it as a discrete social study while in the populous states 
of Illinois, Michigan, Minnesota and Ohio over eighty per cent of the 
systems reporting teach geography as a separate social studies subject. 

Although geography's role as a correlated subject was not specific- 
ally considered in this survey, it must be noted that of the forty-nine 
curriculum directors who reported that geography was not taught as a 
separate subject in the secondary social studies program, thirty-one 
representing approximately two-thirds of these systems replied that it 
was taught in correlation with other social studies subjects. Likewise, 
a majority of the systems which offer separate geography courses re- 
ported that geographic concepts are integrated with other social studies 
subjects. 

In most cases, geographic principles are correlated within the 
general social studies program in the seventh grade, state history in 
grades eight or nine, and American and world history in grades ten and 
eleven. Fifteen educators stated that geography was treated as a separate 



TABLE I1 

NUMBER OF SYSTEMS OFFERING GEOGRAPHY AS A SEPARATE 

SUBJECT IN THE SECONDARY SOCIAL STUDIES CURRICULUM 

Yes No 
State Number Per Cent Number Per Cent 

Illinois 
Indiana 
Iowa 
Kansas 
Michigan 
Minnesota 
Missouri 
Nebraska 
North Dakota 
Ohio 
South Dakota 
Wisconsin 

Total 
Yes ........................................ 300 
No ..- 49 
Grand Total ........................ 349 

Per Cent 
86.0 
14.0 

100.0 

unit within world history. This information implies a brief survey or 
overview as a background for the study of history. In twelve systems 
geography is a component of the world culture area studies which have 
recently been introduced in grades nine and ten. The emphasis given 
geography in these integrated approaches or the methodology involved, 
of course, cannot be generalized in this study. 

Nearly two-thirds (66.0 per cent) of the systems which offer 
geography in the secondary curriculum include it as a separate subject 
in the social studies program of grades nine through twelve. Eighty- 
eight systems (29.3 per cent) provide geography in grades nine through 
twelve only, while 110 (36.7 per cent) offer the subiect at least once 
in either grades seven or eight and again during the last four years of 
secondary school. (Table 111) Thus, separate instruction in geography 
is limited to grades seven or eight in only one-third (34.0 per cent) of 
the 300 systems which include the subject in the secondam social studies 
curricnlum. 

Geography is taught as a discrete subject in the social studies pro- 
gram of all grades in both the junior and senior high school in these 



TABLE I11 
NUMBER OF SYSTEMS OFFERING GEOGRAPHY AS A SEPARATE 

SUBJECT IN GRADES SEVEN OR EIGHT AND NINE 
THROUGH TWELVE IN THE SECONDARY 

SOCIAL STUDIES CURRICULUM 

Both 7 or 8 
and No. of 

State 7 or 8 9 through 12 9 through 12 Systems 
-- - 

No. % No. % No. % 

Illinois 10 24.4 
Indiana 6 22.2 
Iowa 4 25.0 
Kansas 9 45.0 
hdichigan 15 35.7 
Minnesota 16 69.6 
Missouri 5 23.7 
Nebraska 2 14.3 
North Dakota 1 20.0 
Ohio 26 39.7 
South Dakota 2 75.0 
Wisconsin 5 20.0 

Grades 7 or 8 
Grades 9 through 12 
Both 7 or 8 and 9 through 12 
Grand Total 

Total 
102 
88 

110 
300 

Per Cent 
34.0 
29.3 
36.7 

100.0 

systems. However, 41.5 per cent of the courses offered by these systems 
are taught in grade seven. (Table IV) Of the 300 systems teaching 
geography, 181 (60.3 per cent) offer it in this grade. I t  is significant 
that near equal numbers of systems teach it in grades nine (18.3 per 
cent), and ten (17.7 per cent). On a comparative basis, however, the 
returns revealed that in no states do more systems offer geography in 
either grades nine or ten than in the seventh grade. With respect to the 
grade placement of geography, this situation tends to confirm the con- 
clusions of most surveys conducted since the 1916 report of the Com- 
mittee on Social Studies. 

More systems offer the subject in the eighth grade (14.0 per cent) 
than in either grade eleven (2.3 per cent), which is the least common 
level for geography, or grade twelve (6.0 per cent). The grade- level of 
geography instruction in grades nine through twelve demands further 
examination, since eighty systems (26.7 per cent) reported that they 
offer geography on an "either-or" basis in two or more of these grades. 
Thirty-eight systems (8.8 per cent) provide an opportunity for geo- 
graphic study in either grades ten, eleven, or twelve, while nineteen 
systems offer the subject either in grade eleven or twelve. TINS, with 



TABLE IV 
GRADE L,EVEL IN WHICH GEOGRAPHY IS TAUGHT IN THE 

SECONDARY SOCIAL S'TUDIES CURRICULUM 
(300 Systems) 

Systems Offering 
Geography Courses 

At Either 
Grade Level 

9 
10 10 

9 10 11 11 11 
State 7 8 9 10 11 12 10 11 12 12 12 

Illinois 
Indiana 
Iowa 
Kansas 
Michigan 
Minnesota 
Missouri 
Nebraska 
North Dakota 
Ohio 
South Dakota 
Wisconsin 
TOTAL 

Grade Level 
Grade 7 
Grade 8 
Grade 9 
Grade 10 
Grade 11 
Grade 12 
Grades 9 through 12 
GRAND TOTAL 

Total 
181 
42 
55 
53 

7 
18 
8 0 

436 

1 1 2 4 5 4 1  
1 2 0 0 1 7 5  
1 2 1 0 2 3 0  
0 0 0 0 0 3 1  
1 2 0 2 1 8 0  
0 4 0 0 3 0 0  
0 1 0 2 4 2 1  
0 0 0 0 0 1 0  
0 2 0 0 0 0 0  
3 3 1 1 1 6 0  
0 0 0 1 0 0 0  
0 1 1 0 2 4 0  
- - -  - 
7 1 8  5 1 0 1 9 3 8  8 
Per Cent of Per Cent of 

Total Offerings Total Systems 
41.5 60.3 

9.6 14.0 
12.6 18.3 
12.2 17.7 

1.6 2.3 
4.1 6.0 

18.4 26.7 
100.0 

respect to grades nine through twelve, the percentage of systems offer- 
ing geography at the specific grade level is slightly higher than indicated 
by Table IV, particularly for grades nine and ten. 

GEOGRAPHY COURSES OFFERED IN THE SOCIAL STUDIES PROGRAM 
Although a considerable variety of geography courses is taught in 

grades seven through twelve, the most popular offering is world 
geography. Some form of a world survey course accounts for slightlv 
more than sixty-three per cent of the total responses. (Table V) It  is 
the most frequently offered course at each level comprising approxi- 
mately one half of all the geography offered in both grades seven (48.1 
per cent) and twelve (44.4 per cent) and considerably more than two- 
thirds of the courses taught in grades eight (71.4 per cent), nine 
(72.7 per cent), ten (79.2 per cent), eleven (71.4 per cent), and on a 
flexible basis in grades nine through twelve (78.7 per cent). Considera- 



tion of the wide array of additional existing courses reveals that political 
and United States geography (1.6 per cent) are the most common. , 

Significantly, only one system reported a course by the title of physical 
geography. 

TABLE V 
GEOGRAPHY COURSES OFFERED IN THE SECONDARY 

SOCIAL STUDIES CURRICLTLUM 
BY GRADE LEVEL 

(300 Systems) 

Course Title Course Title 
Per Per 

Grade Level No. Cent Grade Level No. Cent 

Seuen 
World Geography 87 48.1 
Eastern Hemisphere 29 16.0 
"Geography" 20 11.0 
Western Hemisphere 15 8.3 
World and State 10 5.5 
U.S. and Latin 

America 6 3.3 
United States 5 2.8 
Economic Geography 5 2.8 
U.S. and World 2 1.1 
Advanced Geography 1 0.6 
Cultural 1 0.6 

Total 181 100.1" 

Eight 
World Geography 30 71.4 
Eastern Hemisphere 4 9.5 
"Geography" 4 9.5 
Western Hemisphere 2 4.8 
Economic Geography 2 4.8 

Total 42 100.0 

Nine 
World Geography 40 72.7 
Geography and 

World Affairs 5 9.1 
Economic Geography 2 3.6 
Political Geography 2 3.6 
Physical and Political 2 3.6 
Global Geography 2 3.6 
Geography of Europe 1 1.8 
Map Reading 1 1.8 

Total 55 99.8" 

Ten 
World Geography 42 79.3 
Economic Geography 4 7.5 

Ten (continued) 
United States 2 3.8 
Political Geography 2 3.8 
Global Geography 1 1.9 
Regional Geography 1 1.9 
Human Geography 1 1.9 

Total 53 100.0 

Eleven 
World Geography 5 71.4 
Economic Geography 2 28.6 

Total 7 1 0 0 . ~  

Twslue 
World Geography 8 44.4 
Economic Geography 5 27.8 
Geography and 

World Affairs 2 11.1 
Comparative Geography 1 5.6 
Political Geography 1 5.6 
Human Geography 1 5.6 

Total 18 100 .1~  

Nine through Twelue 
World Geography 
Economic Geograp,hy 
Geography and 

World Affairs 
Global Geography 
Political Geography 
Applied Geography 
Regional Geography 
Geography of Africa 
Physical Geography 

Total 



World Geography 275 63.1 
Eastern Hemisphere 33 7.6 
Economic Geography 27 6.2 
"Geography" 24 5.5 
Ft7estern Hemisphere 17 3.9 
World and State 10 2.3 
Geography and 

World Affairs 9 2.1 
Political Geography 7 1.6 
United States 7 1.6 
U.S. and Latin 

America 6 1.4 
Global Geography 5 1.1 

U.S. and World 2 0.5 
Physical - Political 2 0.5 
Human Geography 2 0.5 
Regional Geography 2 0.5 
Geography of Africa 1 0.2 
Geography of Europe 1 0.2 
Comparative Geography 1 0.2 
Applied Geography 1 0.2 
Advanced Geography 1 0.2 
Physical Geography 1 0.2 
Cultural Geography 1 0.2 
Map Reading 1 0.2 

GRAND TOTAL 436 100.1' 

* Percentage totals do not all equal 100 per cent due to rounding error. 

When offered as a separate subject in the social studies curriculum, 
geography is taught more frequently as a two-semester course (83.5 per 
cent) than as a one-semester offering (16.5 per cent). This general 
situation exists at every level with the exception of grade twelve where 
nearly twice as many courses are taught for one semester only. (Table 
VI) Over ninety per cent of the geography offerings in the seventh 
grade are two-semester courses, while more than eighty per cent in 
grades eight, nine and ten are taught on this basis. In addition, over 
three-fourths (77.5 per cent) of the courses taught in either two or more 
grade levels during the last four years of secondary school are offered 
on a two-semester basis. 

GEOGRAPHY OFFERED AS A REQUIRED OR 
AS AN ELECTIVE SUBJECT 

More urban systems in the North Central States (34.3 per cent) 
report that they offer geography only as a required subject in the social 
studies program than as an elective subject (33.0 per cent). In this 
respect, however, it is impossible to draw any meaningful conclusions 
concerning its status either as a required or elective subject in the 
total secondary program since nearly one-third of the systems (32.7 per 
cent) offer it as both. (Table VII) 
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TABLE VII 

NUMBER OF SYSTEhlS OFFEKING GEOGRAPHY AS A 
REQUIRED OR AS AN ELECTIVE SUBJECT IN THE SECONDARY 

SOCIAL STUIIIES CURRICULUM 

Number of 
State Required Elective Both Systems 

Illinois 
Indiana 
Iowa 
Kansas 
Michigan 
Minnesota 
Missouri 
Nebraska 
North Dakota 
Ohio 
South Dakota 
Wisconsin 

Required 
Elective 
Bod1 

GRAND TOTAL 

Total 
103 
99 
98 

300 

Per Cent 
34.3 
33.0 

32.7 
100.0 

GEOGRAPHY AS A REQUIRED SUBJECT IN GRADES NINE THROUGH TWELVE 
Although nearly two-thirds (66.0 per cent) of the 300 urban 

systems which offer geography in the secondary social studies curriculunl 
indicated that they include it as a separate social study in grades nine 
through twelve, the subject enjoys very little status as a requirement in 
these grades. A comparison of the number of systems requiring geo- 
graphy instruction during the last four years of secondary school with 
those offering it as a requirement in grades seven or ei ht reveals that a 
great disparity exists between these two levels. (Tabfe VIII) Of the 
211 systems, which include the subject in grades seven or eight, 198 
(93.8 per c e n ~ )  teach it as a requirement while only thirteen (6.2 per 
cent) offer it as an elective. Thus, nearly two-thirds (66.0 per cent) 
of these 300 systems include geography as a requirement in grades 
seven or eight. However, of the 201 systems which include geography 
in grades nine through twelve, only twenty-five (12.6 per cent) offer 
it as a requirement compared with 170 (85.8 per cent) which make it 
available on an elective basis. Three systems (1.6 per cent) offer 
geography both as an elective and as a requirement in grades nine 
through twelve. Therefore, geography is offered as a requirement in 



TABLE VIII 

NUMBER OF SYSTEMS OFFERING GEOGRAPHY AS A 
REQUIRED OR ELECTIVE SUBJECT IN GRADES SEVEN OR 

EIGHT AND NINE THROUGH TWELVE IN THE 
SOCIAL STUDIES CURRICULUM 

7 or 8 9 through 12 Number of 
Req. El. Both Req. El. Both Systems 

Illinois 
Indiana 
Iowa 
Kansas 
Michigan 
Minnesota 
Missouri 
Nebraska 
North Dakota 
Ohio 
South Dakota 
Wisconsin 

Total Number of Systems 
7 or 8 9 through 12 7 or 8 9 through 12 

Per Per Per Per 
No. Cen.t No. Cent No. Cent No. Cent 

Kequired 198 93.8 25 12.6 198 66.0 25 8.3 
Elective 13 6.2 170 85.8 13 4.3 170 56.7 
Both 0 0.0 0 0.0 3 1.0 

-- 
3 1.6 
-- - 

TOTAL 211 100.0 198 100.0 21 1 198 

the social studies program of grades nine through twelve by only 
twenty-eight (9.3 per cent) of the 300 systems which include it as a 
separate subject in the secondary social studies curriculum while 173 
(57.7 per cent) offer geography as an elective in these grades. 

Geography is taught as a required subject in 212 (70.7 per cent) 
of the 300 systems which offer it as a separate subject in the secondary 
social studies curriculum. (Table IX) However, in 184 (86.8 per cent) 
of these 212 systems, the required study of geography is limited to either 
grade seven or eight. Fourteen systems, which do not require geography 
in grades seven or eight, require j.t in grades nine through twelve. Most 
significant, nevertheless, is the fact that only fourteen (6.6 per cent) of 
these 212 systems offer geography as a required subject at both grade 
levels; seven or eight and nine through twelve. Thus, a meager 4.7 per 
cent of the 300 systems which include geography in the secondary 
curriculum require it as a social study both in grades seven or eight and, 
again, during the last four years of secondary school. The most common 



TABLE IX 

NUMBER OF SYSTEMS OFFERING GEOGRAPHY EITHER AS A 
REQUIRED OR AS AN ELECTIVE SUBJECT IN BOTH 

GRADES SEVEN OR EIGHT AND NINE THROUGH 
TWELVE IN THE SOCIAL STUDIES CURRICULUM 

Roth 7 or 8 
and 

7 or 8 9 through 12 9 through 12 Number of 

State Req. El. Req. El. Req. El. Systems 

Illinois 
Indiana 
Iowa 
Kansas 
Michigan 
Minnesota 
Missouri 
Nebraska 
North Dakota 
Ohio 
South Dakota 
Wisconsin 

Total 

Req. El. 

Grade 7 or 8 184 12 
Grades 9 through 12 14 170 
Both 7 or 8 and 

9 through 12 14 1 
- - 

GRAND TOTAL 212 183 

Per Cent 

Req. El. 

86.8 6.5 

6.6 92.9 

Per Cent of 
Total Systems 

Req. El. 

practice in these systems is to require a survey of world geography in 
grades nine or ten preceded by a hemispheric study in the seventh grade. 

Although geography is taught as an elective subject in the social 
studies curriculum by 183 systems (61.1 per cent), only one of the 300 
systems offers it as an elective at both levels, seven or eight and nine 
through twelve. However, ninety-five of the systems (31.7 per cent) 
which teach geography as a requirement in grades seven or eight offer it 
again as an elective in grades nine through twelve. (Table X )  Altl~ough 
the sequence in several of these systems comprises a two-semester course 
with emphasis on the Eastern or Western Hemisphere in grade seven 



followed by one on world geography in grade nine or ten, some duplica- 
tion apparently exists in the programs of many systems since world 
geography is offered at both levels. 

Examination of the geography courses offered at each grade level 
in the secondary curriculum by systems in the North Central States re- 
veals that 54.6 per cent are taught on a required basis, compared to 45.4 
per cent which are included as electives, (Table XI) Geography is 
offered as a required subject in the seventh grade by 170 (56.7 per cent) 
of the 300 systems. Thus, the geography included in the first year of 
secondary school accounts for 71.4 per cent of all the required offerings 
in the subject in the entire secondary social studies curriculum and 39.0 
per cent of the total, both elective and required. Eleven systems (3.6 per 

TABLE X 

NUMBER OF SYSTEMS OFFERING GEOGRAPHY AS A 
REQUIREMENT IN GRADES SEVEN OR EIGHT AND 

AGAIN AS AN ELECTIVE IN GRADES 
NINE THROUGH TWELVE 

Required and Elective Required and Elective Number of 

7 or 8 9 through 12  9 through 12 Systems 

Illinois 

Indiana 

Iowa 

Kansas 

Michigan 

Minnesota 

hlissouri 

Nebraska 

North Dakota 

Ohio 

South Dakota 

Wisconsin 

TOTAL 

Required in 7 or 8 and elective in 9 through 12 

Required in 7 or 8 and both elective and 

required in 9 through 12 

GRAND TOTAL 

Total Per Cent 

94 31.4 
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cent) teach geography as an elective subject in the seventh grade. This 
situation comprises only 5.6 per cent of the total elective program in 
geography. 

The second most popular level for required geography instruction 
is grade eight. Thirty-six systems (12.0 per cent) provide 15.1 per 
cent of the required offerings (only 3.0 per cent of the elective offerings) 
and 8.3 per cent of the total offerings. However, nearly one-half of the 
systems which require geography in the eighth grade are found in 
Minnesota. Approximately the same number of systems offer it as a 
requirement in the ninth grade (9.0 per cent) as include it as an elective 
subject (9.3 per cent) . Fifty systems ( 16.7 per cent) include geography 
as an elective in the tenth grade compared with only three (1.0 per 
cent) which require it. Thus, grade ten accounts for 25.3 per cent of 
the total elective offerings. Geography is required in grades eleven and 
twelve by only one system. None of the eighty systems (26.7 per cent) 
which provide opportunity for geographic study on an "either-or" basis 
in grades nine through twelve offers it as a requirement in these grades. 
The geography taught on this flexible basis provides the highest per- 
centage of the total elective offerings (40.4 per cent) and the second 
highest percentage of the total in the secondary social studies curriculum 
(18.3 per cent). 

TABLE XI1 

NUMBER OF SYSTEMS REPORTING AN INCREASE OR 
DECREASE IN GEOGRAPHY IN THE SECONDARY SOCIAL 

STUDIES CURKICULUM SINCE 1950 

(349 Systems) 

Systems Adding Courses 

T o r 8  9 t o 7 o r 8 & 9 t o 1 2  Per 

Req. El. Neq. El. ljeq. El. ~ o t h ~ o t a l  Cent 

Illinois 5 0 0 10 0 0 4 19 38.7 
Indiana 4 0 0 6 0 0 0 10 34.5 
Iowa 3 0 1 4 0 0 1  9 52.9 
Kansas 0 1 2 6 0 0 0  9 39.1 
Michigan 3 0 0 11 0 0 0 14 28.0 
Minnesota 
Missouri 
Nebraska 
North Dakota 0 0 0 1 0 0 1  2 40.0 
Ohio 2 1 0 14 0 0 4 21 26.3 
South Dakota 1 0 0 2 0 0 0  3 50.0 
Wisconsin 4 1 1 8 0 0 0 14 45.2 



TABLE XI1 (Continued) 

Systems Adding Courses 

Per Cent Per Cent 
of Systems Per Cent of of Systems 

Required Adding Courses A11 Systems Offering Geography 

7 or 8 28 22.6 8.0 9.3 
9 through 12 5 4.0 1.4 1.7 
Both 7 or 8 and 

9 through 12 0 0.0 0.0 0.0 
- - - 

TOTAL 33 26.6 9.4 11.0 

Per Cent Per Cent 
of Systems Per Cent of of Systems 

Elective Adding Courses A11 Systems Offering Geography 

7 or 8 5 4.0 1.4 1.7 
9 through 12 76 61.3 21.8 25.3 
Both 7 or 8 and 

9 through 12 0 0.0 0.0 0.0 
- - - - 

TOTAL 81 65.3 23.2 27.0 

Both 
Elective Per Cent Per Cent 

and of Systems Per Cent of of Systems 
Required Adding Courses A11 Systems Offering Geography 

7 or 8 0 0.0 0.0 0.0 
9 through 12 0 0.0 0.0 0.0 
Both 7 or 8 and 

9 through 12 10 8.1 2.9 3.3 
- - - 

TOTAL 10 8.1 2.9 3.3 



TABLE XI1 (Concluded) 

Systems Neither 
Systems Dropping Courses 

-- 
Adding Nor Per 

7 or 8 9 through 12 Both Total Dropping Courses Cent 

Illinois 

Indiana 

Iowa 

Kansas 

R/lichigan 

Minnesota 

hlissouri 

Nebraska 

North Dakota 

Ohio 

South Dakota 

Wisconsin 

Systems Dropping Courses 

Number 

7 or 8 7 
9 through 12 11 
Both 7 or 8 and 

9 through 12 0 
- 

TOTAL 18 

Systems Adding Courses 

Systems Dropping Courses 

Neither 

GRAND TOTAL 

Per Cent of 
All Systems 

Total Per Cent 

124 35.5 
18 5.2 

207 59.3 
- 
349 100.0 

Systems Neither Adding 
Nor Dropping Geography 

Number Per Cent 

*..... 



With the exception of Minnesota, which has required a year's study 
of world geography in the eighth grade since 1955, none of the State 
Departments of Education in the North Central Region require a separate 
geography course in the secondary social studies curriculum. However, 
the responses indicate that t h ~  Oepartments of Education in each of 
these twelve states recommend that geographic concepts be included 
in the total secondary social studies program. Systems from each state 
report that consideration should be given to state geography. The most 
common arrangements are either to include a unit on the geography of 
the individual state within the study of state history or to include 
state geography as a component of the world geography or social studies 
program in grades seven or eight. 

KECENT TRENDS IN SECONDARY SCHOOL GEOGRAPHY 
A total of 124 secondary curriculum directors (35.5 per cent) 

reported that there has been an increase of separate geography courses 
in the social studies curriculum since 1950. (Table XII) This figure, 
however, represents over forty per cent (41.3 per cent) of the 30'3 
systems which currently offer geography. Sixteen specifically stated 
that new courses have been added since 1960. Only eighteen educators 
(5.2 per cent) replied that their system had experienced a decrease in 
discrete geography courses during the previous twelve years. From 
the standpoint of separate course offerings, the geography program of 
207 systems (59.3 per cent) has remained stable during this period. 

Eighty-one (65.3 per cent) of these systems increased geography 
solely on an elective basis compared to thirty-three (26.6 per cent) 
which added it as a required subject. Ten systems (8.1 per cent) added 
at least one elective and one required geography course. Of the 124 
systems adding geography, only five (4.0 per cent) increased their 
required offerings in grades nine through twelve, while seventy-six 
(61.3 per cent) added elective courses in these grades. I t  is not surpris- 
ing that of the thirty-three systems which added courses in grades 
seven or eight, twenty-eight increased their offerings on a required basis, 
and only five added geography as an elective. Two systems replaced 
a geography requirement with an elective in grade seven, Also of 
interest was the fact that two systems added a one-semester course in 
hotla grade seven and grade eight. The sequence, in both instances, 
is based on the study of the Eastern and Western Hemisphere. No 
syste~lls increased geography as a requirement in both grades seven or 
eight and nine through twelve. Each of the ten systems which increased 
geography on both an elective and required basis added it as a require- 
ment in grades seven or eight and as an elective in grades nine through 
twelve. 

A wide variety of course titles has been added to the secondary 
social studies curriculum since 1950. (Table XIII) World geography, 
however, accounts for 63.9 per cent of the total increase, followed by 
the Eastern and Western Hemisphere (13.2 per cent) and economic 
geography (5.5 per cent). World geography comprises nearly one-third 



TABLE XI11 

GEOGRAPHY COURSES ADDED TO THE SECONDARY 
SOCIAL STUDIES CURRICULUM SINCE 1950 

BY GRADE LEVEL 

( 124 Systems) 

Course Title 

Per 
Grade Level Number Cent 

Seven 
World Geography 12 33.3 
Eastern Hemisphere 10 27.8 
Western Hemisphere 9 25.0 
World Economic 2 5.5 
Latin America 1 2.8 
Advanced Geography 1 2.8 
United States 1 2.8 

-- - -A- 

36 100.0 

Eight 
World Geography 7 63.6 
"Geography" 4 36.4 

- -- 
Total 11 100.0 

Nine 
U70rld Geography 25 78.1 
Geography and 

World Affairs 3 9.4 
Global Geography 2 6.3 
Physical and 

Political Geography 1 3.1 
Map Reading 1 3.1 

-. - 
Total 32 100.0 

Ten 
World Geography 20 86.9 
Econonlic Geography 1 4.4 
World Regional 

Geography 1 4.4 
United States 1 4.4 

- 
Total 23 100.OO 

Course Title 

Per 
Grade Levcl Number Cent 

Eleven 
World Geography 4 66.7 
W7orld Econonlic 

Geography 2 33.3 
- 

Total G 100.0 

Twelve 
World Geography 3 33.3 
Economic Geography 2 22.2 
Geography and 

\\70rld Affairs 1 11.1 

Comp:lrative Geog. 1 11.1 
Political Geography 1 11.1 
Human Geography 1 11.1 

Total 9 10O.la 

Nine through Twelve 
World Geography 21 77.8 
Geography and 

World Affairs 2 7.4 
W7orld Regional 

Geography 1 3.7 
World Econonlic 

Geography 1 3.7 
Geography of Africa 1 3.7 
Applied Geography 1 3.7 

- 
Total 27 100.0 



TABLE XI11 (Concluded) 

Total Total 
No. of Per Cent No. of Per Cent 

Course Title Courses of Total Course Title Courses of Total 

World Geography 92 
Eastern Hemisphere 10 

Western Hemisphere 9 
Economic Geography 8 

Geography and 
World Affairs G 

Geography 4 
United States 

Geography 2 
Global Geography 2 
World Regional 2 

Political Geography 1 

Physical- Political 1 

Geography of Africa 1 
Latin America 1 

Human Geography 1 
Comparative 

Geography 1 
Advanced Geography 1 

Applied Geography 1 
Map Reading 1 - 

GRAND TOTAL 144 

* Percentage totals do not all equal 100 per cent due to rounding error. 

of the increment in grades seven and twelve and more than two-thirds 
in grades nine, ten, eleven, and nine through twelve. However, approsi- 
mately half of the world geography added in grade nine was present on 
a required basis while all of the courses in grades ten, eleven, or twelve 
were increased as electives. Hunlan and political courses were added 
by one system each as a one-semester elective in grade twelve. United 
States geography was added by two systems as an elective in the tenth 
grade. On the basis of the above evidence, there is no major difference 
between the types of geography courses added to the social studies 
curriculum during the past decade and those previously in existence. 

An analysis of the increase in geography offerings by grade level 
reveals that more courses were added than systems involved. (Table 
XIV) This situation, of course, is explained by the fact that ten systems 
introduced at least one course at both levels, and two systems accounted 
for four additions in grades seven and eight. As previously indicated, 
grade seven ranked first as the most common level for introducing 
geography in systems over 10,000 in the North Central States. Twenty- 
five per cent of the courses added by the 124 systems were in the 
seventh grade. More courses were added in the eighth grade than in 
either grades eleven or twelve. It is significant that approximately as 
many courses were added in the ninth grade (22.2 per cent) as in grade 
seven. Ranked third in the percentage of increased offerings was grade 
ten (16.0 per cent). When counting the percentage of courses added on 
a flexible basis in grades nine through twelve, grade ten ranks first 



TABLE XIV 

NUMBER AND PER CENT OF GEOGRAPHY COURSES ADDED 
BY GRADE LEVEL 

( 124 Systems) 

Systems Adding Courses 
at Either Grade 

9 
10 10 

9 10 11 11 11 
State 7 8 9 10 11 12 10 11 12 12 12 

Illinois 
Indiana 
Iowa 
Kansas 
Michigan 
A4innesota 
Missouri 
Nebraska 
North Dakota 
Ohio 
South Dakota 
Wisconsin 

Grnde Level 
7 
8 
9 

10 
11 
12 

9 or 10 
10 or 11 
11 or 12 

10, 11, or 12 
9, 10, 11, or 12 

Total 
36 
I1 
32 
23 
6 
9 
1 
1 

11 
12 
2 

GRAND TOTAL 

Per Cent By 
Grnde Level 

25.0 
7.6 

22.2 
16.0 
4.2 
6.3 
0.7 
0.7 
7.6 
8.3 
1.4 - 

(27.1 per cent) as the most frequent level for introducing separate 
geography courses in the secondary social studies curriculum. 

Nearly all of the curriculum directors representing these 124 systems 
stated that the renewed emphasis on world affairs education since 
World War I1 had, to some extent, influenced the increased emphasis 
on geography education in their systems. A11 analysis of the factors 
which contributed to this increase, as suggested by these specialists, 
reveals that many secondary educators have realized that the oppor- 



tunity for students to achieve a sufficient understanding or appreciation 
of the geographic principles involved in current international affairs was 
not being provided adequately in other social studies courses, parti- 
cularly in history. Many expressed the opinion that any meaningful 
understanding of the contemporary international community was de- 
pendent upon the student's ability to visualize the spatial distributions of 
natural' and cultural phenomena on the earth's surface thereby enabling 
him to interpret the interrelationships of these distributions and their 
effect upon the social and political problems confronting mankind. 

Table XI1 reveals that eighteen systems experienced a decrease in 
separate geography courses during this twelve year period. The renewed 
emphasis upon science and foreign languages apparently resulted in the 
displacement of a separate geography course in grades nine through 
twelve in six systems. In the opinion of four curriculum directors, 
geography had been dropped from the social studies curriculum mainly 

' d  because its chief contribution had been to provide a dumping ground" 
for slower students. The lack of enrollment in geography classes, 
which resulted mainly from student disinterest, was offered as partial 
explanation by seven educators. In their opinion, much of the existing 
disinterest in secondary school geography miy  be attributed to the lack 
of adequately prepared teachers and to a dearth of suitable textbooks. 

Elective physical geography was displaced in the social studies 
curriculum of grades nine through twelve in three systems. Economic 
and commercial geography was dropped as social studies subjects by 
eight systems. World geography comprised the remaining courses that 
were removed. However, six of these eighteen systems continue to 
maintain at least one geography course in the secondary social studies 
curriculum. 

ATTITUDE O F  CUHRICULUM DIRECTORS TOWARD 
GEOGRAPHY IN GRADES NINE THROUGH TWELVE 

I t  was the opinion of 242 (69.4 per cent) of the 349 secondary 
curriculum directors that geography should be included as a separate 
subject in the social studies curriculum of grades nine through twelve. 
(Table XV) More than one-fourth (28.1 per cent) of these educators 
believed that geography should be a required subject in these grades 
whereas 41.3 per cent were of the opinion that it should be included 
on an elective basis. Seventy-five, or 21.5 per cent, of the 349 cur- 
riculum directors felt that geography should-not be a subject of em- 
phasis in grades nine through twelve. Most of these educators expressed 
the opinion that geographic principles could be adequately achieved in 
correlation with other social studies subjects, particularly American 
and world history. Thirty-two, or 9.1 per cent, were either undecided 
on the question or declined to answer. 

Many of the curriculum directors (27.3 per cent) supporting n 
discrete geography course in grades nine through twelve were of the 
opinion that it should be placed in grade nine, while 16.1 per cent 
definitely favored placement in grade ten. (Table XVI) Among those 
who favored a geography requirement, the ninth grade was suggested 
most frequently. However, 46.6 per cent did not specify one particular 
level but stated that opportunity for geographic instruction should be 



TABLE XV 

OPINION OF CURRICULUM DIKECTORS TOWARD SEPARATE 
COURSES IN GEOGRAPHY IN THE SOCIAL STUDIES 
CURRICULUM OF GRADES NINE THROUGH TWELVE 

(349 Systems) 

Yes Declined Number of 
State Req. El. No Undecided to answer Systems 

Illinois 
Indiana 
Iowa 
Kansas 
hiIicl~igan 
Minnesota 
hlissouri 
Nebraska 
North Dakota 
Ohio 
South Dakota 
Wisconsin 

Total Per Cent 
Yes 

Required 98 28.1 
Elective 144 41.3 - - 

242 69.4 

No 75 21.5 
Undccided 12 3.4 
Declined to answer 20 

,- 
5.7 

GKAND TOTAL 349 100.0 

provided in grades nine through twelve. Of significance is the fact 
that thirty-one, or 12.8 per cent, of these educators encouraged thc 
placement of a separate geography course either in grade eleven or 
twelve. 

Many of these educators, however, were not hesitant in discussing 
what they considered to be the main problems confronting geographic 
education in grades nine through twelve. Foremost of these was the 
emphasis placed upon mathematics, science, and foreign language re- 
quirements in the preparatory curricula. Twelve of the curriculum 
specialists in favor of requiring geography as a social study at some 
level during the last four years of secondary school expressed the 
opinion that this condition could be achieved only if administrative 
flexibility and variation replaced the lock-step, five-days-a-week schedul- 
ing arrangements that continue to exist in most systems. The fore- 
most problems, however, appear to be a lack of appreciation or under- 
standing of the value of geography, the lack of professional preparation 



on the part of most social sttidies teachers, and the fact that American 
society has not demanded that emphasis be placed upon education for 
international understanding. 

TABLE XVI 
GRADE LEVEL IN WHICH GEOGRAPHY SHOULD BE 

TAUGHT IN THE SOCIAL STUDIES PROGRAM O F  GKADES 
NINE THROUGH TWELVE BASED ON OPINIONS O F  

SECONDARY CURRICULUM DIRECTORS 

Either Grade Level 

9 
10 10 Number of 

9 10 11 11 11 Curriculum 
GradeLevel 9 10 11 12 10 11 12 12 12 Directors 

Number 66 37 12 12 15 13 31 30 24 242 
Per Cent 27.3 16.1 5.0 5.0 6.1 5.4 12.8 12.4 9.9 100.0 

GEOGRAPHY IN OTHER SECONDARY PROGRAMS 

Geography has very little status in curricula other than the social 
studies program in grades nine through twelve of the urban secondary 
schools in the North Central States. Thirteen systems (3.7 per cent) 
include it in the business education or commercial curriculum while 
twelve (3.4 per cent) offer geography in their science program. (Table 
XVII) Thus, only twenty-five systems (7.1 per cent) teach geography 
in general programs, other than the social studies, during the last four 
years of secondary school. However, seventeen of these twenty-five 
systems, which include geography in the science or commercial program, 
offer at least one additional geography course as n part of the social 
studies curriculum in grades nine through twelve. Therefore, 4.9 per cent 
of the 349 systems responding to the questionnaire considered geography 
as a part of at least two general programs of study. 

With reference to the strong position of physiography or physical 
geography in grade nine of the secondary curriculum at the beginning 
of the present century, it is interesting to observe that only one system 
in the North Central States offers physical geography in grades nine 
through twelve. (Table XVIII) As might be expected, economic 
geography continues to be the most common geography course in the 
commercial curriculum. 

This examination of secondary school geography in urban systems 
in the North Central Region reveals that required geography instruction 
continues to be limited mainly to the first year of junior high school. 
Although two-thirds of the systems teaching geography include it in 
grades nine through twelve, less than ten per cent require it in these 
grades. Furthermore, geography commands little attention in programs 
other than in the social studies curriculum in these systems. The renewed 



interest in geographic education which resulted from World War II  
continues to have little effect upon the status of the subject as a required 
offering during the last four years of secondary school. 

TABLE XVII 

NUMBER O F  SYSTEMS INCLUDING GEOGRAPHY IN THE 
BUSINESS EDUCATION AND SCIENCE PROGRAMS O F  

GRADES NINE THROUGH TWELVE 

Number In Addition 
Business of to 

State Education Science Both Neither Systems Social Studies 

Illinois 
Indiana 
Iowa 
Kansas 
Michigan 
Minnesota 
Missouri 
Nebraska 
North Dakota 
Ohio 
South Dakota 
Wisconsin 

Busi~less Education 
Science 
Both 
Neither 

45 
26 
14 
23 
48 
25 
24 

8 
4 

78 
3 

26 

Total 
13 
12 
0 

324 

49 
29 
17 
23 
50 
26 
25 

8 
5 

80 
6 

31 

Per Cent 
3.7 
3.4 
0.0 

92.9 

GRAND TOTAL 

In Addition to Social Studies 



TABLE XVIII 

GEOGRAPHY COURSES OFFERED IN THE BUSINESS 
EDUCATION AND SCIENCE PROGRAMS OF 

GRADES NINE THROUGII TWELl7E 

Secondary Programs 

Grade Level Business Education Number Science Number 

9 ................................ 

10 Economic Geography 
Commercial Geography 
Business Geography 

11 Commercial Geography 
Economic Geography 

12 Economic Geography 
11 or 12 Cornrnercial Geography 

TOTAL 

Physical Geography 1 
4 
2 ................-............. 

1 
2 ................................. 

1 
2 ..............................-- 

1 Earth Science 2 
Physical Geography 2 
Physiography 1 
I'hysical Geography 5 
Space Geography 1 

Conclusions 

From an examination of the geography offerings in the secondary 
social studies curriculum of urban systems in the North Central Region, 
the following conclusions seem to be valid. 

1. Very few schools are currently requiring any extensive program 
of geography instruction in the social studies program of grades nine 
through twelve. I t  appears that many curriculum planners have not 
become sufficiently convinced of the value of geography as a social study 
capable of contributing significantly to a program of citizenship educa- 
tion. 

2. The grade placement of required geography instruction in the 
secondary social studies curriculum tends to confirm the influence of 
the 1916 Committee on Social Studies. However, it would seem that 
presently geography is taught more frequently as a social study in grades 
nine through twelve than it was during the inter-war period since the 
subject currently has very little status in general curricula other than 
the social studies program. 

3. An examination of trends in geographic education since 1950 
indicates that there has been no large-scale movement to provide students 
with more opportunity for geographic instruction during the last four 
years of secondary school. 11. does seem, however, that there is n 
tendency to afford more recognition to geography as a senior high social 



study. The evidence further indicates that geography will continue 
to be increased mainly as a two-semester elective rather than as a 
required ofiering in grades nine through twelve. 

4. A discernible trend has been the reduction of physical geo- 
graphy in the secondary curriculum. Although the dominant offering 
early m the present century, it currently seems to be almost non-existent 
as a separate subject. of instruction. 'This situation would seem to re- 
flect a condemnation ot the physiographic era in educational geography. 

5. Educational leaders currently seem to believe that some form 
of world geography (that is, a survey of regions or nations of the world) 
is the most appropriate type oi secondary school geography. Recent 
trends in course offerings indicate that it will continue to be the pre- 
dominant offering in educational geography. 

6. Although the trends in Chese systems will probably continue 
to reflect an increase rather than a decrease in separate geography offer- 
ings, it appears doubtful that the subject will emerge during the con- 
temporary period as one of the dominant components of the high school 
social studies program. Futhermore, it seems apparent that the majority 
of students in grades nine through twelve will continue to receive most 
of their geography instruction as a part of other social studies courses. 

0 0 

There is little doubt that geographic awareness on the part of 
American youth is important. Most secondary educators will agree that 
such knowledge should comprise an important element in any program 
of social education. Nevertheless, since the first decade of the present 
century only sporadic attempts have been made to require basic geo- 
graphy instruction above grade seven. In the mid-1960's the major 
problem confronting educational geography still remains. Why, after 
considerable encouragement and appraisal, has not geography attained 
more status as a discrete and required subject in grades nine through 
twelve of the secondary curriculum? The solution to this basic ques- 
tion must precede the task of attempting to increase geography as a 
unified subject in the pre-collegiate social studies program. 

There appear to be several interrelated forces which have con- 
tributed to the failure of geography in achieving widespread status as a 
separate and required social study above the first year of junior high 
school. It is the considered belief of the writer that the basic explana- 
tions of this situation involve the nature and rBle of geography as it has 
deveIoped from a descriptive, to a physical, to a social study in secondary 
education. 

Geography has not been widely encouraged as a separate subject, 
perhaps, because it has appeared to possess no identifiable or stable 
academic boundaries. Since the colonial period there has been a tendency 
among secondary educators to criticize the wide range of topics included 
in geographic study and to consider it as a conglomerate subject com- 
prising no exclusive body of content material which could be presented 
adequately as a part of other related subjects. Historically, secondary 
school geography has not possessed cultural aims and values comparable 
with other social studies in the secondary curriculum. Largely because 
of its early utilitarian justification, geography has been considered and 
presented mainly as a practical subject rather than as a study which 



could directly perpetuate an appreciation of American traditions and 
ideals. With such a point of view, the teaching of the subject suffered 
frequent changes in content. 

Since the second decade of the present century, geography has been 
considered ~ r e d o m i n a n t l ~  as a social studies subject. However, it has 
not been afforded recognition by leading educators as one of the principal 
subjects which could contribute directly to the attainment of the ob- 
jectives of citizenship education consistent with democratic ideals and 
processes. I t  would seem that one of the major factors which prevented 
geography from receiving more encouragement as a subject of emphasis 
early in the social studies era was because throughout its previous de- 
velopment it has never placed emphasis upon the study of human re- 
lationships. During the formative period in secondary education, when 
the social science subjects were being selected on the'basis of the direct 
contribution to the cultivation of social and civic efficiency, secondary 
school geography was being refined by eminent geographers as a physical 
science. 

A closely related factor which possibly lessened the opportunity for 
geography to emerge as a subject of emphasis in the upper secondary 
curriculum was that geographers, as a professional group, gave little 
consideration to their discipline as a secondary social study during the 
developmental period in social' education, a time when curriculum 
planning in the social studies was dominated by historians. This situ a t '  ion 
would tend to indicate that historians rather 'than professional geogra- 
phers have been the more influential in determining the role of geogra- 
phy in the secondary curriculum. Were it not for its tradition as a subject 
of instruction and its contribution as a correlating subject in the study of 
history, geography would possibly have attained no recognition by the 
1916 Committee on Social Studies in its formulation of the social studies 
curriculum for the American secondary school. 

It is also ~ossible that the eclectic nature of geography has influenced 
educational leaders to consider the subiect mainly as a correlating study 
rather than as a subject of emphasis in' the upper secondaiy curriculum. 
Throuqhout the social studies era the function of geography has been 
limited, for the most part, to providing an environmental basis for the 
study of history and related social studies subjects which are more 
directly concerned with human relationships. One of the factors which 
possibly encourages curriculum planners to regard geography as an 
eclectic subject and thus not emphasize it as a separate study is that, 
unlike academic geography, the concept of areal differentiation has not 
emerged as the unifying principle of educational geography. This situa- 
tion would seem to indicate that providing for regional or spatial analysis 
has not been the primaiy function of educational geography, that geo- 
graphic factors in social education have been synonymous with environ- 
mental factors, and that the selection of geographic content has been 
predominantly physical in nature. On the basis of these observations, it 
is safe to conclude that, in actuality, social or cultural geography has not 
emerged in social education since human relationshins have had little 
opportunity to be presented geographically. Although it would appear 
to be paradoxical, the attempt at "socializing" geography has possibly 
solidified its role as an environmental study when presented as an 



integral subject. Apparently, therefore, the approach to the study of 
geography as a separate subject remains similar to teleol'ogical methods 
of presentation which characterized geography instruction in the 1870's. 

I t  is evident that a difference of opinion currently exists between 
geographers and social studies leaders concerning the role of geography 
as a discrete or a correlating subject. Geographers would emphasize 
spatial relationships while most educators continue to stress only environ- 
mental relationships, seeming to indicate that educational leaders con- 
tinue to view geography mainly as a static physical subject rather than 
as a social study. Since the main purpose of geography in grades nine 
through twelve has been to provide an environmental base for historical 
study, it is probable that geography has been reduced to a deterministic 
study, thus hindering its potential development as a correlating subject. 
If this conclusion is valid, one may speculate further that much of the 
geography taught within integrated courses has been, in actuality, 
geographic history as opposed to the central theme of geography. 

With regard to the future development of geography at the 
secondary level, the subject will probably not achieve its potential if 
social studies teachers, untrained in geography, continue to direct its 
future course. Perhaps the lack of trained geography teachers is not due 
to a lack of supply so much as to a lack of demand. An increased demand 
would possibly result in renewed attempts to improve teacher training in 
geography. In addition, it would appear that unless greater numbers 
of geographers express more concern about secondary school geography 
and take definite steps to inform society and educational leaders of its 
potential contribution and new viewpoints, there will be little significant 
change in its status or prestige in the secondary curriculum. However, 
the initiative being taken by many eminent geographers in the recently 
inaugurated High School Geography ProjectJR is most encouraging. This 
program was designed primarily to improve the selection of content and 
methods of i~lstruction in secondary school geography. Since the project's 
inception, a series of definite proposals for geography teaching have 
resulted in experimental programs in selected secondary systems on a 
nationwide basis. The project has played an equally significant role in 
fostering an increasing awareness of the value of geography in an effec- 
tive social studies program. 

The general conclusion is that geography probably will not achieve 
widespread status as a separate and required social study in grades nine 
through twelve so long as it remains an eclectic study p"ssessing neither 
a unique body of content material nor an organizing or unifying concept. 
I t  would seem that geography, as an interpretati"e study, will not be 
afforded comparable opportunity with historical and political subiects to 
contribute directly toward the traininq of the adolescent as a member of 
social groups-the dominant theme of social education. However, there 
are current indications that many professional educators are seriously 
interested in determinine; whether ~eography can achieve its function 
adequately as an integral study or whether it should be reintroduced as 
a unified subject in the upper secondary curriculum. 

39. The nroject was authorized in the spring of 1961 by the Joint Committee on 
Education of the Association of Ainrric;~n Geographers and the National Council for 
Geographic Edncation. 




